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LETTER FROM THE RECTOR
It is an honor for me to present this Self-study Report in support of the reaccreditation process our 
institution has carried out with the Middle States Commission on Higher Education.

In 2011 Universidad Andrés Bello (UNAB) began work with this U.S. accrediting agency, becoming a 
candidate for international accreditation in 2012, and finally, in 2015, after a thorough evaluation 
process, we achieved accreditation. This certifies that the institution upholds and exemplifies a set 
of global standards and criteria for quality in all the different academic and administrative aspects 
of its operations and guarantees the conditions necessary to continue preparing our students to be 
professionals with the same expectations of excellence.

There can be no doubt this was a great accomplishment, and today, almost five years since that time, 
we can see how UNAB has systematically developed many processes for its strategic development in 
order to consolidate its educational project and achieve its vision “to be recognized among the best 
universities in the country”.

In this pursuit, prestigious international measures indicate our progression. Specifically, for the second 
consecutive year, Universidad Andrés Bello appears among the best 1,000 universities in the world and 
as third in our nation, according to the Academic Ranking of World Universities (ARWU) conducted by 
Shanghai Jiao Tong University. Along with this, the 2019 Scimago ranking places UNAB third among 
thirty institutions in Chile, and in the Times Higher Education University Impact Rankings, the university 
is first in the country and in Latin America.
 
Furthermore, over these five years, the institution has constructed a culture of quality assurance that is 
now yielding results in various aspects of institutional operations. The self-study process for international 
reaccreditation has taken place in this context and with great rigor. It has been an institution-wide 
effort, and for all those of us who have taken part, the process challenged us to understand the changes 
in the level of our achievement of the standards for accreditation and requirements of affiliation. 

The Self-study Report that is now in your hands is the product of the effort and collaborative work 
undertaken by a team of academics, staff, and university leaders from among the three branch locations. 
These dedicated people have formed the working groups and Steering Committee.

In addition, in this report you will see the development of our institution since it obtained initial accred-
itation in 2015 and bear witness to many processes of revision and improvement, with particular focus 
on measuring and ensuring student learning and the proper allocation of resources for institutional 
advancement. At the same time, we have successfully implemented effective initiatives related to the 
student experience, maintained our level of distinction in research, and strengthened student relations, 
recognizing students are at the heart of all we do. All these efforts and initiatives are driven by our mis-
sion. 

With warm regards,

Afectuosamente, 
Julio Castro Sepúlveda

Rector
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GLOSSARY OF ACRONYMS

• ACHIEEN: Chilean Association of Nursing Education (Asociación Chilena de Educación en Enfermería)

• ASOFAMECH: Association of Schools of Medicine of Chile (Asociación de Facultades de Medicina de Chile in Spanish)

• CAE: Credit Supported by the State (Crédito con Aval del Estado in Spanish)

• CIADE: Integrated Center for Student Assistance and Development (Centro Integral de Atención y Desarrollo del Estudiante)

• CIMARQ: Quintay Marine Research Center (Centro de Investigación Marina de Quintay in Spanish)

• CNA: National Accreditation Commission (Comisión Nacional de Acreditación in Spanish) 

• CNED: National Council of Education (Consejo Nacional de Educación in Spanish)

• CRUCH: Council of Rectors of Chilean Universities (Consejo de Rectores de Universidades Chilenas in Spanish)

• DGDE: General Direction for Student Affairs (Dirección General de Desarrollo Estudiantil in Spanish)

• ENENF: National Nursing Examination (Examen Nacional de Enfermería in Spanish)

• EUNACOM: National Examination for Medicine (Examen único Nacional de Conocimientos de Medicina in Spanish) 

• LRP: Long Range Plan

• M2: Meters square

• MINEDUC: Minister of Education (Ministerio de Educación in Spanish)

• PEI: Institutional Strategic Plan (Plan Estratégico Institucional in Spanish)

• PDF: School Development Plans (Plan de Desarrollo de Facultad in Spanish)

• RAP: Prior Apprenticeship Recognition (Reconocimiento de Aprendizajes Previos in Spanish)

• SCT: System of Transferable Credits (Sistema de Créditos Transferibles in Spanish)

• SERNAC: National Consumer Service (Servicio Nacional del Consumidor in Spanish)

• SGS: System for Case Management (Sistema de Gestión de Casos in Spanish)

• UFAS: Wildlife Rehabilitation Unit (Unidad de Rehabilitación de Fauna Silvestre in Spanish)
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EXECUTIVE SUMMARY
With this report, Universidad Andrés Bello (UNAB) seeks to summarize the reflective process the insti-
tution has carried out, led by a Steering Committee made up of academics and university leaders and 
supported by working groups across its three branches. This institution-wide effort has been conduct-
ed with the approval of the Rector´s Executive Committee and the Board of Directors.

The objective of the self-study is to demonstrate that the university is in full compliance with the stan-
dards for accreditation and requirements of affiliation established by the Middle States Commission 
on Higher Education (MSCHE), through its constant commitment to fulfilling its mission, vision, and 
goals as an institution of higher education. In terms of identifying particular priorities in the self-study 
process, UNAB set out to evaluate: 

• The impact and results achieved by putting into practice its educational model, particularly in 
terms of student learning, General Education and learning-centered teaching. 

• The effectiveness of the university’s academic and administrative units in providing support ser-
vices for improvement of the student experience.

• The implementation of doctoral programs and their impact on scientific production.

The conclusions about each of these priority areas have been integrated throughout the chapters of 
this self-study report, the overall structure of which is based on the MSCHE standards. What follows is 
a summary of each of these standards.

STANDARD I: MISSION AND GOALS

The university depends upon a regulatory framework to guide its operations and development, and in 
keeping with this structure, its mission, vision, and goals are part of the Institutional Strategic Plan 2018-
2022. That plan sets forth four strategic axes, along with annual indicators to measure their achieve-
ment over the five-year period. The strategic planning process and its follow-up is led by the General 
Direction of Institutional Planning and Analysis.

The mission, vision, and goals are defined in a participatory manner, within a pluralist academic envi-
ronment, and framed by both the national and international higher education contexts with which the 
university contends. They are approved by the Board of Directors in compliance with Requirement of 
Affiliation # 7. 

Under this regulatory framework, the needs of students, the development of cutting edge-research 
at the frontiers of knowledge, and a strong connection to society are the driving forces for the entire 
UNAB community, as it strive to meet the institutional goals, and through that achievement, fulfill the 
mission.

STANDARD II: ETHICS AND INTEGRITY

UNAB has documented policies, guidelines, processes, and procedures that guides UNAB’s entire edu-
cational project and fulfillment of the mission. In keeping with this purpose, the university has put into 
place a series of measures that ensure ethics and integrity in its operations, respect current Chilean 
legal regulations, and comply with standards of quality set by national and international accreditation 
bodies, as well as external auditors.
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UNAB is an institution committed to academic freedom and liberty of expression. For this reason, it 
encourages an atmosphere of absolute respect through its Coexistence Policy: Inclusion and Promotion 
of Respect, a Council for University Coexistence at each of the branch locations, and the Office of the 
Secretary General that ensures adherence with all internal regulations. Through its internal policies, 
UNAB also seeks to safeguard against any conflict of interest, with its Crime Prevention Model and 
Code of Conduct and Ethics.

The institution provides honest and accurate information by such means as the Admissions System, 
the national Higher Education Information Services platform (SIES for its initials in Spanish), the UNAB 
Transparency website, and the General Direction for Strategic Communication and Community 
Outreach. UNAB also maintains a claims policy that establishes procedures for responding promptly 
to students and promotes access to this service as well as to other services and processes to support 
students from the time of their admission, a complete program for providing institutional financial aid 
for students, and programs for diversity and inclusion. UNAB complies with reporting requirements 
of the governmental entities and accrediting bodies to which it answers and periodically evaluates 
its own ethics and integrity through a systematic review of the regulations, updating them as needed 
within the context of a dynamic society.

STANDARD III: DESIGN AND DELIVERY OF THE STUDENT LEARNING EXPERIENCE 

Universidad Andrés Bello is a higher education institution duly recognized by the Ministry of Education 
and assigned legal status as “autonomous” in accordance with the current legislation of Chile, which 
enables it to provide instruction and award academic degrees and titles. At present, it offers 64 
undergraduate programs, 39 master’s degrees, 9 medical specializations, 9 dental specializations, and 
10 doctoral programs. The institution has a robust faculty with advanced degrees in order to guarantee 
that students are receiving an education that prepares them to be highly qualified professionals in 
their chosen disciplines. In addition to their qualifications, the university regularly employs strategies 
to provide the faculty with continuous professional and educational development.

Having implemented the principles and hallmarks of the institution’s educational model, UNAB now 
has innovative curriculum plans in place in undergraduate programs that represent 81% of its full 
academic offering. In order to foster coherent and rigorous design for student learning in professional, 
disciplinary, and general education aspects, the university has developed a series of methodological 
guidelines that help teams from the academic programs and General Education department to develop 
courses and course syllabi in keeping with the constructive alignment of the mission, degree profiles, 
learning outcomes, course knowledge, performance evaluation, teaching strategies, and assessment 
instruments.

As another means of ensuring quality in the design and delivery of the student learning experience, the 
undergraduate, graduate, and doctoral programs are subject to external accreditations with national 
and international agencies. These consider dimensions and criteria related to institutional coherence, 
degree profile, study plan, quality of academic faculty, conditions of operation, and capacity for self-
regulation, among other elements.

At the level of doctoral studies, UNAB has rules that define fundamental guidelines and strategies for 
the development of these programs in articulation with the Institutional Strategic Plan. These programs 
are subject to specific regulations for their design and operation.
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STANDARD IV: SUPPORT OF THE STUDENT EXPERIENCE 

The university recruits and admits students whose interests and previous preparation are consistent 
with the mission and the range of programs offered. In order to maintain this, the institution has a 
rigorous system of admission, at undergraduate and graduate levels, in which students, having analyzed 
their vocational interests and options, complete a series of requirements and conditions before they 
can apply and be admitted to any program. 

Similarly, and in affirmation of its institutional value Excellence, UNAB is committed to student success 
and retention, for which it has not only innovative curricular guidelines, but a series of relevant support 
programs that respond to the students’ own levels and needs. Some examples of this are the Retention 
Model implemented by the Academic Vice-Rector, complementary support carried out by the General 
Direction for Student Affairs, and the annual measurement of student satisfaction through the Net 
Promoter Score (NPS). Based upon the NPS, a variety of actions to improve student satisfaction are 
designed to contribute to an enriching learning experience for students.

The General Direction for Student Affairs is the unit responsible for channeling student concerns, as 
well as defining a broad and representative selection of programs to promote student life and sports. 
Initiatives that stand out include volunteerism, student participation across diverse sporting activities, 
and youth leadership training. All this is formalized in the Student Relations Model aimed at improving 
and enriching the experience of UNAB students beyond the classroom walls. 

STANDARD V: EDUCATIONAL EFFECTIVENESS ASSESSMENT

Educational effectiveness is put into practice in UNAB through student learning assessment at the level 
of every one of its undergraduate programs and increasingly at the graduate level. This affords useful 
evidence for the evaluation of the impact and results of the education model’s implementation, both 
in its General Education and student-centered teaching components, through verification that the 
learning outcomes defined by each program are achieved.

In order to ensure adequate student learning assessment, the university has a conceptual and 
procedural framework for curriculum design aligned to the institutional educational model. To leverage 
this as a means of quality assurance, the General Direction for Teaching has defined policies, strategies 
and priorities for student learning assessment that incorporate professional development activities 
and support for faculty. UNAB has also standardized instruments across all programs for collecting, 
measuring, and reporting the results of student learning assessment.

Everything related to student learning assessment is shared with and reviewed by the Rector´s 
Executive Committee, which is the instance that defines assessment strategies at the institutional level 
based upon the proposals from the General Direction for Teaching. The culture of assessment that has 
become an integral part of undergraduate programs is progressively expanding to graduate programs, 
as well as to department-specific courses and transversal courses.

In terms of external processes to ensure educational effectiveness, academic programs participate in 
self-evaluation and quality assurance according to national and international accreditation guidelines. 
Finally, the university periodically analyzes the strategies it has established for its programs to assess 
educational effectiveness to determine if they are indeed effective and ensure their continued relevance.
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STANDARD VI: PLANNING, RESOURCES, AND INSTITUTIONAL IMPROVEMENT

The university maintains a five-year cycle for its strategic planning process, which is directly related 
to the development and management of the institutional budget. Institutional strategic planning in 
turn guides the planning, objectives, and goals of all academic and administrative units within the 
university. There are guidelines and processes in place to properly align planning, resource allocation, 
and the establishment of goals.

The goals defined in the Institutional Strategic Plan are coherent with the university’s mission and they 
are subject to monitoring and evaluation through institutional meetings held every semester as well 
as on an annual basis. For this reason, the goals must have indicators that make it possible to verify 
results and advancement over time, in search of improving the programs and services UNAB offers to 
its students, faculty, and staff. 

The financial sustainability of the university is guaranteed by sound financial practices that ensure the 
availability of resources necessary to carry out the Institutional Strategic Plan. This fact is corroborated 
by the independent audit of the financial statements conducted annually by Price WaterhouseCoopers 
(PwC).

STANDARD VII: GOVERNANCE, LEADERSHIP, AND ADMINISTRATION

Universidad Andrés Bello is governed by its bylaws, which rest ultimate responsibility for governance in 
the Board of Directors. The Board in turn approves the highest regulations and policies for the university 
and selects and evaluates the Rector.

In order to carry out his functions, the Rector counts on an organizational structure for leadership 
and administration made up of Pro-Rector, Vice-Rectors and Deans. They are responsible for leading 
processes and proposing the guidelines and courses of action that are necessary for successful 
performance of their roles within their determined areas.

The structure for governance and leadership of the university is duly ratified in the General Regulations 
of the institution, which establish the unipersonal authorities and their functions as well as the collegial 
bodies charged with institutional decision-making. 

The institutional government is evaluated annually by the Board of Directors on the basis of the results 
obtained throughout the year, which transforms this process into a self-regulation exercise and permits 
yet another measure of institutional effectiveness.
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INSTITUTIONAL OVERVIEW
Universidad Andrés Bello (UNAB) was founded in October 1988 and was conceived as a pluralist 
academic project that would combine the best of the Chilean university while striving to meet the 
challenges of contemporary society. The university’s initial motto of “Tradition and Modernity” has 
since become “Connect, Innovate, Lead.” These concepts and their evolution summarize what the 
institution seeks to accomplish and are the result of stakeholder studies conducted with students, 
graduates, academic staff, and parents.

Among UNAB’s founders were prominent academics from various areas of knowledge and economic, 
social, and cultural sectors of the country, including leaders from the most prestigious traditional 
universities of the time, who contributed to the strategic definitions that informed the basis for 
institutional development.

Today, the vision of UNAB is “to be recognized among the best universities in the country” and its 
mission is “to offer those who aspire progress an integrating and excellent educational experience for 
a globalized world, supported by critical development of knowledge and its systematic generation”.

Based on this framework, UNAB is an inclusive, diverse, and pluralist institution, having maintained 
this essence since its foundation. It brings together a community with diverse professional and 
academic interests and integrates students, faculty, researchers, and staff, with acceptance for their 
social, economic, ideological, and ethnic differences. Among its values, the institutional is committed 
to acting under standards of excellence, responsibility, pluralism, respect, and integrity.

With its mission and values foremost, Universidad Andrés Bello has contributed for 30 years by 
preparing more than 83,000 professionals at both undergraduate and graduate levels in different areas 
of knowledge. This achievement has undoubtedly satisfied part of the demand that Chile faces for it 
continued development.

Universidad Andrés Bello throughout 30 years of history

In 1994, UNAB had 6,000 students enrolled and offered 13 programs. Currently, Universidad Andrés 
Bello offers a greater variety of programs in virtually all areas of human endeavor. Programs in the 
health sciences include Medicine, Dentistry, Nursing, Physiology, Pharmacy, and others. There are 
various branches of engineering and the natural sciences, as well as natural resources; and Veterinary 
Medicine. In addition, UNAB has developed programs in the social sciences, such as Education, 
Economics, Law, and also in the Humanities. The university also offers Architecture and other programs 
focusing on the development of technology. The possibilities for continued academic and professional 
preparation have also been extended, as students are able to choose among many degrees at the 
bachelor, professional, masters, and even doctorate levels in certain disciplines. UNAB also offers 
programs in medical and dental specializations, as well as a variety of continuing education in the 
form of diploma courses and certificate programs. The opportunities for study are no longer limited to 
face-to-face modality, having progressively incorporated blended and completely online programs to 
meet the increasingly diverse needs of students. In addition to the regular daytime schedule, there are 
now afternoon and evening courses of study. All this academic activity accounts for how UNAB today 
provides a total of 64 undergraduate programs and 57 graduate programs (including master’s degrees, 
medical and dental specialties), organized in 11 different schools.

In terms of the impact it has had through training undergraduates, professionals, specialists, and 
graduate students, in April 2019, Universidad Andrés Bello had 48,919 students in total and so far, 
83,000 alumni at undergraduate or graduate degree levels. Retention levels for the first year reach 
80.5%, and 90% of the undergraduate students have a job1. 

1  Based on the 2017 employment study among students who earned a degree in the previous 36 months.
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It is important to note that Universidad Andrés Bello carries out administrative and academic activities 
in three locations in the main cities of the country: Santiago (with 6 campuses), Viña del Mar, and 
Concepción, achieving standardized academic excellence in all its branches throughout Chile.

In mid-2003, Laureate International Universities added Universidad Andrés Bello to its educational 
network, which marked the beginning of the institution’s internationalization efforts. This led the 
university to its current national ranking of second for the third consecutive year (since 2016) in 
internationalization in América Economía magazine. This ranking reflects international exchange 
agreements with more than 220 agreements among different universities across the five continents for 
both student and academic staff mobility, the levels of participation under these agreements, and the 
contributions in scholarships and grants to exchange students. Along with creating relationships with 
the top 100 universities of the QS Global World Ranking, UNAB has focused on establishing relationships 
with prestigious institutions, such as University College London (UCL), Babson College, University 
of Chicago, University of Toronto, University of Queensland, Sao Paulo University, and Buenos Aires 
University, among others.

When it comes to the generation of new knowledge, as stated in the institutional mission, UNAB has 
a research policy that has progressively increased research efforts in different disciplines. The result 
of the research area is that in less than three decades, UNAB has found its place among the main 
Chilean universities in relation to the number of publications in mainstream indexed journals in the 
Core Collection of the Web of Science (WOS, ex ISI). One of the consequences of the development and 
consolidation of this area is the continuous development of academic staff with the ability to deliver 
doctoral-level training, which has contributed to UNAB currently having ten active doctoral programs 
in different disciplinary areas: Molecular Physical Chemistry, Molecular Biosciences, Biotechnology, 
Biomedicine, Conservation Medicine, Astrophysics, Physical Sciences, Education and Society, Critical 
Theory and Current Society, and Nursing. These doctorate programs have helped to train more than 
200 top-level PhDs.

The University, during these 30 years, has shown a commitment to quality assurance. In 2008, UNAB 
became the first non-traditional private university in the country to achieve national accreditation for 5 
years, including aspects of research and community outreach as well as the compulsory areas required 
for compliance.

In March 2015, after an evaluation process by the Middle States Commission on Higher Education 
(MSCHE), Universidad Andrés Bello obtained international accreditation for an initial period of five 
years (2015-2020). This process certifies that the university complies with a set of standards and global 
quality criteria in different areas of institutional and academic management, guaranteeing that the 
university meets the conditions to continue training professionals according to the same parameters 
of excellence.

UNAB was also accredited nationally for the fourth consecutive time in 2017, for a five-year (2018-
2022), in the areas of Institutional Management, Undergraduate Teaching, Research and Community 
Outreach. This serves to ratify the institution’s high standards for quality assurance.

The current national context and Universidad Andrés Bello 

Chile is currently undergoing a transformation in the context of higher education. With the launch in 
May 2018 of the Higher Education Law No. 21,091, the Chilean higher education system entered a new 
stage, and like all other institutions of higher education in the country, UNAB must work toward the 
implementation of initiatives established in this law, many of which will come into force in 2019 and 
2020.
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There are 61 universities in Chile, of which 27 are traditional public and private universities and 34 are 
non-traditional private universities created after 1981; among these is Universidad Andrés Bello2. 

In this context, universities are institutions of higher education whose mission is to cultivate sciences, 
humanities, arts, and technologies, as well as create, preserve, and transmit knowledge, and train 
graduates and professionals. It is up to universities to contribute to the development of the culture 
and satisfy the interests and demands of the country and its regions. This mission is fulfilled through 
teaching, research, creative activities, innovation, and community outreach.

Institutional Effectiveness 

Universidad Andrés Bello systematically develops various processes in the field of strategic management 
to fulfill its mission and purposes, as well as to reach its vision. This requires constant analysis and 
evaluation regarding what the institution accomplishes, as well as identifying challenges and assigning 
priority to the aspects of institutional development to be addressed.

Analyzing the results of the implementation of the last Institutional Strategic Plan 2013-2017, it is 
possible to find a great many achievements, both on the part of the institution as a whole university 
and among its students, as well as various benefits for the country and society in general.

Below are some of the achievements in the context of each of UNAB’s strategic goals:

Provide relevant, integrated, excellent, and quality education: In this area, there was a significant 
increase of students enrolled in nationally accredited programs, from 36% of students in such recognized 
programs in 2012 to more than 85% in 2017. Likewise, more than 83% of the programs are accredited 
for a period of four years or more3. The significant strengthening of the faculty also stands out during 
this period, with 70% of full-time equivalent faculty having graduate degrees in 20174, and more than 
30% of full-time faculty holding a doctorate degree. In terms of curricular revision, nearly 90% of 
undergraduate programs were redesigned in accordance with the educational model as implemented 
in 2012, and more than 60% of fulltime teachers were formally trained for this purpose. The university’s 
Advance programs, executive-format undergraduate degrees, were consolidated during this period, 
and the graduate degrees and medical, dental and other specializations offered in the area of health 
sciences were diversified, with the enrollment of new students tripling. These changes have had a 
positive impact on academic effectiveness as measured by retention and graduation rates as well as by 
the employability of UNAB graduates.

Promote the generation of new knowledge: Scientific production is an area in which the institution 
achieved all its projected goals ahead of schedule and a prominent position in the higher education 
system. During the period, Universidad Andrés Bello went from seventh to fourth among Chilean 
institutions, as ranked by the Web of Science Publications; UNAB achieved fifth position for Scopus 
publications, registering more than 20 patent applications; and developed more than 50 projects with 
the private sector. Added to this is the significant contribution of scientific human capital as a result of 
UNAB’s expansion of doctoral programs.

2 Under the Law of Higher Education in 1981, the number of Chilean universities increased from 8 (2 publics and 6 private) to 33 in 1989. The institu-
tions that emerged under the aegis of the original 8 universities prior to 1981 are recognized as traditional universities (regardless of whether they are 
public or private universities) and grouped in what is called the Council of Rectors of Chilean Universities (CRUCH for its initials in Spanish). All private 
universities created after 1981—referred to as private non-traditional universities—have not been part of the CRUCH. This scenario changed as of May 
2018, when the new Law of Higher Education came into force, and private non-traditional universities created after 1981 can apply for admission to that 
body.
3  The Chilean accreditation system defines that the accreditation of undergraduate programs is from 2 to 7 years, defining three ranges: accredita-
tion for 2 to 3 years (range 1), accreditation for 4 and 5 years (range 2), and accreditation for 6 and 7 years (range 3).
4  The full-time equivalent (JCE for its initials in Spanish) is the unit of measurement that corresponds to an academic load of 44 hours a week. The 
JCE of any academic instructor is the quotient of the number of hours contracted per week divided by 44.
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Consolidate UNAB’s standing in the social, economic, productive, and cultural spheres: 
Achievements in this aspect were made possible through the effective implementation of the 
Community Outreach Policy through a model focused on bidirectionality, internal impact, and external 
beneficiaries of all projects and activities. The growing level of engagement with the community made 
it possible to reach more than 340,000 beneficiaries in 2018 through the development of about 1,000 
projects and more than 21,800 instances of direct involvement of UNAB students. In this same area, the 
university managed to create a growing variety of continuing education programs—short courses and 
offerings that do not lead to an academic degree—with more than 2,200 new students in 2018. All of 
this has allowed UNAB to obtain the number-one position nationwide in the impact ranking of Times 
Higher Education and 56 worldwide (out of a total of 462 institutions).

Consolidate a management model that maximizes the effective and efficient use of institutional 
resources in pursuit of UNAB’s Mission: The university has operated in such a way so as to allow 
for financial sustainability of its educational mission, while maintaining consistent progress toward 
the goals established and the improvement of processes. It greatly exceeds the goals set for student 
satisfaction with the educational experience. Universidad Andrés Bello stands out for its efficient and 
responsible financial management: it is the third university in the country in terms of endowment and 
has the greatest surpluses (Annex 1. Audited financial statements 2016-2018).

In summary, it is possible to verify across-the-board achievement of the goals established in the 
Institutional Strategic Plan 2013-2017, as well as the demonstration of highly effective strategies for 
achievement of the institutional vision (Annex 2. PEI Management Report 2013-2017).

Meanwhile, with respect to the Institutional Strategic Plan 2018-2022, preliminary results allow us to 
project that the course pass rates, the increasing number of foreign students and co-teaching modality, 
scientific productivity, the number of beneficiaries of community outreach activities, and the number 
of faculty involved in those activities will be satisfactorily achieved, according to the preliminary 
evaluation carried out by the General Direction of Institutional Planning and Analysis (Annex 3. Annual 
Management Report PEI 2013-2017).

The strategic goals have allowed significant advances during these years in the realization of the 
institutional vision of “being recognized among the best universities of the country,” based on quality 
and the high standards and levels of development achieved, and made evident by the following:

• In 2018, UNAB ranks third among the four national universities that appear in the prestigious 
Shanghai Jiao Tong University Ranking, also known as the Academic Ranking of World Universities 
(ARWU) in 2018.

• In the Scimago ranking of 2019, the university ranked third among 30 schools that qualify for this 
ranking nationwide.

• In recent years, UNAB consistently has ranked in the first places in the Nature Index ranking, 
which measures the institution’s number of publications in prestigious international journals. This 
constitutes evidence that UNAB research is of high quality.

• In 2019, the university reached the first place in Chile and in Latin America in the Times Higher 
Education University Impact ranking.

• In 2018, UNAB ranked second among a total of 34 institutions in the higher education system, 
in internationalization and community outreach, according to the ranking of universities of the 
Chilean magazine América Economía.
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• In 2019, for the ninth consecutive year, UNAB was the institution with the most validated applications 
in the Admissions System in the country, with more than 53,000 entries.

• Nowadays, UNAB has public financing for the development of research in 67 FONDECYT5 Regular 
projects6, 30 FONDECYT Initiation projects7; 29 FONDECYT post-doctorate projects8, 3 FONDAP 
projects9, 6 Millennium Science Initiative projects10, 1 Research for Advanced Investigation of 
Education (PIA) project11, 1 Anillo Project on Science and Technology12 and 30 applied research 
projects with the Production Promotion Corporation projects (CORFO for its initials in Spanish)13 
of the Fund for Scientific and Technological Development (FONDEF for its initials in Spanish)14, 
from the Fund for Innovation Competitiveness (FIC for its initials in Spanish)15, from the Fishing 
Development Institution (IFOP for its initials in Spanish)16, and private companies.

• In terms of infrastructure, the University has 273,955 square meters of infrastructure, which 
includes 12,142 square meters of libraries; 30,215 square meters of laboratories and workshops; 
13,470 square meters for dining halls, cafeterias and leisure areas; 14,819 square meters of sports 
facilities; and10,486 square meters for clinics for the community, among other spaces. In terms 
of new infrastructure, the opening of the Creative Campus stands out; this construction exceeds 
8,000 square meters and includes a library, an exhibition room, workshops, 30 laboratories, and a 

5  FONDECYT corresponds to the National Fund for Scientific and Technological Development, which is the main public fund to encourage scientific 
research in the country. 
6  FONDECYT Regular: public funding for research aimed at researchers with experience. The FONDECYT Regular includes financing for personnel 
(researchers, technical staff, and thesis students), trips for researchers, resources to bring foreign collaborators for a short period, operating expenses, 
equipment and infrastructure support and administration costs for the sponsoring institutions. The projects can last for two to four years and are 
financed in all areas of knowledge. The investigation is carried out in the country.
7  FONDECYT Initiation: oriented to young researchers who have obtained the degree of doctor in the last five years. The researcher in charge, toge-
ther with the sponsoring institution, obtains financing for the technical staff and thesis students. The project includes the same fundable items as in 
the regular research. They can last for two to three years and are financed in all areas of knowledge. It is delivered only once to the researcher and the 
research is carried out in the country.
8  FONDECYT Post-doctorate: oriented to young researchers who have obtained the degree of doctor in the last three years. The researcher in charge 
must have a sponsoring researcher and a sponsoring institution. The project includes fees for the postdoctoral fellow, research support, health benefits, 
and installation expenses if necessary. Projects can last for two or three years and are financed in all areas of knowledge. This benefit is delivered only 
once to the researcher. The investigation is carried out in the country.

9  FONDAP: Fund for the Financing of Research Centers in Priority Areas. It aims to articulate the activity of groups of researchers with demonstrated 
productivity in areas of knowledge of importance to the country and where the national basic science has reached a high level of development. FONDAP 
finances centers of scientific research of excellence for a period of five years, with extensions of an additional five years. 
10  Millenium Science Initiative: It finances the creation and development of Research Centers that carry out research at similar levels in more develo-
ped countries, both in the Natural and Exact Science areas, as well as in the Social Sciences, and focus mainly on the development of four components: 
cutting-edge scientific and technological research, youth training, collaborative work through networks with other centers of excellence in the region 
and world, and the impact, particularly towards the educational sector, industry, services and society, thus helping to increase the country’s develop-
ment in different areas.
11  PIA: The Ministry of Education in Chile finances two Advanced Research Centers in Education, which through the articulation and strengthening 
of different and multiple capacities are intended to contribute to national efforts to improve the quality and equity of education.
12  Anillo: This program seeks to promote the scientific and technological development of the country, through the financing of research projects 
supported by broad, collaborative, and multidisciplinary work. To this end, the creation of scientific research groups is encouraged, without distinction 
among disciplines, in the institutions in order to strengthen both the development of science and technology, as well as the formation of human capi-
tal. Institutions may apply individually or in association,
13  CORFO: This government agency within the Ministry of Economy, Development and Tourism is in charge of supporting entrepreneurship, innova-
tion and competitiveness in the country, as well as with strengthening human capital and technological capabilities.
14  FONDEF: Its purpose is to contribute to increasing the competitiveness of the national economy and improving the quality of life for Chileans, 
promoting the link between research institutions, companies, and other entities in the implementation of applied research and technological develo-
pment projects which become of interest for the productive sector or are oriented to the public.
15  FIC: The Fund for Innovation Competitiveness is the main instrument to provide new and greater resources for the different efforts that the State 
makes regarding innovation, following the seven strategic axes of the Innovation Policy defined by the Committee of Ministers for the Innovation 
presided over by the Minister of Economy.
16  IFOP: The Fishing Development Institute is a specialized agency for fishing research and aquaculture. Its mission is to ensure the use of sustainable 
practices in the marine resources in the country, for which it collects and processes the necessary information to manage and regulate its capture and 
management.
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complete media center among others. On the República Campus, a research building was recently 
opened, the new Joaquín Barceló Larraín Library, a co-working space for students and the new 
Simulation Hospital. In Concepción, the expansion project for the campus continued and reached 
33,353 square meters in 2018, while in Viña del Mar, a new building of 5,109 square meters that 
houses the Dental Clinic opened in 2019. To this, new and modern laboratories of different areas 
were added in the three locations.

With 30 years of experience, Universidad Andrés Bello offers a solid educational project that contrib-
utes to the development of Chile and the world with the training of professionals of excellence and the 
generation of new knowledge. These three decades have allowed the institution to grow stronger, with 
the commitment of leaders and stakeholders to the continuous improvement as a constant element 
throughout the years, transforming UNAB into the largest university in Chile.

SELF-STUDY PROCESS: INTENDED OUTCOMES AND PRIORITIES

The development of the self-study process and its planning were approved by the Board of Directors. 
With the approval of the Rector´s Executive Committee, a Steering Committee was formed to be re-
sponsible for conducting the self-study. This Committee is made up of academics and leaders of the 
University, coming from different areas of academic and administrative management, with knowledge 
about the historical evolution of the institution, its community, and the different processes and aca-
demic programs that are offered.

To contribute to this Steering Committee, working groups were set up in the three locations, and these 
were responsible for the preliminary analysis of the standards for accreditation and requirements of 
affiliation based upon their local contexts. These groups, in a second stage, prepared their account 
for a chapter about each standard. In order to carry out their functions, the working groups received 
training and material to conduct discussion workshops, which were designed by the members of the 
support team and validated by the Steering Committee.

Graph 1. Organization Model for the development of the Self-Study 

Subsequently, the Steering Committee summoned the representatives of the three branch locations for 
meetings to analyze the information collected and to write the chapters of the self-study, with a broad 
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view of the university. The team that developed the first version of the self-study was prepared with 
information from surveys applied to students, faculty, graduates, and employers, as well as institutional 
documents so as to have ample background at the time of writing.

Once the first consolidated version of the report was ready in January 2019, it was taken and completed 
by the Steering Committee, which was also tasked with identifying and requesting all necessary 
evidence to demonstrate compliance with the accreditation standards and to begin defining the 
evidence inventory.

The report was continuously supplemented by the teams, at the request of the Steering Committee, 
who relied on the Vice-Rector for Quality Assurance and the Academic Vice-Rector.

Intended outcomes for the self-study
Based on the challenges posed by consolidating the university, advancing in the achievement of its 
mission and high standards for quality, the following expectations were defined for the self-study 
process:

• Demonstrate that UNAB meets the MSCHE Standards for Accreditation and Requirements of 
Affiliation within the framework of continuing its mission and vision, as well as the objectives of 
the university and its community, in order to make the necessary recommendations.

• Assess the effectiveness of the educational model implementation.
• Assess the quality and effectiveness of the academic programs and administrative services.
• Develop a self-evaluation process that is both inclusive and transparent in its quest to involve the 

entire community in reflecting on current institutional priorities.
• Document current evaluation practices and make recommendations for better use of institutional 

evaluation results.
• Elaborate recommendations that assist the institution in the realization of its mission as an inclusive 

and diverse university, centered on the academic development of its students, safeguarding the 
quality of its programs and processes, and thus generating new knowledge.

• Assess the effectiveness of the implementation of doctoral programs and their impact on UNAB ‘s 
scientific production.

• Renew MSCHE’s accreditation.

Priorities defined in the context of this self-study
In the context of this self-study process, and in the process of preparing the report, the university 
devoted itself to arrive at conclusions for the following priority areas:

1. Assess the impact and results of the educational model’s implementation, particularly for the 
students’ learning process, for general education, and for education centered on learning.

2. Assess the effectiveness of the university’s academic and administrative units in providing support 
services that improve students’ experience.

3. Assess the effectiveness of the implementation of doctoral programs and their impact on scientific 
production.

These priorities emerged after a reflexive process led by the Steering Committee and with the aim 
of taking advantage of the momentum that the self-study generated, mobilizing the entire UNAB 
community to provide information and evidence about the defined priorities. The results of each of 
the priorities were integrated throughout the content of the following chapters, considering that the 
university chose a standards-based approach to the self-study.
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DESCRIPTION OF COMPLIANCE WITH STANDARDS FOR 
ACCREDITATION AND REQUIREMENTS OF AFFILIATION

STANDARD I: MISSION AND GOALS

The University has an explicit regulatory framework that guides its work and development. The mission 
and goals are defined in an inclusive process, in a pluralistic academic context and framed in the higher 
education environment in the country and abroad. They are approved by the Board of Directors in 
compliance with the requirement of affiliation number 7. Both goals and objectives consider in their 
design and implementation the characteristics of incoming students, in order to satisfactorily respond 
to the expectations of those who aspire to progress and who choose UNAB as the institution where they 
will develop as individuals and professionals. The profile of our students, as well as the development 
of research at the frontier of knowledge and engagement with the society, are engines that mobilize 
the entire UNAB community as it seeks to contribute to the achievement of each of the goals set by the 
Institution and the achievement of our mission.

Criterion 1: Clearly defined mission and goals that:
a. Are developed through appropriate collaborative participation by all who facilitate or are 

otherwise responsible for institutional development and improvement.
b. Address external as well as internal contexts and constituencies.
c. Are approved and supported by the governing body.
d. Guide faculty, administration, staff, and governing structures in making decisions related 

to planning, resource allocation, program and curricular development, and the definition of 
institutional and educational outcomes.

e. Include support of scholarly inquiry and creative activity, at levels and of the type appropriate 
to the institution.

f. Are publicized and widely known by the institution’s internal stakeholders.
g. Are periodically evaluated.

Universidad Andrés Bello has a mission that reflects the discussion that takes place within its academic 
and administrative community, and which is reviewed in each new cycle of strategic planning (Annex 
4. Strategic Guidelines PEI 2018-2022). The mission is materialized in the Institutional Strategic Plan 
(PEI for its initials in Spanish), which defines the strategies, objectives and goals that are fundamental 
for understanding and leading UNAB. The current mission—effective from the 2013-2017 PEI—is “to 
offer those who aspire progress an integrating and excellent educational experience for a globalized world, 
supported by critical development of knowledge and its systematic generation”.

Along with its mission the University has established a vision “to be recognized among the best universities 
in the country.” Both statements are to be materialized through the Institutional Strategic Plan 2018-
2022, which establishes 4 strategic axes, which collect and enrich the experience of the previous plan 
and guide the work of all academic and administrative units, in their planning decisions, resource 
allocation, design of programs and the definition of the results to achieve. The strategic axes are:

1. Ensure Effective and Quality Academic Management Focused on Providing an Enriching Educational 
Experience for Students.

2. Expand and strengthen the generation of new knowledge, innovation and entrepreneurship.
3. Lead Interaction and Generation of Alliances with the Social, Economic, Productive and Cultural 

environment.
4. Ensure the Sustainability of the UNAB project through the Application of its Management Model 

Centered on Fulfillment of its Mission.
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These strategic axes allow us to advance on the path of being a university connected to the world and 
with advanced levels of internationalization; centered on students and the quality of its programs and 
the university experience; responsive to the needs of the country’s productive sectors that generates 
knowledge for their development. It seeks to be a university whose point of comparison is the best 
educational model, which stands out for its inclusive nature and for providing real opportunities for 
social mobility; that innovates and leads professionals and researchers to excellence in satisfying the 
needs of a globalized society.

Each strategic axis includes goals, which have defined the annual performance or achievement 
indicators. The following table shows the relationship between the strategic axes and the goals for 
UNAB:

STRATEGIC AXES GOALS
Ensure Effective and Quality Academic Management 
Focused on Providing an Enriching Educational 
Experience for Students

Evaluate the Educational Model and the curricular redesign.

Advance in internationalization as a distinctive element of the integral formation of students.

Integrate online modality.

Deepen the system of continuous improvement of the learning process.

Optimize the performance of the academic body.

Improve the key processes related to the support of students.

Perfecting the model of relationship with students.

Continue with the timely implementation of infrastructure projects.

Formulate new offers of quality and relevant programs.

Ensure the quality of graduate programs.

Expand and strengthen the generation of new 
knowledge, innovation and entrepreneurship

Increase applied research, innovation and technology transfer.

Ensure sustainability and efficiency for the generation of knowledge.

Expand and extend the generation of advanced scientific human capital.

Lead Interaction and Generation of Alliances with 
the Social, Economic, Productive and Cultural 
environment

Enhance the internal impact of activities linked to the community.

Protect the model of management and evaluation for community outreach.

Extend activities related to the community in areas and strategic issues of national affairs.

Ensure the Sustainability of the UNAB project through 
the Application of its Management Model Centered 
on Fulfillment of its Mission

Consolidate the model of periodic evaluation of institutional performance (institutional assessment).

Ensure the efficient use of resources.

Strengthen high-impact communication processes.

For each of these goals, annual compliance indicators are established for a period of 5 years, which 
currently covers the years 2018-2022 (Annex 5: PEI 2018-2022). These institutional goals arose from 
reflection carried out in various instances of the UNAB community and considering: the experience 
acquired through the assessment of the academic and administrative units, the challenges posed by 
the mission, and the evaluation of the internal potential and the relevant external factors that will 
affect higher education in the next five years. All this takes into consideration the vision defined by the 
university of being recognized among the best universities in Chile. The strategic objectives and goals 
are subject to the review and approval of the Board of Directors, which is reflected in the Institutional 
Strategic Plan (PEI).

The PEI 2018-2022 was developed in four stages, led by the General Direction of Institutional Planning 
and Analysis. The first phase began in July 2017, in which an agreed upon strategic diagnosis was made 
and the strategic guidelines were established. The strategic diagnosis considered the evaluation of 
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the PEI 2013-2017 and the analysis and diagnosis of the internal17 and external18 scenarios for the next 
five-year period. Then, between August and September 2017, the formulation stage of the Institutional 
Strategic Plan proposal 2018-2022 was developed, which included the results of the Institutional 
Planning Conference and the result of the diagnosis of the first phase, allowing for the update of 
objectives, actions, and strategic goals while maintaining the mission and vision statements for the 
period 2013-2017. Later, in the third stage of discussion and approval, the Board of Directors gave the 
final approval. Finally, at the beginning of November 2017, the university shared the PEI 2018-2022 with 
the entire community, resulting in 73% of the faculty having participated in the elaboration of the plan, 
while 82% stated they knew the plan (Source: Quality Perception Survey VRAC 2018).

Once the Institutional Strategic Plan was approved, the fourth stage of implementation and moni-
toring began. In effect, the General Direction of Institutional Planning and Analysis has been the unit 
responsible for monitoring the progress and compliance status of the indicators that align to the goals 
defined in the Institutional Strategic Plan, whose preliminary results are reported to the leadership and 
corresponding units on a six-month and annual basis (Annex 2. PEI Management Report 2013-2017, 
Annex 3. Annual Management Report PEI 2018-2022), as well as the collegiate bodies, such as the Rec-
tor´s Executive Committee, Superior Council, and Academic Council (Annex 6. Presentation of the Gen-
eral Direction of Institutional Planning and Analysis: A cross-section management analysis, Academic 
Council 2019), and through the Deans, to the councils of the Schools, Departments and Programs, as 
appropriate.

Mission, Objectives, and Goals: key guides for institutional tasks

The mission and institutional goals guide the work of all the areas in the university, including teaching, 
research, and management. They are recognized by 91% of the faculty, who indicate that the mission 
and institutional goals guide the decision-making by the authorities in their respective units (VRAC 
2018 Survey). The Institutional Strategic Plan is the basis for the development plans of the schools, de-
partments, and programs, which are generated in two stages: Stage I, Diagnosis and Preparation, led 
by the Academic Vice-Rector and each School with the support of the General Direction of Institutional 
Planning and Analysis; and Stage II, Revision and Validation by the council of each school and approval 
by the Academic Vice-Rector.

The consistency between the Institutional Strategic Plan and the schools’ development plans is evident 
in that the latter is structured on the basis of the strategic axes defined by the university, from which 
main areas are identified so that each school seeks to contribute to the success of the strategic axis. 
Below, as an example, the axes of the Institutional Strategic Plan 2018-2022 are presented, linked to the 
main areas proposed by the School of Life Sciences (FCV for its initials in Spanish) in alignment with 
each of them (Annex 7. Development Plan for the School of Life Sciences): 

17  The internal analysis included the evaluation of compliance with the Institutional Strategic Plan 2013-2017; compliance with the work plans of the 
units; the review of the effectiveness and efficiency of the organizational structure, among others.
18  The external analysis included the revision of the new regulations on higher education in the country, which have as main axes the following: stu-
dent financing; assurance of the quality of institutions, undergraduate and graduate programs; and changes in the regulatory institutional framework. 
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INSTITUTIONAL STRATEGIC AXES GOALS FOR THE DEVELOPMENT PLAN 2018-2022 SCHOOL OF LIFE SCIENCES 
Ensure Effective and Quality Academic Management 
Focused on Providing an Enriching Educational 
Experience for Students

•  Improve the capacities and efficiency of academic management with a focus on assessment.
•  Improve the levels of student satisfaction (NPS).
•  Develop an offer of attractive, relevant and quality academic programs (opening of programs in venues, 

develop a stable Continuing Education offer, implement continuous improvement processes that guar-
antee the academic quality of the careers and FCV programs).

Expand and strengthen the generation of new 
knowledge, innovation and entrepreneurship

•  Position among the first three universities in scientific production in the disciplines relevant to the FCV.
•  Maintain the internal leadership in the capture of funds offered by the Science and Technology System.
•  Increase the relationship with the industry.
•  Promote innovation based on science and entrepreneurship.
•  Contribute to the training of advanced human capital through doctoral programs recognized for their quality 

(4 Doctorate Programs accredited by 2022).
Lead Interaction and Generation of Alliances with 
the Social, Economic, Productive and Cultural 
environment

•  Consolidate the emblematic community outreach activities of the school that contribute directly to our 
students’ degree profile (Veterinary Clinic, CIMARQ, projects with the industry, UFAS, among others.

•  Position itself as a reference in the generation of public policies in the field of “Sustainable Development”.
•  Establish alliances with foreign universities in order to offer our students an international experience.

Ensure the Sustainability of the UNAB project 
through the Application of its Management Model 
Centered on Fulfillment of its Mission

•  Generate an organic structure that allows the generation of income through services and advisory services.
•  Maintain a controlled and healthy budget execution.

As with the academic units, the Institutional Strategic Plan is the guide for the development and design 
of goals of all administrative units and those units that support academic operations, as exemplified by 
the goals established for 2019 by the Director of Community Outreach, defined in its plan of effectiveness 
(Annex 8. Plan of Effectiveness for Community Outreach).

Graph 2. 2019 summarized goals for the General Direction for Community Outreach

In the framework of the evaluation process of the mission and the fulfillment of its goals, the University 
has executed a participatory process with its community, including collegiate bodies and extended 
participation such as the Academics Council, Schools Councils (Annex 9. Minutes of the Council for 
the School of Dentistry -October 2017-, Minutes of the Council for the School of Education and Social 
Sciences -June 2018-).

With the purpose of transmitting the information to the entire UNAB community, there is a variety of 
plans and processes to disseminate the mission and goals led by the General Direction for Strategic 
Communication and Community Outreach in coordination with key areas such as the General Direction 
of Institutional Planning and Analysis. Such dissemination considers: courses (orientation for new staff 
and faculty), the web page (www.unab.cl), constant communication in all the locations and campuses. 
At the same time, there are other instances, such as committees, meetings, academic councils and 
school councils. 
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As indicated above, the institutional goals are monitored by the General Direction of Institutional 
Planning and Analysis and systematically evaluated by the UNAB community, in accordance with each 
level/objective/goal/and responsibility. This is a widely known practice, as reflected in the fact that 90% 
of the faculty say that UNAB permanently evaluates their planning and, if necessary, makes adjustments 
to achieve their purposes (VRAC Survey 2018). As an example, the presentation of the main results of 
the implementation of the first year of the PEI 2018-2022, held at the last Academic Council (January 
2019), where the following advances were communicated:

Table 1. Strategic axes, indicators of achievement and goals by 2022
STRATEGICAL 

AXIS INDICATORS M.U. 2018
GOAL

2018
VALUE

2022
GOAL

Ensure Effective 
and Quality 
Academic Man-
agement Focused 
on Providing an 
Enriching Educa-
tional Experience 
for Students

Satisfaction Index, Academic Quality Dimension N° 75 79 78
% Graduates satisfied with the Formation received % 88 89 92
First year retention rate % 76 79.8 80
Advance of curricular progression / Theoretical advance % 79 81.7 83
Subject approval rate % 86 86.9 88
% of Graduates % 42.6 43.2 45
Co-teaching % 7,180 6,570 7,700
Incoming N° 600 1,142 900
Outgoing N° 930 1,069 1,100
Co-teaching N° 7,183 6,570 7,700
No. of foreign students N° 700 678 1,200
% Hours per student for online delivery % 5.8 11.4 18
% Accredited programs % 60 71.9 70
% Teacher Recommendations % 82 82.4 88
% Favorable answers to the question “The teacher demonstrated an attitude that stimulated my learning” % 70 68.3 80
Undergraduate students / JCE N° 22.5 20.2 20
NPS % 12 39 20
% SERNAC claims / 1000 students N° 6.5 4.3 2,4
% Positive evaluation of administrative support % 43 57.3 52
% Advance in the implementation model of relationship with the student 2018-2022 % 100 100 100
Advance in the implementation of the Infrastructure Plan 2018-2022 % 100 100 100
% New students in graduate programs, continuing education, and short courses % 14 15.8 20
N° new offers / N° projected offers % 100 100 100
% New program offers that reach enrollment goals. % 100 100 100
% Traditional undergraduate programs with Advance offer or special program % 18 17 30
% Accredited graduate programs % 20 20 40

Expand and 
Promote the 
Generation of 
New Knowledge, 
Innovation and 
Entrepreneurship.

National place for ISI (WoS) and Scopus publications N° 5th - 7th 6th - 6th 4th - 5th

N° quotes / N° Scopus publications (last 5 years) N° 7 6.8 7.4
N° applied research projects, innovation and technological transference with private organizations N° 20 22 28
Patents requested N° 4 3 7
Resources obtained from projects with companies MM$ 420 388 700
Resources obtained from public sources for research MM$ 6,600 7,940 8,000
N° accredited doctorate programs N° 4 4 8

Lead Interaction 
and Generation of 
Alliances with the 
Social, Economic, 
Productive and 
Cultural Spheres

N° Beneficiaries from the community outreach activities (thousand) N° 330 305 400
% Students in community outreach activities % 60 49 49
N° Faculty in community outreach activities N° 1,250 1,752 1,752
% Compliance Program of Committees for Community Outreach (National and Branches) 2018-2022 % 100 100 100
N° Community involvement activities: co-created N° 450 410 750

Ensure the Sus-
tainability of the 
UNAB project in 
the Application of 
its Management 
Model Centered 
on Fulfillment of 
its Mission

Rating LEAF and Rating QS Stars (1) points N° 712-682 728 806
Years of international institutional accreditation with MSCHE N° 5 5 8
% Compliance for the Institutional Improvement Plans and National Accreditation Programs 2018-2022 % 100 110 110
Net margin (2) % 6 10.4 10
Administration Expenses / Operating Income (2) % 34 - 28
% Compliance with the Communication and Image Consolidation Plan 2018-2022 % 100 100 100

M.U. measure unit
Rating QS Star, no measure 2018
Forecast numbers, December 2018
Source: General Direction of Institutional Planning and Analysis
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As seen in the previous table, several indicators show that UNAB has made remarkable achievement 
of the goals in 2018 and substantial progress towards those of 2022. Among the highlights of the 
results of 2018 are the level of satisfaction among students and graduates (NPS or Net Promoter 
Score), along with the accreditation of undergraduate programs. Even more noteworthy are the results 
in internationalization of students and the level of recommendation of UNAB students, which have 
already surpassed the goal set for 2022.

Among the aspects that need to be strengthened to reach the annual goals in 2022 are the development 
and implementation of the Advance offer and collaboration with private companies to develop joint 
projects in generating patents in the context of applied research, entrepreneurship and technology 
transfer.

Criterion 2: Institutional goals that are realistic, appropriate to higher education, and consistent 
with mission.

The university has been characterized by establishing five-year goals that are realistic and appropriate 
for higher education in its strategic plans and carrying out the permanent monitoring and annual 
evaluation of their achievement. This is based on the fact that, for the design of its goals, in addition to 
the institutional self-evaluation, the university performs an exhaustive benchmarking that compares 
the evolution of important universities in the country, as well as the projects and results of innovative 
foreign institutions. Likewise, the fulfillment of the goals set at an institutional level and embodied 
in the respective strategic plans show a satisfactory historical performance, as shown by the level of 
compliance with the 2013-2017 PEI.

Table 2. Compliance with the Institutional Strategic Plan 2013-2017

STRATEGICAL AXES 2013
% COMPLIANCE

2014 2015 2016 2017
Provide a relevant, integrating, quality education. 101% 95% 95% 96% 103%

SP
EC

IFI
C G

OA
LS

Consolidate the implementation of the UNAB Educational Model, always seeking to increase teaching efficiency 
and effectiveness. 102% 92% 83% 82% 85%

Fully reach the standards of excellence and quality for the institution and all its programs, using the criteria of the 
CNA and standards of the MSCHE as referents. 107% 107% 104% 107% 103%

Diversify the modality of the offer for undergraduate training (Advance Modality, schedule, Campus, face-to-face, 
blended) and increase the relevant Graduate offer. 108% 93% 94% 98% 98%

Increase the ratio of the number of teachers with graduate credentials. 105% 103% 106% 107% 111%

Continue the improvement of infrastructure and facilities to provide good level services. 100% 100% 100% 100% 100%

Promote and facilitate the preparation of students for their development in a globalized world. 75% 80% 97% 98% 116%

Continue to strengthen the academic body through training processes and other actions promoting their devel-
opment. 110% 93% 80% 81% 109%

Enhance the generation of new knowledge 110% 122% 120% 115% 124%

SP
EC

IFI
C G

OA
LS Strengthen the offer of doctoral programs - 100% 100% 100% 91%

Increase the number of publications in mainstream journals. 116% 135% 152% 100% 147%

Increase the number of patents requested. 75% 133% 113% 120% 125%

Develop projects in conjunction with companies. 140% 120% 117% 140% 131%

Consolidate UNAB interaction with its social, economic, productive and cultural environment 117% 115% 119% 105% 104%
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STRATEGICAL AXES 2013
% COMPLIANCE

2014 2015 2016 2017
SP

EC
IFI

C G
OA

LS

Guide the development of activities related to the environment in each unit, in accordance with the institutional 
policy. - 86% 125% --- ---

Generate greater accessibility to artistic-cultural and educational activities developed by UNAB. 113% 120% 119% --- ---
Develop teaching strategies to disseminate research projects, with potential impact on the community and its 
environment. 116% 88% 114% --- ---

Continue the promotion and dissemination of disciplines taught by the university through the development of 
extension activities. 113% 157% 138% --- ---

Manage major transversal projects on Social Responsibility with emphasis on the environment. 125% 141% 118% --- ---
Develop strategies in matters of sustainability that generate impact on the environment. - 101% 101% --- ---
Promote and manage the greater development of activities linked to the needs and potentialities of the environ-
ment based on the defined policy. --- --- --- 103% 63%

Increase the coverage and the internal impact of the Community Outreach Activities to the integral and disci-
plinary formation of students. --- --- --- 111% 157%

Manage a greater external impact on the environment and areas of interest. --- --- --- 100% 91%
Consolidate a management model that maximizes the effective and efficient use of institutional resources. 98% 85% 100% 102% 100%

SP
EC

IFI
C 

GO
AL

S

Advance towards the full implementation of a student service that allows comprehensive and effective attention. 94% 78% 100% 100% 107%
Continue the review to adjust the quality of internal processes, fostering al culture of high performance. 100% 76% 100% 75% 95%
Fully implement an online command board, with relevant strategic indicators. 100% 100% 100% --- ---
Guarantee the financial sustainability of UNAB and its projects --- --- --- 132% 98%

INSTITUTIONAL STRATEGIC PLAN 106% 105% 108% 104% 107%

Source: General Direction of Institutional Planning and Analysis

As can be seen in the table, the university showed, year after year, during the implementation of the 
PEI 2013-2017, satisfactory achievement of goals, considering that most of them were fulfilled—even 
surpassed—or very nearly met. Similarly, the goals are favorably evaluated by the faculty, who 93% 
state that the goals proposed by the university are realistic and consistent with their mission (VRAC 
Survey 2018). The final compliance of the 2013-2017 PEI reached 107% (Annex 2. PEI Management 
Report 2013-2017).

More evidence of the consistency of the goals and their alignment with the mission is that each 
strategic axis specifies goals and indicators that are derived from the mission statement of UNAB, which 
is exemplified in the following graph:
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An element that makes it possible to show that the institutional goals are appropriate for higher 
education is that, through achieving each of them, the university has increased its position in important 
national and international rankings (Annex 10. Analysis Reports of UNAB Position in National and 
International Rankings), highlighting the following examples:

Table 3. UNAB Position in national and international rankings
Ranking 2014 2018

ARWU No classification 3rd national position
Scimago 7th national position 5th national position
Ranking QS Latinoamérica 14th national position * 12th national position **
Times Higher Education World University Rankings No classification 10th national position **
América Economía - Internationalization 5th national position 2nd national position
América Economía – Community Outreach 8th  national position 2nd national position
América Economía – Global Ranking 14th  national position 12th  national position
Ranking Que Pasa 19th national position 19th national position

*for 2016
**for 2019
Source: General Direction of Institutional Planning and Analysis

Finally, it is important to mention that the institutional goals are consistent with the mission, are 
appropriate to the context of higher education in the country and are based upon the results of the 
Institutional Strategic Plan 2013-2017, which establishes in its final evaluation the level of compliance 
for each strategic axis, as specified in Requirement of Affiliation number 10.

Criterion 3: Goals that focus on student learning and related outcomes and on institutional 
improvement; are supported by administrative, educational, and student support programs and 
services; and are consistent with institutional mission.

Some of the goals defined in the Institutional Strategic Plan focus on student learning results and 
institutional improvement, with a student centered approach in all administrative or academic areas. 
The feedback of compliance and assessment of goals for the academic and administrative units is key 
in the process of continuous institutional improvement.

The 2018-2022 PEI, in its first strategic axis of “ensuring an effective and quality academic management 
focused on providing an enriching educational experience for students,” defines 13 goals and 28 
monitoring indicators to evaluate educational effectiveness and with it, student learning (Annex 5. PEI 
2018-2022 -summary table, pg. 10).

The Institutional Strategic Plan 2018-2022 promotes academic management that is effective at 
ensuring quality and centered on providing students and enriching educational experience, since it 
the framework for the plans and goals at the level of the schools and key units (Point 3: Strategic Axes). 
The Academic Vice-Rector is responsible for carrying out an evaluation of the Educational Model and 
the Curriculum Redesign, implementing the improvements that lead to greater effectiveness of the 
teaching-learning process, refining the system for assessment of student learning, and optimizing the 
performance of faculty.

The university, to guarantee an educational and integrated experience of excellence, has designed and 
implemented services and programs to achieve goals that focus on student learning. Although there 
are numerous examples to support this claim, the following stand out, notwithstanding that some 
others are addressed in other chapters of this report.
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The university seeks to offer equivalent services in its three locations, which is exemplified in the 
following table:

Table 4. M2 of available service spaces in branch location by number of students

SANTIAGO VIÑA DEL MAR CONCEPCIÓN

M2 library for every 100 students 34.6 20.6 31.8

M2  of computer labs per 100 students 9.7 10.6 5.2

M2  of classrooms for every 100 students 93.6 86.6 98.8

M2  of dining rooms for every 100 students 15.8 8.5 10.6

M2  of laboratories, workshops and clinics per 100 students 94.6 108.9 134.2

Wireless Internet Connection coverage 100% 100% 100%

Vacancies in extra program activities for every 1000 students 200 126 185

Source: General Direction of Institutional Planning and Analysis

It should be noted that all the defined services contribute in the best way to student success even 
though not all the services are included in the goals of the 2018-2022 PEI, never the less there are poli-
cies or plans that support its implementation, monitoring and permanent evaluation of effectiveness. 
For this purpose, the different units play an important role, such as the Vice-Rectors in each location, 
the Direction of Infrastructure, the Direction of Library, the General Direction for Student Affairs, and 
the Direction of Information Technologies which, in a coordinated manner, are concerned with ensur-
ing that the services defined in the standards are delivered optimally.

The latter is achieved through established goals with annual objectives which arise from the discussion 
of the Board of Directors, Rector’s Executive Committee, Superior Council and are embodied in qual-
itative objectives and contained in the dynamic institutional assessment plan (Annex 69. Institutional 
Effectiveness Plan).

Criterion 4: Periodic assessment of mission and goals to ensure they are relevant and achievable.

The Institution carries out a permanent review and evaluation of the mission and the goals in the different 
formal instances established at the University. This review is performed by the General Direction of 
Institutional Planning and Analysis. The mission is reviewed every five years in accordance with the end 
of each strategic planning cycle19. On the other hand, the goals contained in the Institutional Strategic 
Plan are monitored systematically and evaluated annually.

These processes allow the Institution to verify if the mission meets the current educational requirements 
and what adjustments must be incorporated to comply with the purposes of the University. In this 
manner, by revising the goals periodically, the university seeks to adapt to internal and external 
contingencies and new tendencies in higher education to enhance its educational project.

In addition, the university implements the cycle of continuous improvement along with the practices 
of institutional assessment in a systematic, articulated and permanent fashion. This is carried out with 
the purpose of establishing the effectiveness of the institution in fulfillment of its mission and the level 
of achievement of its plans and goals. An example is the 6-month outcome review of the retention plan 
that is systematically carried out in the programs and departments, by the Academic Vice-Rector or the 
General Direction of Student Affairs (articulated) and the initiation in 2015 of a retention plan that has 
been reviewed and adjusted based on the results obtained (permanent).

19  For example, at the end of the 2013-2017 PEI, the university carried out a thorough evaluation and analysis of its mission.
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Through the evaluation of effectiveness, the university determines the level at which the academic 
and administrative units, as well as the academic programs, are achieving their goals and contributing 
to the fulfillment of the institutional mission. According to this context, systematically, each academic 
and administrative unit implements the continuous improvement cycle according to the following 
structure:

Several areas of the university have implemented improvements in their internal processes, as a result 
of the evaluation of their work plans and goals. It is important to mention the work of the Academic 
Vice-Rector, which, through the adaptation and adjustment of the undergraduate retention model, 
improved the retention rates by 5.2 percentage points between 2014 and 2017 cohorts. The Gener-
al Direction of Human Resources improved the processes and profiles for faculty selection, focusing 
on teaching staff with a master’s or doctorate degrees, consistent with a quality education for our 
students and achieved 66.6% of professors with graduate degrees in March 2018, as well as the defi-
nition of a new pedagogical training plan for faculty. The General Direction for Community Outreach 
implemented a redesign of the Community Outreach Model in 2017, which included an internal anal-
ysis of how the institution was involved with the community; the definition of eight new instruments 
to strengthen ties among the university, the community, and other institutions; the determination of 
what would be most relevant for strengthening the educational project; and, finally, the definition and 
delimitation of the relevant contexts and the impact UNAB seeks through community outreach in this 
area. The graphic below illustrates the model for Community Outreach:
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After the successful implementation of community outreach activities, the General Direction for 
Community Outreach has initiated a new process of evaluation and revision to advance in a broader 
model that includes graduate programs and contemplates a process and methodology for measuring 
the impact of community outreach activities and its contributes to fulfilling the institutional mission.

All of the above demonstrates that the University permanently reviews and evaluates its goals, 
adjusting them as necessary depending upon changes in the environment (legislation or regulations), 
or if outstanding results are obtained, or if it is necessary to refocus actions, all to ensure academic 
excellence and to continue consolidating UNAB.

Standard Conclusions

In the context of higher education, UNAB has established a mission and institutional goals based on 
the participation of the entire academic and administrative staff. The mission and institutional goals are 
well-known by the UNAB community, supported by the leaders, and organize the planning priorities of 
the university in all areas of development.

Within the goals, aligned with the mission and the vision, there is a specific one for student learning, 
assessment results, and its continuous improvement. Specifically, for the academic area, in the 
Institutional Strategic Plan 2018-2022, a strategic axis is “to ensure an effective and quality academic 
management focused on providing an enriching educational experience for students.” In order to 
comply with this requirement, a set of objectives was generated and worked on by each school and 
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all the areas reporting to the Academic Vice-Rector, as well as areas reporting to the Vice-Rector of 
Research and Doctoral Programs both in their work plans and in their assessment processes. The areas 
reporting to the Academic Vice-Rector are the General Direction of Teaching, Direction of Academic 
Planning and Curricular Register, Academic Direction of Graduate Programs, Direction of Library, 
Direction of Academic and Student Processes, Direction of General Education, General Direction of 
Clinical Education and Simulation. The Academic Direction of Doctoral Programs reports to the Vice-
Rector of Research and Doctoral Programs.

The planning of these objectives associated with a set of indicators and goals focused on corroborating 
achievement of student learning has allowed the schools to organize their priorities for development 
plans and to accomplish the goals assigned to each by the Academic Vice-Rector. The monitoring 
of the implementation of these objectives and goals allows the Academic Vice-Rector to have 
information to evaluate the impact and the results of the educational model implementation, general 
studies, curriculum design, and the implementation of online learning in undergraduate and graduate 
programs.

The Academic Vice-Rector is responsible for carrying out an evaluation of the Educational Model and of 
the curricular implementation process. For the period 2015-2019, this unit has continued to implement 
and improve processes of student learning assessment and general education, which, at the present, 
allow the institution to have a national evaluation tool and procedures for delivering standardized 
results. This generates improvement in the effectiveness of the educational process. In addition to the 
above, and so as to apply greater rigor in the evaluation processes, it was established that both the 
Educational Model and the curricular redesign process, together with its materials, should be reviewed 
in terms of relevance to the mission and current challenges of higher education at an international and 
national level with the involvement of external experts in the process.

Recommendations

• Specify learning outcomes for the undergraduate, graduate, and doctoral levels included in the 
institutional Educational Model.
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STANDARD II: ETHICS AND INTEGRITY
The University reflects a culture of transparency and self-regulation, based on a solid internal regulation 
that seeks to ensure ethics and integrity, as well as guaranteeing the harmonious coexistence of its 
community, supported by the institutional values that are put into practice by all individuals and units 
that constitute UNAB and are promulgated by all who form part of the institution.

Criterion 1: A commitment to academic freedom, intellectual freedom, freedom of expression, 
and respect for intellectual property rights.

The University is an academic community committed to its mission and purposes, which develops its 
work in the context of the following values:

• EXCELLENCE: Involves developing a passion for doing things well, together with developing an 
ability to self-criticize and a desire for continuous improvement that, in turn, requires life-long 
learning.

• RESPONSIBILITY: To oneself, the university, and the society in general. The educational process 
that we offer means that students are not only beneficiaries of instruction, but also contribute to 
social wellbeing.

• PLURALISM: The university welcomes all ideas and beliefs that are respectfully and tolerantly 
expressed within and outside of the classroom.

• RESPECT: For the focus of our daily endeavors – the student. The student is a multidimensional 
individual who seeks a balanced, life-long education within our University.

• INTEGRITY: The university values honesty, transparency, loyalty, and ethical behavior in all services 
and within the entire academic co.

These values are included in the Institutional Strategic Plan 2018-2022, materialized through a regulatory 
framework, and through the formal policies, processes, and procedures that govern different areas 
of the university. The institutional values are disseminated through various means, including: UNAB 
website, on the orientation days for new staff and faculty, as well as in the Institutional Strategic Plan. 
The same occurs with the policies that regulate the coexistence of the UNAB community and the code 
of ethics.

At the same time, the university demands strict respect for intellectual and academic freedom and 
intellectual property rights in all organizational instances and among all members of its community: 
teachers, researchers, students, managers, and staff.

This vision is supported by regulations, norms, procedures, protocols, and policies established across 
the institution. In particular, academic freedom is established in the Academic Regulations in this 
article N°3, as “the right of the academics to teach the subject, under their principles and personal 
values, but following the objectives, structure, and contents declared by the institution.” This 
statement is consistent with the freedom of teaching for faculty within a context in which it is the 
institution that defines the learning outcomes for a program, independently of the campus in which it 
is taught. The existence of such freedom is recognized by faculty, with 94% of them agreeing with the 
statement that “the University guarantees academic freedom, intellectual freedom, freedom of expression, 
as well as intellectual property rights” (VRAC Survey 2018).

Likewise, freedom of expression is established in article N°7, letter M, where it is clearly stated that 
teachers must “respect the ideological pluralism and the social and cultural diversity of the university 
community” (Annex 11. Code of Conduct and Ethics).
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To ensure that the regulations are correctly applied and carried out by the UNAB community, the 
Coexistence Policy: Inclusion and Promotion of Respect has been developed (Annex 12: Coexistence 
Policy: Inclusion and Promotion of Respect), which makes explicit the university’s commitment and 
provides a framework to protect and promote the harmonious social interaction of the university 
community in an environment of coexistence and mutual respect, allowing students, faculty, staff, and 
leaders to participate in university life under conditions of equity and equality of opportunities. This 
is understood as the ensuring the welfare of all and that all share the same political and civil rights, 
with consideration of diversity as an element that enriches the university in all it does and guides 
institutional actions.

The Coexistence Policy: Inclusion and Promotion of Respect was created in 2017 and maintains 
consistency with the educational project and values of the institution in accordance with the Political 
Constitution of the Republic, laws No. 20,422 on Equal Opportunities and Social Inclusion of Persons 
with Disabilities, the Universal Declaration of Human Rights, the International Convention on the Rights 
of People with Disabilities. It involves the entire university community.

An important instance to promote an adequate climate of coexistence within the UNAB community is 
that in all three separate locations a Council for University Coexistence operates to promote this policy 
among managers, students, and faculty.

In accordance with the values expressed by the university, there is also a commitment to intellectual 
property, which is specifically expressed in an institutional policy (Annex 13. Intellectual Property 
Policy). Faculty have ample freedom for the development of their research and innovation projects, for 
academic expression, and to discuss various issues, respecting in every instance the norms of positive 
coexistence expressed in the regulations of conduct for the community. An example of the work 
carried out by the faculty in this area, in spaces that guarantee freedom, is the granting of 2 patents to 
UNAB faculty and 21 patents that have been presented and under evaluation (Annex 14. List of granted 
patents and requests by UNAB faculty).

According to the annual survey reports, 74% of students declare that “UNAB maintains a strong 
commitment to freedom of expression”. At the same time, 80% state that “UNAB contributes with 
an integral and ethical education, oriented towards autonomous and critical thinking” (VRAC 
Survey 2018).

In addition, 93% of faculty declare that they know the institutional values; 92% say that “UNAB 
contributes with an integral and ethical formation, oriented to autonomous and critical thinking”; 
and 93% say that “the University fosters respect among its community, which includes students, 
professors, administrators, and administrative staff” (VRAC 2018).

Despite these positive indications, an opportunity for improvement has been identified with regard to 
the dissemination of and identification with institutional values by students, as only 68% declare that 
they know them (VRAC Survey 2018). 

Criterion 2: A climate that fosters respect among students, faculty, staff, and administration from 
a range of diverse backgrounds, ideas, and perspectives.

The workspace within the Institution is developed in an organizational framework of respect, tolerance 
and diversity. To this end, the university has defined a series of regulations, norms, policies, procedures, 
plans, and protocols that are applied to the different actors of the community, in order to safeguard a 
climate of respect (Annex 15. List of UNAB Policies and Regulations that seek to protect the environment 
of respect among the community). In those specific cases where conflicts alter the healthy coexistence 
in the community, there are policies, processes and institutional procedures that establish a process for 
decision-making and allow clear and peaceful resolution to these conflicts.
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The Board of Directors of Universidad Andrés Bello ensures compliance with the mission, vision, and 
the proposed values of Excellence, Responsibility, Pluralism, Respect and Integrity. These are expressed 
and regulated through the content of various policies and rules that regulate academic, life for students 
and functionaries. The Board delegates this function to the Secretary General, a unit responsible for 
ensuring public trust in the university, overseeing internal legal matters, and safeguarding historical 
information of the institution, as well as monitoring adherence to the Code of Ethics, Student 
Regulations, Academic Regulations, and the Intellectual Property Policy, among others. In addition, it 
resolves the complaints of students, faculty, and staff. 

In turn, the directors of the academic and administrative units permanently ensure a climate of 
respect, pluralism, tolerance, and harmony in their interactions with each other. Conflicts with students 
are analyzed within a frame of respect and tolerance and are solved according to the institutional 
procedures established in the rules of conduct for the coexistence of the community (Annex 16. 
Conduct regulation for the coexistence of the community). At this point, it is important to note that a 
formula that has allowed to resolve conflicts before they grow is the adoption of an open-door policy, 
which applies to students, faculty, and staff so that they have access to heads of the different areas and 
academic and administrative units whenever they deem it pertinent, without bureaucratic obstacles 
that prevent it.

With the intention of constantly monitoring the work environment and coexistence, the university 
carries out a series of surveys designed for each unit to obtain anonymous information about the 
institutional climate environment is obtained. This allows for evaluation and decision-making with the 
objective of continuous improvement. In 2013, 2015, and 2018 the Organizational Climate Survey was 
applied, addressing all employees with at least 6 months of permanence at UNAB; its main objective 
was to collect the perceptions of all participants regarding the climate of their work environment and 
UNAB culture. In all three applications, the survey has achieved significant participation:

Table 5. Participation and Percentage of Coverage in the Organizational Climate Survey
Year of Application

2013 2015 2018
N° of participants 1,650 1,637 1,853
Scope 77% 75% 87%

Source: General Direction of Human Resources

In the four indices included in the survey, UNAB has maintained or improved results. (Annex 17. 
Organizational Climate Survey Results).
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It should be noted that the results of the survey are delivered by Human Resources to each division 
that obtained five or more answers from their team. Subsequently, all divisions prepared action plans 
aimed at improving results below the average. These plans were uploaded to the Kenexa platform. The 
consulting teams within the General Direction of Human Resources monitor this process, which so far 
is 22% complete.

Another important mechanism for protecting a positive institutional climate is the application—
since 2018—of the organizational health survey aimed at all UNAB collaborators, who had been in 
the institution for at least 6 months at the time of application (November 2018). This survey seeks to 
evaluate various dimensions, among them leadership, accountability, motivation, orientation, and 
supervision. (Annex 18. Results of the Organizational Health Survey)

In addition to the previous instances, the student satisfaction survey measured through the Net 
Promoting Score (NPS) (Annex 19. NPS 2018 results) and the annual quality perception surveys (VRAC) 
are directed toward students, faculty, graduates, and employers (Annex 20. Results of the UNAB 
Consultation Survey 2018). Using these results, improvement plans are developed for each campus, 
school, and program.

The existence of student organizations on the different campuses and in each program, with student 
representatives elected by students themselves who participate in each program’s and school’s 
council, fosters direct and open communication between the student body, the academic body, and 
the management teams, promoting a climate of respect among the different levels of the Institution. 
This is in addition to the existence of a student relationship plan guided by the General Direction of 
Student Affairs (Annex 21. Student Relations Plan). With regard to their involvement, 73% of students 
declare that “the Institution facilitates the organization and student participation to channel 
intellectual, social, sports or artistic concerns” (Annex 20. Results of UNAB Consultation Survey 
2018).

Recently, and as an example that shows how the university addresses the concerns of the community, 
is the definition and inclusion within the policy of Coexistence: inclusion and promotion of respect a 
procedure for transgender students to use their preferred names in attendance records, documents, 
and oral and written communication in their student life at the university.

Criterion 3: A grievance policy that is documented and disseminated to address complaints or 
grievances raised by students, faculty, or staff. The institution’s policies and procedures are fair 
and impartial, and assure that grievances are addressed promptly, appropriately, and equitably.

The directors of both academic and administrative areas are in charge of receiving, analyzing, resolving, 
or referring, if applicable, the complaints or problems that arise day by day in the development of the 
activities and that fall within the framework of functions and attributions of the different managerial 
positions. These functional areas are defined in each job profile, where it is specified that the person in 
charge is responsible for “providing attention and solving concerns of students of the program according 
to the procedures established by the academic unit.” In case of a more complex situation, it should be 
communicated to a higher organ as is appropriate for resolution.

It should be also noted that in the Academic Regulations/Handbook (Annex 22 of the Academic 
Regulation), Title II, Article 6 letter G establishes in relation to the rights and obligations, that the 
person in charge must “direct petitions and make observations or claims to the competent authority of the 
academic unit or the university, in relation to policies, actions or decisions that may affect the student, and 
obtain a response within a reasonable period which may not exceed one month.”
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In addition to the above, UNAB has an integral platform for student services with different mechanisms 
for communicating concerns: face-to-face, web, social media, and telephone. This system has staff who 
manage each of these channels and deal with the most common student problems. If the information 
necessary is readily available, a response is delivered within 24 hours; if the complaint requires 
coordination with other areas, it will be solved in five business days, with constant feedback and follow-
up to reach a solution and closure of the case. The following infographic summarizes this process:

For more complex cases, the General Regulations of the University establish that, included among the 
functions of the Secretary General is “to order preliminary briefs or investigation in accordance with the 
rules of conduct for the coexistence of the community, and any investigation arising from the implementation 
and administration of the university’s code of ethics and crime prevention model.”

It is important to state that all complaints or claims that reach the Secretary General are treated according 
to the rules of the Due Process Principles, which guarantee the fundamental rights of impartiality, 
justice and freedom. For this there are defined terms and deadlines, instances of presentation for 
arguments and evidence, as well as instances of appeal. The aforementioned can be evidenced, in the 
case of students, in the regulations of conduct for the coexistence of the community of 2016 (Annex 16. 
Conduct regulation for the coexistence of the community).

Since 2015, the university has implemented the System for Case Management (SGS), which applies 
workflow management to respond to any claims from the community about UNAB in SERNAC20. With 
this system, the institution moved from a rudimentary handling of cases to a rigorous and modern 
system. The cases are assigned by the system to the different Vice-Rectorates, empowering those 
responsible for analyzing each case, looking for background information, and providing evidence to 
deliver a formal and well-founded response. All these procedures are supported by a lawyer from the 
Secretary General of the university. Weekly, a report of the status of cases is filed,  according to causes 
and to which Vice-Rector they belong, including summaries with percentage of cases and reasons for 
closing them. A monthly closing report is also prepared, and reports are compared to the previous year.

20  The National Consumer Service (SERNAC for its initials in Spanish) is an agency of the Republic of Chile responsible for ensuring the protection of 
consumer rights established in the Law.
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SERNAC grants a period of 7 working days to give a formal response to the claim. Internally, once SERNAC 
sends a case, it is uploaded in the SGS, with the status of open and awaiting assignment. The timeframe 
to assign responsibility to each Vice-Rectorate and select a responsible associate for the cause, does 
not exceed 36 hours and in a maximum of 5 days they have to provide background to prepare the 
formal response. This response is prepared by the lawyers of the Secretary General. Usually, the cases 
are closed with one of the following status: “Accepted”; “Partially Accepted” (a different alternative is 
suggested), or “Not Accepted or Does Not Proceed.”

Currently, and as demonstration of the processes of continuous institutional improvement, UNAB is 
working on a new process for handling and management of SERNAC cases, with limited times for the 
workflow in a new Customer Relationship Management (CRM) platform. This will improve the control 
of cases until resolution and will include the analysis of cases corresponding to what is applicable 
according to the New Law of Higher Education and the role of SERNAC as an oversight body. Basically, 
cases that may fall into the following categories will also be included: “Deceptive Advertising,” “Changes 
of Curriculum,” “Unilateral Change of Conditions,” among others.

From the ethical point of view, all the information related to SERNAC cases and all those cases or 
matters reviewed by the Secretary General are treated confidentially between the institution and 
those involved, taking as premise a commitment to in-depth analysis of each particular situation, the 
search for evidence to solve the problem as accurate as possible, within the scope of the contractual 
commitment between the parties or on the basis of academic regulations or financial regulations of 
the university, all of which are available in printed or digital media21.

In the same way, and given the permanent relationship with its student community and considering 
the student demands in terms of gender equity that were voiced strongly in Chile in 2018, the university 
defined a Protocol of Prevention and Confrontation for Sexual Harassment. The protocol seeks to 
contribute to the construction of spaces that are egalitarian, safe, and free of gender violence and to 
design strategies for preventing new situations, providing processes and procedures to guide situations 
of sexual violence, lending support, accompaniment, containment and guidance to victims. Through 
the protocol, the university hopes to provide a space of respect and non-discrimination through 
prevention, instruction and assistance to people who report situations of this nature, ensuring a single 
and efficient channel for receiving complaints that guarantees the corresponding confidentiality.

An additional instance that seeks to ensure a good climate in the UNAB community and address the 
claims, demands, or concerns that may be expressed by students in a timely manner, is led by the 
General Direction of Student Affairs, through its annual student relations plan, based on the pillars of 
work promoted by the General Direction of Student Affairs (see Graph 9. Work pillars for the General 
Direction of Student Affairs). It defines a series of actions to promote and facilitate student relations 
with the authorities of the university, identifying and managing the needs expressed by students on 
different campuses, in order to increase their satisfaction with the educational experience. Among the 
initiatives of the student relations plan are:

• Meetings with the Rector and Students in the different branches and campuses: The objective 
is to bring together the Rector and students in a space where needs can be expressed to the 
institutional authority, and opportunities for improvement identified. The Rector will inform the 
students about the challenges the University may face in short and medium terms.

• Extended days with student leaders: a monthly instance convened by the General Direction for 
Student Affairs on each campus, which aims to identify needs and opportunities with students. 

21  Link to regulations: https://www.unab.cl/desarrolloestudiantil/servicios/reglamentosunab/
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In this space, the director of each campus and different areas located on each Campus will 
participate, presenting students new initiatives or projects that are being developed in response 
to the concerns that the students previously communicated.

• University Coexistence Council: Made up of representatives from the student body, faculty, 
staff, and the Secretary General, the council works permanently on ensuring good university 
coexistence, through the common discussion of relevant topics and the preparation of proposals. 
The general objective is to promote education, training, and spaces of reflection at each branch 
location, for continuous improvement that allows a culture of respect and healthy coexistence to 
flourish throughout the community. This participatory space is part of the Program for Prevention 
and Promotion for a Culture of Respect in UNAB.

At the University, different forms are generated to give employees the opportunities to organize 
themselves according to their interests. It all starts by identifying good institutional practice to cultivate 
leadership and so that heads of department promote “open doors” to address the suggestions, claims 
or concerns that their direct collaborators may have. Another strategy is to form groups of colleagues 
supported by the national legislation forming unions.

Nowadays, there are three unions: The Trade Union of Workers in Universidad Andrés Bello, with 
affiliates of Santiago and Viña del Mar branches; a branch syndicate for workers in Concepción; and the 
SERPROF Union which brings together the workers of the Dental Clinics of all three locations and the 
workers of the Veterinary Clinic in Santiago. Additionally, four negotiating groups are registered, two 
at Viña del Mar and two in Santiago, which are authorized by the national law to bargain collectively.

From the university, it is the General Direction of Human Resources, through its Internal Consultancy 
and Labor Relations Division, which is responsible for maintaining fluid and constant communication 
with unions and negotiating groups. These groups constantly provide feedback on benefits and 
leadership or management styles. This allows UNAB to intervene in a timely manner as required.

Trade unions and negotiating groups seek to raise needs in various areas, including: payment (initial 
and periodic adjustments) and benefits (mobilization, bonuses, lunch, marriage, birth, death, schooling 
of direct relatives, complementary health insurance, and bonuses for national holidays and Christmas).

Criterion 4: The avoidance of conflict of interest or the appearance of such conflict in all activities 
and among all constituents.

The University has a Crime Prevention Model (Annex 24. Crime Prevention Model) and a Code of Conduct 
and Ethics (Annex 11. Code of Conduct and Ethics) that focus on the reputation and integrity that are 
among the most precious assets of the institution. Therefore, it is the task of each of the members of this 
community to be trustworthy. Both instruments establish principles of integrity, ethical conduct and 
responsibilities towards others, our students, suppliers and the public. They establish a reference point 
and the basic principles and methodology that work as a guide for the achievement of this common 
objective. It is an essential guide to build trust. In addition, it defines critical aspects about how we 
should behave. It states our responsibilities with UNAB, with others, and with all those with whom we 
interact.

Through the Code of Conduct and Ethics, the Institution has established processes and procedures 
that allow the avoidance and detection of conflicts of interest in all activities of the university and its 
related public, these included the crime prevention model, code of ethics, the declaration of conflicts 
of interest and incompatible negotiation. For example, the authorities of the university (from the Board 
of Directors to directors of units) must make an Annual Declaration of Conflicts of Interest, by virtue of 
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the existence or link with related companies or contracted kinships, a process that is safeguarded by 
the Secretary General.

In addition to the above, the University adheres to a crime prevention protocol for which each official 
and academic must annually complete an online course to keep up to date on how to avoid and handle 
any serious offense such as bribery, terrorism, money laundering, or the receipt of stolen property.

The ethics code provides a platforms the UNAB Ethics Helpline, which is available at all times on the 
website (www.unabcentrodeayuda.cl) or through the toll-free number mentioned therein. The Helpline 
has staff from an independent professional service provider who confidentially refer questions and 
concerns to the UNAB Ethics and Compliance staff for management. All of the above is strengthened 
with a plan to disseminate the complaints channel and the code of conduct and ethics (Annex 11. Code 
of Conduct and Ethics).

UNAB, by being a member of the Laureate International Universities network and by adopting this 
Code of Conduct and Ethics, guarantees that it is aligned with similar codes in force at other Laureate 
Institutions. As a consequence of being part of this network, the administration of this code is shared 
with the staff of Laureate Education Inc. of the United States.

Likewise, the new Higher Education Law of the country (Law 21,091), defines the establishment of a 
Higher Education Superintendency. This public body serves to supervise compliance with the legal and 
regulatory provisions that govern higher education institutions within the scope of its competence. 
Incumbent upon it is supervision of how higher education institutions allocate their resources for their 
own purposes, in accordance with the Law and its statutes. It also establishes that it is a very serious 
infraction to “carry out operations with people with whom you have a relation without complying with 
the requirements established in this Law” (Annex 25. Law 21,091 on Higher Education). UNAB is currently 
adapting to the new regulations, with the aim of fully complying with what this Law establishes.

Criterion 5: Fair and impartial practices in the hiring, evaluation, promotion, discipline, and 
separation of employees.

The University has a Human Resource Policy (Annex 26. Human Resource Policy) that regulates the 
entire hiring process, from selection through promotion, performance, evaluation and separation. 
At the same time, it has a series of regulations for academics and administrators which ensure fair, 
well-informed, inclusive processes that do not discriminate in any way (such as, for example, sexual 
orientation, gender identification, physical condition, political or religious beliefs, place of birth, others).

The management of Human Resources is part of the current labor legislation and is aimed at the 
development of human capital, ensuring fair and equitable treatment among all administrative and 
academic staff, in order to facilitate the achievement of institutional objectives, aligned with the 
institutional mission and vision, as well as with the Institutional Strategic Plan. It is expressed in the 
Human Resources Policy, which applies to both academic and administrative staff.

From the strategic axes of the University, the policy of the area sets the following objectives:

a. Foster that the culture and values of the institution be internalized by its collaborators.
b. Make people aware of how their work contributes to the vision and mission of the institution.
c. Communicate, disseminate and train all personnel on the different subprocesses of Human 

Resources, such as compensation, benefits, performance evaluation, recognition, leadership and 
labor issues.

d. Develop and propose procedures that facilitate the application of the subsystems of Human 
Resources, according to the Institutional Strategic Plan.
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Recruitment Mechanism
The recruitment process begins when a unit of the university informs the internal human resources 
consultant of the need to select personnel in their area by means of a request that describes the 
characteristics of the professional or technician that is needed. The requesting unit oversees the 
description of the position. If the requirement is approved, the internal consultant formalizes the 
request to the selection area through the Selection and Compensation Form.

Once the Requirement File has been received, the selection area initiates the recruitment process, 
making the publication of the position through internal competition and in portals or external media, 
according to the characteristics of the position. Depending on the degree of confidence required, the 
ability and experience of the position, specialized recruitment is defined through talent search agencies 
or at the suggestion of the university authorities linked to the position, adjusting the procedure as 
needed. After the publication of the notice in the recruitment portals, the selection area carries out a 
pre-selection of candidates through a review of their qualifications and performs an interview to verify 
that the applicant meets the requirements of the position.

Administrative Selection
The selection prior to the incorporation of new collaborators to the university, is performed through 
the procedures established in the regulations in charge of the General Direction of Human Resources. 
These processes and procedures vary according to the position and type of collaborator.

The pre-selected candidates are presented by HR to the unit requiring the collaborator in a meeting, 
where the list of candidates is reviewed, defining the applicants who continue the selection process, 
being summoned to a preliminary interview by the personnel selection area to evaluate the general 
requirements of the position. From the interviews conducted by the selection area, the respective unit 
is informed about the candidates that fit the profile. Those who pass this filter go on an interview 
with the internal human resource consultant and the requesting unit. Once the candidates have been 
interviewed, the finalist candidate is selected to conduct the psycho-occupational evaluation. Once the 
finalist has been evaluated, feedback is provided by the HR consultant to the applicant unit, defining 
the entry of the candidate to occupy the position.

Remuneration policy
To ensure fair and impartial remuneration practices, the Human Resources area defines them with the 
institutional guidelines as input. For this, the following descriptors and evaluations of charges are used:

• Internal Equity
• External competitiveness
• Evaluation of the employee’s performance
• Competencies and potential of the collaborator
• Budget constraint defined by the institution
• Position salary 

Performance Evaluation
For the control of achievement of objectives by its personnel, the university uses the Strategic Human 
Resources Planning System (SHRPS) that shapes the annual goals and indicators of goals, designed with 
the heads of departments, and also aligned with the Institutional Strategic Plan, the school, or the unit 
in which the person works.

The performance evaluation, in its current form, is applied progressively since 2015, reaching a scope of 
100% of employees subjected to evaluation in 2018, when a total of 1,199 employees were evaluated. 
The results of the evaluation carried out in 2018 show that 71% of the employees were ranked in the 
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category called “reaches expectation”, 21% in the category “exceeds expectations” and 2% in the 
category “clearly exceeds expectations.”

Promotion, discipline and separation
In Universidad Andrés Bello the promotion processes are divided into academic and administrative 
areas.

The administrative field has a performance evaluation in addition to a position analysis according to the 
HAY methodology, which identifies if a promotion is relevant and contributes or not to the professional 
development of the collaborator.

In relation to discipline, it is important to highlight that, in Chile, the instrument for institutions to 
exercise justice clearly and impartially is the Order, Hygiene and Safety law, as established in Article 
153 of the labor code, which contains the obligations and prohibitions to which workers must adjust 
in relation to their work, performance, and life in the company. This regulation must guarantee decent 
work and mutual respect among workers. Universidad Andrés Bello has its own instrument, which is 
given to all workers at the time of entrance. It is also published on the intranet (Annex 27. Internal 
Regulation of Order, Hygiene and Safety).

The separation processes are subject to a strict norm that includes clarifying the reason why the worker 
is to be let go. These reasons must be related to observable actions that evidence that the actions 
performed by the worker (Academic and Collaborators) are putting at risk any key processes, work 
environment, student relations, academic quality or the operation of the area. An essential input is the 
annual performance evaluation in which all employees participate.

As part of the continuous improvement of its processes, the General Direction of Human Resources 
certified its processes with the ISO 9001:2015, including the procedures in the strategic management 
and planning of human resources management (from January 2019 to January 2022) (Annex 28. ISO 
CERTIFICATION for HR).

Criterion 6: Honesty and truthfulness in public relations announcements, advertisements, 
recruiting and admissions materials and practices, as well as in internal communications.

The University, safeguarding its integrity, provides truthful, trustworthy and timely information, acting 
with honesty in all the processes in which it communicates with both internal and external audiences. 
It maintains communication channels with its faculty, students, and other collaborators through a web 
page (Mi UNAB), student Intranet, weekly Newsletters, institutional emails, among others, as well as a 
channel to inform the whole community and external groups through the main site of the University. 
www.unab.cl where you can also review the financial statements on the Transparency Website (http://
transparencia.unab.cl/). 

In terms of admission, UNAB complies with the external regulations set forth by the Unified Admission 
System (SUA for its initials in Spanish) (Annex 29. SIA Regulation), to which 41 universities of the country 
are attached. The SUA guarantees a transparent and informed admission process and competes on 
equal terms with universities attached to the system. The university joined the SUA on a voluntary 
basis, adopting the rules and procedures defined and monitored by an external body such as the 
Department of Evaluation, Measurement and Educational Registration (DEMRE) 22.

22  The Department of Education, Measurement and Educational Registration (DEMRE) is an organization of the University of Chile whose mission is to 
propose, develop, apply and analyze measurement instruments for admission in higher education, with high standards of quality, equity, inclusion and 
relevance to the national context. The nation and public role of its work guides the articulation of the educational system and commits to the promotion 
of broad technical, political and social debates. More information at www.demre.cl. 
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The University complies with the mandate of the Higher Education Law by maintaining and delivering 
the data to the Higher Education Information Services (SIES) of the Ministry of Education, in accordance 
with the mandate established in Law 20,129 in 2006, which in its Article 49 states that “The Ministry of 
Education will be responsible, through its Division of Higher Education, to develop and maintain a National 
Higher Education Information System that contains the necessary background information for the proper 
application of public policies aimed at the education sector, higher education, for institutional management 
and public information in order to achieve a broad and complete academic, administrative and accounting 
transparency of higher education institutions.”

One way to ensure transparency and truthfulness in the information given to prospects in the admission 
process is the university’s admission website (https://www.unab.cl/admision/), as well as through 
campaigns for the diffusion of its programs. This website is careful to indicate the years of accreditation 
of the different programs offered.

In relation to the internal communication processes, there is a communication channel that link the 
collegiate instances, transmitting the information from the Board of Directors, Rector´s Executive 
Committee, Superior Council, School Councils, Programs Council and from this instance to the 
programs. This hierarchy conforms to the organization that the university has been given in accordance 
with the general regulation and is evident in the minutes that are kept in each council and saved in the 
SharePoint platform.

The area of Internal Communications, in coordination with the rest of the academic and administrative 
units, is responsible for keeping the internal community informed through the delivery of pertinent, 
timely and accurate information. This is reflected in the university website, through the intranet 
http://intranet.unab.cl/; also in constant communications via e-mailing and newsletters, among other 
channels.

It should be noticed that on the UNAB website, via the tab Mi UNAB, there is direct access to the 
transparency website of the University http://transparencia.unab.cl/; this site makes available relevant 
information regarding institutional and program accreditation processes, infrastructure, fees, and 
financial statements.

According to the VRAC in 2018, we can highlight that 91% of faculty consider that “the University has 
an honest and truthful advertising strategy” and 77% of the students declare that “they are receiving the 
services offered and promised by the Program and mentioned in the Advertising.”

Criterion 7: As appropriate to its mission, services or programs in place:
a. To promote affordability and accessibility.
b. To enable students to understand funding sources and options, value received for cost, and 

methods to make informed decisions about incurring debt.

As can be observed in its mission, UNAB considers itself as an open, inclusive, and pluralist institution 
by declaring that “offer those who aspire progress an integrating and excellent educational experience 
for a globalized world, supported by critical development of knowledge and its systematic generation”. 
This mission is reflected in the degree profiles of all UNAB programs.

Considering that the selection and entry mechanism to the university (SUA) is focused on traditional 
undergraduate programs, day and evening schedules, it is oriented to students of a heterogeneous 
socioeconomic profile. For this reason, UNAB has processes and procedures to support students 
starting on their admission, as well as throughout their educational process, especially in undergraduate 
programs, in various modalities, according to the characteristics of each case.



45

The diversity of students enrolled, in its three locations, has allowed UNAB to become a space where 
students can interact and share with people of different socioeconomic characteristics and diverse 
life experiences, with a great variety of cultural background. An example of this is the profile of 
undergraduate students who entered the first year in March 2019, according to the information in the 
following table:

Table 6. 2019 new student characterization*
Characteristic / attribute UNAB Santiago Viña del Mar Concepción

% Admission via PSU 89.0% 87.1% 92.3% 91.5%
Average University Selection Test (PSU) 554.8 556.2 553.7 551.0
% of women 55.8% 52.3% 62.0% 59.7%
% deciles 1 to 6** 24.0% 19.6% 25.2% 40.7%
% deciles 7 to 10** 50.1% 52.0% 49.5% 43.3%
% public schools (municipal) 16.0% 15.1% 10.0% 29.9%
% private schools 23.2% 25.2% 26.5% 9.1%
% with a score higher than 580 PSU (SUA) 28.9% 30.2% 27.7% 25.7%
% students that are 19 years old or younger 72.7% 72.7% 75.9% 67.7%
% recent graduated students 48.4% 49.4% 50.8% 40.3%

* Undergraduate daytime students. 
** Deciles are a way to classify families according to their income, used by the Ministry of Social Development of Chile. To know what decile a family group belongs to, the 
average income must be calculated considering the number of people who make up that household. Thus, decile 1 represents the population with the most vulnerable 
socioeconomic status, and decile 10 represents the families with the highest incomes.
Source: General Direction of Institutional Planning and Analysis with data from DEMRE / MINEDUC

The General Direction of Admission and Communication is the unit in charge of delivering all the 
information regarding Admission and application processes to the different undergraduate programs 
offered in UNAB, in its different modalities.

From the academic point of view, as of 2015 the focus has been on assigning scholarships to finance fees 
for students with economic needs but who meet the required level to enter the university. This level 
is reflected in the academic PSU score. The main objective is to avoid that socioeconomic conditions 
prevent students with scores from accessing the Institution. That is why a benefit program has been 
generated to contemplate reductions of up to 100% in the annual tuition fee, according to the program 
and the PSU score, incorporating as an additional key factor, the socioeconomic status of students.

From the point of view of management and in order to give maximum access to the allocation of this 
scholarships, a simulator of grants and benefits was generated and is available in the website: http://
becasybeneficios.unab.cl, to which any applicant can access throughout the year. Similarly, on the site 
https://www.unab.cl/admision/financiamiento/, future students can find information about different 
internal and external scholarships.

From a financial point of view, Universidad Andrés Bello has consistently maintained an annual budget 
of more than 17 million dollars to guarantee both the renewal of the scholarships and the budget for 
the students who enter the first year.

Table 7 shows a growth in the amount of scholarships for this period, the annual compound growth 
rate corresponds to 8.9%, as well as an increase in the coverage of students benefited with a compound 
annual growth rate of 11.6%, a situation that has been possible thanks to the correct use of resources in 
line with the Institutional Strategic Plan.
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Table 7. Amounts allocated and number of students benefited with internal UNAB scholarships

2014 2015 2016 2017 2018

Quantity of scholarships in millions of Chilean pesos 14,345,911 16,601,395 16,475,984 18,709,872 20,142,873

N° students with scholarships 14,173 17,481 17,178 19,832 21,970

Source: Economic Vice-Rectorate / Direction of Financial Aid for Students

In addition to the internal support, the university has a full support structure to advise and guide 
students who seek to access scholarships and external credits. To this end, Student Service Centers are 
located on each campus, with staff who offer guidance about financial aspects, students can also call 
the aforementioned call center.

In another line of access to UNAB, the Direction of Inclusive Education, part of the Academic Vice-
Rectorate, has set as one of its objectives to identify students with disabilities and support them in 
the pursuit of their education. As an example of the above, there is support for students with hearing 
disabilities, who with the help of interpreters have successfully completed their programs and found 
work as graduates. Diego Manzo is an example; he graduated from the Physical Education Program at 
the Campus Las Condes in 2015. Regarding this aspect, 92% of the faculty (VRAC 2018 survey) agree 
that “the university promotes access and inclusion consistent with its mission and academic offer.”

Currently the university has a centralized student service in each branch, which has meant that students 
can solve their main academic and administrative concerns in a single location. However, work must 
continue to strengthen the prompt communication of information since only 62% of the students 
(VRAC 2018 survey) declared that “UNAB clearly and timely informs about the benefits and help offered by 
the State and the institution.”

On the other hand, it is necessary to highlight the Diploma in Labor Skills for students with cognitive 
disabilities, which was a pioneering program in the country and allows these students to acquire 
skills to be successful in the workplace. This diploma is taught on all the branches of the university, 
starting in Santiago in 2006, Viña del Mar in 2011, and Concepción in 2013. In this way, the University 
responds to government education policies that relate to “making the right to education effective, 
with equal opportunities, participation and non-discrimination of people who present special education 
needs, guaranteeing their full access, integration and progress in the education system.” It also responds 
proactively to the suggestions of the Convention of the Rights of Persons with Disabilities (UN, 2016).

With this program, the university responds to our educational mission, contributing to the formation 
for life and the social insertion of young people who present special educational needs linked to a 
cognitive disability. Associated to this program, the students have carried out their internships in 
different companies that have Corporate Social Responsibility (CSR) programs, relevant to each 
specialty that the diploma offers. Since its creation, more than 360 students with special educational 
needs have graduated from the program at the three locations, registering an employability over 64%. 
Currently the program has 137 students in the three locations.

It should be noted that the State of Chile has also considered this issue and has passed the Labor 
Inclusion Law (Law 21,015) which has two regulations, one for the public sector and another for the 
private sector. The law requires companies with 100 or more workers must hire at least 1% of people 
with disabilities. UNAB has adopted this regulation, and currently the university has three workers with 
disabilities, equivalent to 0.13% of its total staff.
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Criterion 8: Compliance with all applicable federal, state, and Commission reporting policies, 
regulations, and requirements to include reporting regarding:
a. The full disclosure of information on institution-wide assessments, graduation, retention, 

certification and licensure or licensing board pass rates.
b. The institution’s compliance with the Commission’s Requirements of Affiliation.
c. Substantive changes affecting institutional mission, goals, programs, operations, sites, and 

other material issues which must be disclosed in a timely and accurate fashion.
d. The institution’s compliance with the Commission’s policies.

After two years in the National Congress, on May 29, 2018, the Law No. 21,091 on Higher Education was 
published in the Official Gazette of Chile. The law establishes a new system of higher education that will 
be strengthened by the creation of an Undersecretary of Higher Education and a Superintendency of 
Higher Education. The Undersecretary of Higher Education will be in charge of preparing, coordinating, 
executing, and evaluating policies and programs for its development. The Superintendency of Higher 
Education will oversee compliance and order any punitive administrative procedures or sanctions for 
higher education institutions.

The Law N° 21,091 also establishes a new National System for Quality Assurance of Higher Education and 
a new Access System, as well as determining the requirements for universities, professional institutes, 
and technical training centers, so that they may have access to institutional financing, among other 
factors.

In addition to all this, there is a series of laws and state entities that govern and regulate the actions of 
any organization in the country, some of them are:

• Work code.
• Decree 50 which regulates provisions of Law Nº20,422, about equal opportunities and social 

inclusion of people with disabilities.
• National Consumer Service. (SERNAC).
• Internal Revenue Service.

In terms of accreditation, the institution that oversees these procedures at the national level is the 
National Accreditation Commission (CNA for its initials in Spanish). In addition to complying with 
CNA standards, it is necessary for UNAB, of course, to comply with the requirements set by MSCHE 
and recently also those from the Accreditation Council for Business Schools and Programs (ACBSP) 
and those of the Accreditation System ArcuSur23. The institution informs the community about all the 
changes that take place, especially those that have direct impact on the institutional mission, goals, 
academic programs, operations, campuses, among other matters of interest. In addition, information 
is disseminated to the community via press releases and other announcements, including by means of 
the institutional website, when relevant.

UNAB also complies with the Chilean law by submitting to national accreditation of all the undergraduate 
programs of compulsory accreditation: Medicine, Dentistry and Education programs. Today 86% 
of undergraduate students are enrolled in programs that have finished their self-study or program 
review cycles and have been accredited or certified externally, even though the law does not require 

23 The Regional Accreditation System for University Programs (ArcuSur) is the result of an agreement between the Ministries of Education of Argen-
tina, Brazil, Paraguay, Uruguay, Bolivia and Chile, approved by the Southern Common Market Council from MERCOSUR.
The system carries out evaluation and accreditation of university programs and is managed through the Network of National Accreditation Agencies in 
the field of Education Services of MERCOSUR. The system respects the legislation of each country and the autonomy of the universities and considers in 
its processes only degree programs that have official recognition in their country and that have graduates. 
The ARCU-SUR System offers public guarantee among the countries in the region of the academic and scientific level of each program. The academic 
level is defined according to criteria and profiles that are as rigorous or more so than the criteria and profile of each individual country.
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programmatic accreditation. As of March 2019, 40 undergraduate programs are accredited or certified 
nationally, and four are also accredited internationally by ACBSP (Economics and Business programs) 
and ArcuSur (Nursing). Likewise, 6 out of 10 doctorate programs have been accredited by the CNA. The 
accreditation status of each program can be found in the CNA website and is available to those who 
want to review it. This transparency is another demonstration of the ethics and integrity that guide the 
work of the institution.

Periodically, UNAB must deliver to government sources the indicators and results of different processes 
in relation to its students. These government sources include the Higher Education Information Service 
(SIES for its initials in Spanish), as well as timely reports to the Commission “Ingresa” that supervises 
the status of the Credit Supported by the State (CAE for its initials in Spanish), a financial program that 
provides loans and has been essential for low-income students so that they have access to tertiary 
training institutions.

Currently, the unit responsible for this area of management in UNAB is the General Direction of 
Institutional Planning and Analysis. It has the purpose of guaranteeing the timely availability of 
quality information so as to respond satisfactorily to the requirements of internal and external users 
of information, in accordance with declared institutional purposes and current regulations in Chile, 
guaranteeing in addition the reliability and validity of the official information provided by the university.

In this way, the management of information, from the collection of data and its source to the generation 
of information for decision-making, involves processes that must be framed within policy guidelines. 
Among the main policies applicable are the following:

• Policy for Information Privacy: It is recognized that information is a strategic resource that needs to 
be protected in its procurement, processing, and storage. That is why it is necessary to apply security 
measures to guarantee confidentiality. The provision of reserved or confidential information should 
be noted, indicating that the data is protected by the Law Nº 19,628 for protection of privacy.

• Policy for Information Access and Delivery: It is necessary to consult the authority of this area about 
the pertinence of delivering information to users who request it. Access to data available in the 
management systems is supervised by the General Direction of Institutional Planning and Analysis, 
which permits such access according to the previously defined user profile.

• Source of Internal Information: A single source of valid and up-to-date information must be 
maintained, and in turn must be fed mainly from the transactional systems at the University, as 
well as through complementary collection processes in collaboration with the respective areas.

• Public Information of Internal Use: Available public databases are used (Ministry of Education, 
National Education Council, National Commission of Scientific and Technological Research, 
Department of Evaluation, Measurement and Educational Registration, etc.). Historical databases 
are generated and permanently updated. The information obtained is processed to prepare 
standard reports or upon request, which are available on the platforms managed by the General 
Direction of Institutional Planning and Analysis.

• Delivery of Information to Public Media: All information requested by public bodies regarding 
enrollment, teachers, faculty, program offering, or other topics is delivered and processed by the 
General Direction of Institutional Planning and Analysis, according to the terms and processes set 
in the current regulations.

As indicated above, the responsibility for generating specific database rests on the General Direction of 
Institutional Planning and Analysis. For this reason, the unit has access to a series of systems interacting 
directly with the Direction of Information Technologies, which provides the necessary support in the 
extraction of required information. Such extractions are made through a replica of the databases 
(Banner) that are updated daily, and through the construction of specific queries updated regularly 
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according to the frequency needed. This information is consolidated, classified, and validated in a 
data warehouse in a way that ensures it is compatible with external entities that centralize information 
locally:

• DEMRE: The Department of Evaluation, Measurement and Educational Registration (DEMRE) of the 
University of Chile manages databases with information about university applicants, selection and 
enrollment in the Unified Admission System (SUA) for the universities of the Council of Rectors and 
those who participate in it.

• SIES: The Higher Education Information System (SIES for its initials in Spanish) of the Ministry of 
Education consolidates databases with aggregate information of enrollees, graduates, academics, 
financial information and academic offerings of all institutions of higher education in Chile.

• INDICES: Databases with aggregate information of enrollees, graduates, faculty, retention, library 
and infrastructure of higher education institutions, maintained by the National Council of Education 
(CNED for its initials in Spanish).

The university is authorized to operate by Chilean Law (DFL N° 1 of December 30, 1980), and is also 
currently accredited nationally by the CNA for a period of five years. It complies with all that the Chilean 
law requires for its operation, and with the modifications that the state periodically effects in its 
legislation, making operational adjustments if necessary. The institution has a clearly established and 
organized body of government, constituted in accordance with the aforementioned law and its own 
statutes. This body of government is specified on the website and has both unipersonal authorities and 
collegiate bodies, subject to a code of ethics, in its section referring to conflicts of interest.

In turn, the university is committed to respect and comply with the policies and guidelines defined by 
the MSCHE, for which it has a structure responsible for leading the necessary actions. This structure 
recognizes the fundamental role of the Accreditation Liaison Officer (ALO) and the Vice-Rector for 
Quality Assurance; the latter, in coordination with the ALO, are responsible for leading the processes of 
quality assurance and for transmitting to the community the policies of the Commission.

Examples of the such processes are the reviews carried out by the Commission and the university 
by means of a progress report in 2017, as well as substantive change requests caused by altering the 
address of the main campus (from Republic to Campus Casona Las Condes), the implementation of two 
additional campuses (Antonia Varas and Campus Creativo), and the changes in the ownership structure 
of Laureate as UNAB controller.

Criterion 9: Periodic assessment of ethics and integrity as evidenced in institutional policies, 
processes, practices, and the manner in which these are implemented.

The university, within its process of continuous improvement and in order to reaffirm its willingness to 
offer the university community a “excellent educational experience for a globalized world,” has chosen 
to meet the highest quality standards. To that end, it develops processes for reviewing its internal 
policies and regulations, through external review processes (both those seeking accreditation and 
other reviews carried out by peer evaluators) and internal ones, through the involvement of students, 
faculty, and staff in reflection about various aspects of institutional operations. 

The existence of a Vice-Rectorate for Quality Assurance is clear evidence of an established institutional 
self-regulation policy. This unit reports directly to the Rector and is part of the higher collegiate 
bodies of the university such as the Superior Council and the Rector´s Executive Committee. Following 
the mandate of the Board of Directors, it has responsibility to lead voluntary national accreditation 
processes which the university has pursued successively since 2004.



SELF-STUDY REPORT 2019
UNIVERSIDAD ANDRÉS BELLO

For the institution, the proper articulation of the processes of institutional self-evaluation, self-study of 
programs and the monitoring of internal processes allow the consolidation of institutional effectiveness 
and with it a model for quality assurance. 

Along with the fulfillment of national and international standards that have permitted both national 
and international accreditations of UNAB and its academic programs, the university carries out the 
definition, monitoring and internal processes and establishes evaluation plans for institutional and 
academic effectiveness. This serves the purpose of having standardized procedures throughout the 
institution, and they are progressively being certified under the ISO 9001:2015 (Annex 30. List of units, 
processes and scopes certified by ISO 9001).

UNAB has a code of conduct and ethics applicable to the entire university community. It also has an 
obligatory online course for the Code of Ethics and the Prevention of Crimes for all those who work 
at the university with a contract. To review or apply an assessment of this standard, the university 
conducts analysis of the results of the training courses. The courses are completed online by all those 
who form part of the university, allowing for a greater number of responses. With the error-analysis 
information about questions with the highest percentage of incorrect answers, the university is able 
to identify how to better delivering this content and better preparation in these items should lead to 
more accurate understanding of these aspects.

As an example of a continuous improvement in this area is the creation of the Policy of coexistence, 
inclusion and respect in 2017, which emerged as an initiative of the institution to establish a framework 
to protect and promote harmonious social interaction within the university community in an environ-
ment of coexistence and mutual respect. Consistent with this and as a result of the national contin-
gency, in 2018 the university faced a series of student conflicts which demanded the existence of clear 
protocols in all the universities of the country.

Complementing the above, various areas of the university are constantly reviewing their internal pro-
cesses, which must respond to external demands, as is the case with the framework given by the Chil-
ean law, as well as internal requirements, which arise from the need to certify clear processes for the 
entire community.

An example of the above is the revision and updating of the Conflict of Interest Policy of the university, 
since the new higher education legislation in the country requires that institutions of higher education 
define and have a formal process or procedure in place to solve conflicts of interest when contracts or 
agreements with related entities are generated. To comply with the Chilean law, the university updated 
its Conflict of Interest Policy, with the purpose of identifying and defining rules and procedures that it 
will follow to solve potential conflicts of interest in the context of acts and operations of the university 
with related entities (Annex 31. Conflict of Interest Policy).

Another example that demonstrates institutional integrity is the process of internal control led by the 
Economic Vice-Rector. Internal control processes have been designed, applied and considered as the 
most important financial management tool for the achievement of objectives, the efficient use of re-
sources, and to obtain productivity, in addition to preventing potential errors, breach of principles and 
norms in the accounting, fiscal and tributary areas. The control procedures implemented by the Inter-
nal Control Direction are certified by ISO 9001:2015. 

As fundamental elements of evaluation/assessment of the ethics and institutional integrity; the uni-
versity applies surveys to determine the level of knowledge and implementation or adherence to the 
Crime Prevention Model and the Code of Ethics. It has established indicators on resolution of com-
plaints (anonymously if it is necessary) that are made by the community to the person in charge of 
crime prevention.
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Likewise, the response capacity is reviewed and improved in case an external entity such as CNA makes 
observations about the form or content of the publicity the university produces for its academic pro-
grams. This enables the institution to avoid falling into breaches of the norm and ensures optimal re-
spect and compliance.

Finally, action plans are reviewed and defined by virtue of the implementation of the Protocol of Pre-
vention and Assistance in case of Misconduct for a Healthy Coexistence and Confrontation of Sexual 
Harassment.

Standard Conclusions

The university has policies, norms, regulations and procedures that, as a whole, seek to strengthen the 
educational project and the fulfillment of the mission, for this, UNAB implements a series of measures 
that aim to ensure its ethics and integrity, meeting the current legal regulations in Chile, those of other 
accrediting bodies, and the requirements of external auditors.

The academic freedom at the university is guaranteed in its regulations. All faculty, in the context of a 
unique program and curriculum that can be taught on different campuses and schedules, are free to 
teach in the way they think is best, motivated by the needs and conditions of the class, as well as the 
kind of training and pedagogical tools that the university provides.

The university has established pluralism as one of its values. This ensures respect for the freedom of 
expression of its academic community. Based on this, a climate of respect is promoted within the com-
munity, attending to the interests and characteristics of the individuals who are part of it. For this, there 
are regulations that norm coexistence in UNAB.

The university has a complaint policy and established procedures that promote prompt response to 
the problems that students, faculty or staff express.

To avoid conflicts of interest, the university has defined a policy that regulates the actions of its officials, 
particularly of those who have a leading or strategic role.

The staff hiring processes are backed by a human resource management policy, which ensures that the 
processes of evaluation, promotion, and separation are fair and impartial.

In terms of advertising and information that is delivered externally, the university has a General Direc-
tion for Strategic Communication and Community Outreach, whose function is to lead the marketing 
and communication strategy of the university, the design of its advertising, and the updating of its 
website, among other activities. This General Direction has established procedures that seek to ensure 
that the information given to interested parties is updated and responds to the reality of the university.

The university systematically reviews its regulations, updating them according to the context and dy-
namics of society.

Recommendations

• Expand the means of participation so that the community can make suggestions to update institu-
tional regulations.

• Create a single repository to improve access to all updated regulations of the institution.
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STANDARD III: DESIGN AND DELIVERY OF THE STUDENT 
LEARNING EXPERIENCE
Criterion 1: Certificate, undergraduate, graduate, and/or professional programs leading to a 
degree or other recognized higher education credential, of a length appropriate to the objectives 
of the degree or other credential, designed to foster a coherent student learning experience and 
to promote synthesis of learning. 

Universidad Andrés Bello is a higher education institution recognized by the Ministry of Education24 and 
with the legal status of “autonomous” according to the current legislation25, which enables it to teach 
and deliver academic degrees (Annex 32. Autonomy Certificate by MINEDUC). UNAB has offers relevant, 
quality programs of study that respond to the requirements of society and the institution’s educational 
project. There are 64 undergraduate programs, 39 master’s degrees, 9 medical specializations, 9 dental 
specializations and 10 doctoral programs (Annex 33. Offer of Study Programs taught by UNAB). This 
broad academic offering is organized into 11 schools in three locations (branch) and covers a range of 
areas of knowledge: Administration and Business, Art and Architecture, Basic Sciences, Social Sciences, 
Law, Education, Humanities, Agriculture, Health and Technology.

Depending on whether the program is at the undergraduate or graduate level, a student may have 
not only face-to-face classes, but also blended and even completely online sessions, and they may be 
scheduled in the morning, afternoon or night. The doctoral programs and specializations in health 
sciences are taught face-to-face and generally are full-time.

In addition to its traditional undergraduate programs, UNAB has an innovative curriculum for 
undergraduate programs called “Advance.” These programs are designed for students who hold 
a technical degree of higher level or a previous professional degree, as well as students who have 
achieved knowledge, skills and abilities within the framework of formal and informal processes, 
through their work or other experiences, and seek to change careers or obtain a professional degree. 
This previous experience allows for a shorter duration of the program with the same learning outcomes 
as a regular undergraduate program. The courses taught in this modality (Annex 33. Offer of Study 
Programs taught by UNAB) have a duration of 6 to 12 quarters, with a remedial quarter for academic 
“leveling”26, and are taught in the afternoon.

The undergraduate, graduate and/or professional programs leading to a degree or credential are 
administered academically by either the Academic Vice-Rector or Vice-Rector for Research and 
Doctoral Programs according to the level. These instances define institutional guidelines for the 
course of study, learning outcomes, courses, program duration, system of evaluation, and degree or 
graduation requirements, as appropriate to the program. This process is recognized by 95% of faculty, 
who state that “the university structures its programs with the aim of delivering learning experiences that 
are consistent with the degree offered.” All the information related to the design of programs is reflected 
in the official institutional documentation registered in the UNAB system and available to each school.

The training offered by the undergraduate programs is normed by the Regulation of Admission for 
Undergraduate Programs (Annex 34. Regulation of Admission for Undergraduate Programs) and the 

24  The Ministry of Education of Chile is responsible for the proper function of the higher education system and its institutions, and, supported by the 
law, it defines guidelines that regulate the operations of the different institutions.
25  In Chile, there are various norms that regulate the operation and scope of institutions of higher education, which oversee various topics such as: 
organic laws; level of operation; financing; quality assurance and self-regulation; among others.
26  “Leveling” quarters are remedial coursework for applicants who do not have career experience related to the program. Each Advance program 
defines its own entry requirements and the careers related to it.
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Regulation of the Undergraduate Student (Annex 35. Regulation of the Undergraduate Student), 
which establish general norms. Similarly, at the graduate level, there is the Regulation for Master’s and 
Doctoral Studies (Annex 36. Regulation for Master’s and Doctoral Studies) and the General Regulation 
for Graduate, Postgraduate and Continuing Education Studies (Annex 37. General Regulation for 
Graduate, Postgraduate and Continuing Education Studies). Regarding this, 91% of the faculty say that 
they know the regulations and norms and that these are clear and include all related aspects necessary.

Any undergraduate program offered by the university is created or redesigned according to the 
Institutional Guidelines for Curricular Innovation (Annex 38. Institutional Guidelines for Curricular 
Innovation, Annex 39. Booklet 1: Guidelines for Curriculum Innovation for Regular Undergraduate 
Programs, Annex 40. Booklet 2: Guidelines for Curricular Innovation for Graduate Programs -Master’s, 
Medical and Dental Specializations and Diploma Programs and courses-, Annex 41. Notebook 3: 
Guidelines for Program Curriculum Innovation Advance Modality), which are based on the Institutional 
Educational Model (Annex 42. Institutional Educational Model). This ensures that all subjects included 
in program’s curriculum contribute to the learning outcomes for the degree profile through learning 
experiences designed in each course and evaluated through Capstone courses. Given the importance 
of the educational model, and as a strategy to encourage its implementation in the university, 
faculty training has been reinforced, processes for curricular innovation systematized, and self-study 
processes have been implemented, whether for accreditation or internal quality assurance, with broad 
participation by faculty and students.

For the design and innovation of programs of study, the Institutional Guidelines for Curriculum 
Innovation consider the implementation of four stages presented in the following image:

Graph 3. Stages of the curricular design of programs in UNAB

Source: Academic Vice-Rector / UNAB’s Institutional Orientations for Curricular Innovation

Each program has a curriculum plan that is approved after a series of reviews and validations that finalize 
with a university decree that makes the plan official. The formative experience is in accordance with 
each program’s discipline and is developed within the school to which it pertains. In the particular case 
of the school of Architecture, Art, Design and Communications, its programs were designed to allow 
creative design across disciplines that share specialized knowledge about how to create, experiment, 
innovate and manage the ideas and desires of the new generations of students. The programs in this 
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school, located on the “Campus Creativo” or Creative Campus, offer opportunities to all those interested 
in the fields of Visual Arts, Design, Architecture, Journalism, Advertising, and other creative disciplines. 
As part of the implementation strategy, the programs at Campus Creativo shared a common core of 
subjects which students develop together, regardless of their different disciplines, and challenged by 
their teachers to propose creative ideas and innovative solutions from different perspectives (Annex 
90. Campus Creativo Presentation).

The responsibility for design of doctoral programs lies with the academic units that create them and 
led by the dean of the school to which the proposal belongs. The dean calls a group of academics who, 
with the permanent support of the Academic Direction of Doctoral Programs, develop the proposal 
of the new program. It is the responsibility of the Vice Rector for Research and Doctoral Programs, 
through the Academic Direction of Doctoral Programs, to coordinate the process of creating new 
programs and to ensure compliance with the standards identified in the Master’s and Doctoral Studies 
regulations. Each new is proposal must be designed according to the institutional objectives and 
guidelines established by the CNA for doctoral programs that specify standards of quality required for 
this degree level.

These guidelines adequately respond to the institutional objective of “providing a relevant, integral 
education of excellence and quality”. The Decree of Master’s and Doctoral Studies (Annex 43. Decree of 
Master’s and Doctoral Studies) establishes the minimum criteria for these programs:

• Each program has an appropriate curriculum and has a sufficient number of qualified academics, 
depending on the nature of the program.

• The academics who teach the programs have experience in graduate teaching and have established 
and recognized lines of research.

• Each program has an adequate supporting infrastructure.

• The admission requirements, as well as the degree profile, are clearly stated in the university decree 
that creates the program.

Once the document contains all the background information requested and has the evaluation of the 
relevant bodies (external peers, the Academic Vice-Rector, the Vice-Rector for Quality Assurance and 
the Secretary General), the Vice-Rector for Research and Doctoral Programs offers its support to the 
school so that the respective dean presents the program to the higher organs of the university. For its 
official creation, it is necessary to have the favorable opinion of the Superior Council and the Academic 
Committee of the Board of Directors. Finally, the proposal is approved by an agreement signed by the 
Board of Directors. This agreement is recorded in the minutes of the respective meetings, and that 
date is included in the decree of creation and approval of the course of study. The decree is signed by 
the Rector and by the Secretary General of the university and disseminated to the community. The 
entire process of creating and designing a Doctoral Program is described in the Doctorate Program 
Generation Manual, and that process is certified by ISO 9001:2015 (Annex 50. ISO Certification for 
Doctoral Programs).

The doctoral program faculty respond to both the academic nature of the program and the declared 
lines of research. The faculty consists of three categories: Professors (qualified to direct theses), Associate 
Professor (with part-time dedication as a course professor) and Visiting Professor (professors invited to 
carry out specific academic activities). The suitability of the faculty is regulated by the regulation of the 
university and is in compliance with the external regulations defined by the CNA. All areas or lines of 
research must be adequately represented by a number of faculty to ensure continuity over time.
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Criterion 2: Student learning experiences that are designed, delivered, and assessed by faculty 
(full-time or part-time) and/or other appropriate professionals who are:
a. Rigorous and effective in teaching, assessment of student learning, scholarly inquiry, and 

service, as appropriate to the institution’s mission, goals, and policies.
b. Qualified for the positions they hold and the work they do.
c. Sufficient in number.
d. Provided with and utilize sufficient opportunities, resources and support for professional 

growth and innovation.
e. Reviewed regularly and equitably based on written, disseminated, clear, and fair criteria, 

expectations, policies, and procedures.

Universidad Andrés Bello has explicitly stated through its Research Policy (Annex 45. Research 
Policy) that it “aspires to progressively develop research in the areas it teaches. In addition, 
the research interests must be aligned with the development plans of the academic units and 
programs in a broad sense and it is expected that they be oriented to generate results that 
will contribute to the development of the country and institutional values”. In addition, it 
states that “research, innovation, and entrepreneurship seek to effectively enrich the training 
and development of students, both for undergraduate and graduate programs (mainly at the 
master and doctorate levels), consistent with the levels of training and the specific nature of the 
curricula and the areas of development of interest.” In this context, the university has established 
an effective support platform so that its faculty can develop significant systematic research activities. 
This support platform, administered by the Vice-Rector for Research and Doctoral Programs, includes 
opportunities to finance project with their own resources, on a competitive basis, which stimulates the 
active participation of students at undergraduate, master’s and doctoral levels (conditions specified in 
associated competitions). In addition to the classic projects in the institution (for example: Projects in 
Biomedical Sciences and Clinics, Jorge Millas Projects, regular research projects, UNAB Nucleus Projects, 
support for attendance at scientific or scholarly events, a competition for those initiating research, a 
competition for research internships abroad for thesis students), since 2018 specific competitions have 
been promoted to support research activities at the undergraduate level and to consolidate specific 
research lines within the field of educational research. UNAB also maintains other internal projects of 
applied research, innovation and entrepreneurship aimed at both faculty and students (for example, a 
competition to sponsor academic residencies for researchers, proof of concept and seed capital).

It is important to highlight in this context that such research aims to generate a positive impact on the 
teaching-learning process through gradually building transversal competencies across the 11 schools.

It is important to note that the internal funds are allocated on a competitive basis and that they are 
assumed as initial investment. The university encourages and supports its academic personnel to reach 
a sufficiently competitive level such that they are successful at obtaining funds from external national 
as well as international sources, whether public or private. In accordance with its strategic guidelines 
and aware of the need to provide permanent resources for the development of research, during the 
period 2013-2016 for example, UNAB made average annual investments that exceeded 3,800 million 
of Chilean pesos. This investment considers the following dimensions: Vice-Rector for Research and 
Doctoral Programs budget, mostly associated with financing internal projects, institutional counterparts 
for projects awarded by external sources, doctoral grants, incentives for publications, administration 
expenses for FONDECYT projects, laboratory equipment and infrastructure, and electronic library 
sources (databases and specialized resources).

Institutional efforts in this area also include specific actions to ensure that academic researchers have 
the necessary time to carry out research activities, according to the criteria defined and known by the 
entire community (for example Resolution VRID No. 89,758/2018). Direct teaching hours that researchers 
do not cover are taught by adjunct professors.
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It is important to note that the research objectives of regular faculty, if applicable, are explicitly 
reflected in the performance evaluation and monitoring systems that the institution has implemented. 
This is part of the continuous improvement processes that necessarily imply the process of review and 
qualification of the achievements and scopes generated at the end of each annual work cycle.

UNAB has a clear and structured policy for the process of recruitment and selection of faculty, in 
order to incorporate professionals with solid academic credentials to teach in the undergraduate and 
graduate programs, as well as to be involved in academic administration, research and community 
outreach. Their selection is carried out according to the needs and priorities established by the different 
programs at the university.

This policy is based on a series of norms or regulations that have been established at the institutional 
level, for example: Faculty Regulations, Rules for Faculty Selection, Teaching Responsibility 
Regulations for Faculty, Annual Teaching Responsibility Policy for Faculty with Research 
Activities, Faculty Performance Evaluation Regulation, which seek to guarantee transparency in 
these processes.

In the case of hiring regular or full-time faculty, this requirement must be raised within the schools 
and included in their budget planning processes. Once the hiring has been authorized, this process 
must be aligned to what is stated in the “Rules for Faculty Selection,” which establishes among its 
requirements that the hiring must be approved by the Higher Selection Committee and the recruitment 
process must be managed by the General Direction of Human Resources. In this way, this procedure 
ensures objectivity and transparency of the call, evaluation, and selection of the candidate, where 
academic merit becomes the hallmark. In these hiring processes, professors with a doctoral degree are 
preferred.

It is also important to mention that this is a process structured in stages and whose main characteristic 
is participation and consultation among different levels of the University. The first stage corresponds 
to a review and analysis of the academic credentials of the candidates based on the position profile, all 
this by a Selection Committee created for this purpose and which must always be chaired by the dean. 
Later, those candidates who have advanced from the first stage have a second revision by the Higher 
Selection Committee that includes the Academic Vice Rector, the Vice Rector for Research and Doctoral 
Programs, General Director of Human Resources and other Vice Rectors, if assigned. This committee 
will receive the report and analysis of the academic background made by the team involved.

Graph 4. Selection process for full-time faculty

Source: General Direction of Human Resources
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For the hiring of adjunct or part-time teachers, the process begins when the need for a teacher is 
identified by the academic units (schools, departments, programs) through its director. The director 
assigns the courses to be taught by the part-time teacher, justifying the position with clear and well-
argued criteria such as the number of students who need to take the subject, or the special nature of 
the course within the program to be taught. The recruiting of teachers who have already had previous 
experience in the university is preferred, provided the teaching experience was positive and evaluations 
good. This practice helps ensure the development of the educational project and achievement of the 
UNAB Educational Model.

Over time, the university has strengthened its academic staff, as evidenced in the following tables:

Table 8. Number of faculty by type of contract

Type of contract 2014 2015 2016 2017 2018

Full-time teachers 954 986 989 1,033 1,069

Part-time teachers 3,357 3,310 3,672 3,451 3,432

TOTAL 4,311 4,296 4,661 4,484 4,501

Source: General Direction of Institutional Planning and Analysis

As can be seen in the table, in 2018, 24% of the faculty are full-time, which is two percentage points 
higher than in 2014.

Regarding the level of education of UNAB faculty, the following table shows that in 2018 66.6% of 
teachers had a master’s degree, Medical or Dental specialization or a PhD, which is 12.5 points higher 
compared to the composition of the faculty in 2014 (54.1% had an advanced degree).

Table 9. Number of faculty by degree level 

Degree level 2014 2015 2016 2017 2018

Professional, with or without Bachelor’s Degree 1,979 1,968 1,827 1,494 1,503

Master’s, Medical or Dental Specialization 1,877 1,864 2,297 2,397 2,415

Doctorate 455 464 537 593 583

TOTAL 4,311 4,296 4,661 4,484 4,501

Source: General Direction of Institutional Planning and Analysis

It is important to highlight that transparency is a fundamental element of the recruitment and selection 
process, therefore the call for candidates is made through public competition, in various employment 
websites, except when a candidate has an outstanding academic background and will be qualified 
directly by the Faculty Selection Committee and ratified by the Higher Selection Committee.

The institution has a series of regulations and guidelines that define and regulate the development 
of academic activities at all levels (undergraduate and graduate programs) and modalities (face-to-
face, Advance, blended, online) based on the mission, vision and institutional purposes. All of these are 
supported by the guidelines included in the UNAB Educational Model and in the institutional guidelines 
for curricular design, promoting the use of active methodologies centered on student learning and its 
outreach to the community. Therefore, the role of UNAB faculty is essential to provide an integrated 
educational experience for students (Annex 22. Academic Regulations, Annex 46. Regulation of 
hierarchy of regular faculty).

The full-time faculty member of Universidad Andrés Bello is a professional who teaches at the 
undergraduate or graduate level and fulfills functions in the areas of academic administration, research 
and community outreach.
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In terms of evaluation, both for full-time and part-time teachers, the university has established a 
series of processes for performance evaluation. For full-time teachers, there is a mandatory annual 
performance evaluation. When the teacher has been at UNAB more than one year, this process is 
understood as a formative evaluation process seeking to improve teaching and the impact on student 
learning. This process considers the faculty member’s own self-evaluation and feedback. In the most 
recent performance evaluation process, 964 faculty participated, and 96% obtained a score from 3 
(meets expectations) to 5 (clearly exceeds expectations).

In addition to the above, Universidad Andrés Bello has a systematic process of evaluation of teaching, 
implemented at the end of each academic semester, through a perception survey in relation to 
the quality of teaching. It is applied to students, program directors and the teacher himself (self-
evaluation). This process contemplates only full-time faculty. In the case of part-time teachers, only 
students complete an evaluation, since Chilean labor laws restrict the full evaluation process from 
being completed. In both cases, the analysis of results from evaluations guides the planning for teacher 
training and professional development activities in each school, classifying the staff in three levels:

• Low: 0 – 49.99%
• Satisfactory: 50 – 69.99%
• Outstanding: 70 – 100%

The analysis of specific results allows faculty to focus improvement on particular aspects such as 
classroom management, methodologies, motivation, and learning assessment. When the results 
are lower than expected, that is, less than 50% of achievement in any of these areas, faculty training 
programs are started within the context of the specific pedagogical subject and according to the needs 
of each program.

The teaching evaluation instrument (Likert perception survey) is made available on the institutional 
survey platform, designed especially for those purposes and is activated 30 days before the end of 
each semester. The three participating actors have a month to upload their answers and evaluate the 
indicators presented. The document is personalized and each receives it through institutional email. 
Before and during the response period, the Academic Vice-Rector and each of the schools launches a 
campaign to motivate participation, in order to recognize strengths and opportunities for improvement 
in the teaching-learning process. This initiative has led to increased participation in recent years, 
especially among students.

Students receive a survey for each of their instructors. The program directors evaluate each of the 
teachers who deliver instruction in the program. The information and results of these surveys are 
available for all institutional emails through the application QlikView. In addition, each faculty member 
receives the results in a personalized way, including student perceptions about the quality of their 
teaching.

The evaluation instrument measures the following dimensions: use of syllabus, teacher disposition, 
mastery of the subject, teaching-learning methodologies, assessment, motivation, general satisfaction. 
There are seven indicators in the evaluation, and six are common among the three actors, with students 
and program directors having an additional indicator. The evaluated indicators are:

1. Completion of activities declared in the course syllabus
2. Teacher’s disposition toward student learning.
3. Mastery and knowledge of the subject.
4. Contribution to learning through methodology applied.
5. Effective assessment of work completed during the semester.
6 Ability of the teacher to motivate student learning.
7 Teaching recommendation level (only students and program directors)
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The common indicators from 1 to 6 use the Likert scale that allows to determine the level of agreement 
or disagreement of the respondents. Indicator 7 for students is: Would you recommend this teacher to 
other students? And, in the case of the program director, it is: Would you recommend this teacher for 
another subject? These items are dichotomous (yes/no).

The results of the teaching evaluation applied in 2018 registered the following participation:

Table 10. Participation in the 2018 Teaching Evaluation Survey, according to actor

ACTOR
SEMESTER

2018-10 2018-20
Students 67% 87%

Teachers 14% 14%

Program Directors 28% 11%

Source: General Direction for Teaching

As indicated above, the results obtained are published in QlikView, where up to now the Teacher 
Recommendation Level is the most relevant indicator for institutional analysis and according to this 
result, internal decisions are made in each school regarding the needs for teaching support in the form 
of training (Annex 47. Teacher Evaluation Results 2018).

Since the second semester of 2018, the Direction of Teaching Innovation and Development, together 
with the General Direction for Teaching, has raised the analysis of indicators by school, estimating results 
associated with three dimensions: teaching-learning methodologies, assessment, and motivation.

This analysis is communicated to deans, directors of quality assurance, program directors and faculty 
of the 11 schools, identifying the strengths and weaknesses in each observed area and determining 
actions for continuous improvement.

On the other hand, as part of the development of the academic program, UNAB considers the ranking 
process of its faculty to be fundamental, and it is regulated in the Academic Ranking Regulation 
(Annex 46. Ranking Regulation), which establishes the academic hierarchies, the requirements 
for the process and the merits for promotion between categories. This process has been gradually 
implemented since 2013 to date; currently, the percentage of ranked full-time faculty reaches 93%. 
It is a process that takes place within the schools through the creation of a Commission for Faculty 
Ranking chaired by the dean and composed of four faculty members who hold tenured or associate 
rank, one of whom must be external to the school. This commission is able to categorize in the first 
two hierarchies (Instructor and Assistant Professor). In the case of the highest hierarchies (Associate 
Professor and Tenured Professor), the school commission evaluates the faculty member’s qualifications 
and proposes a rank to the Central Commission of Ranking, which has the power to categorize faculty 
in the two highest hierarchies. During the last year, the university has made it a priority to advance in 
the process of ranking Assistant Professors.

Table 11. Number of faculty (full-time and part time) according to hierarchy
Hierarchy Full-time Part-time TOTAL
Tenured 56 19 75
Associate 140 273 413
Assistant 512 315 827
Instructor 290 820 1,110
No hierarchy 71 1,522 1,593
No information -- 483 483
TOTAL 1,069 3,432 4,501

Source: General Direction of Institutional Planning and Analysis based on information provided by the Academic Vice- Rectorate 
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The processes of faculty performance evaluation, teaching quality evaluation and ranking are developed 
systematically at the university to ensure that faculty are professionals who are qualified for the work 
they do and that they are rigorous and effective in teaching our students.

At the institutional level, faculty have opportunities to present their research and innovation initiatives 
through internal competitions to the Vice-Rector for Research and Doctoral Programs that are mainly 
aimed at generating opportunities to develop scientific and applied research and build team work. as 
well as to the Academic Vice-Rector, concerning innovation and systematization of knowledge about 
teaching and learning in higher education.

Since 2016, Universidad Andrés Bello has implemented the axes of its educational model and undertaken 
a series of actions with the purpose of strengthening the academic competencies of both full-time and 
part-time faculty. At present, a newly structured Teacher Training and Development Plan has defined 
goals for the coming years. This program (Annex 48. Teacher Training and Development Plan) strives 
to develop a training process that, in its initial phase, is required for full-time and part-time teachers, 
while at the intermediate and advanced stages it is required for faculty who wish to improve their 
performance evaluation and advance in the hierarchy. Its advanced stage is optional and ends with a 
certification or diploma in university teaching. In addition, faculty who complete the plan will have the 
option of articulating its contents with a master’s degree in this field.

Criterion 3: Academic programs of study that are clearly and accurately described in official 
publications of the institution in a way that students are able to understand and follow degree 
and program requirements and expected time to completion.

As previously detailed, the university has a wide range of undergraduate and graduate programs. On 
an annual basis, it establishes and revises its catalog of programs that will be taught at the different 
campuses (Annex 49. 2019 Admission). This catalog includes the detail of each program: curriculum 
plan with the courses, schedule, modality and campus at which the degree is available, its academic 
term, and the graduation or degree requirements, as appropriate.

All of this information is complemented by details of each program that is published on the website of 
each school:

SCHOOL WEB

Architecture, Art, Design and Communication http://campuscreativo.cl/

Rehabilitation Sciences http://facultades.unab.cl/rehabilitacion/

Life Sciences http://facultades.unab.cl/cienciasdelavida/

Exact Sciences http://facultades.unab.cl/cienciasexactas/

Law http://facultades.unab.cl/derecho/

Economics and Business http://facultades.unab.cl/economiaynegocios/

Education and Social Sciences http://facultades.unab.cl/educacionycssociales/

Nursing http://facultades.unab.cl/enfermeria/

Engineering http://facultades.unab.cl/ingenieria/

Medicine http://facultades.unab.cl/medicina/

Dentistry http://facultades.unab.cl/odontologia/

In addition to the websites of each school, information about the programs is also published on the 
admissions website (https://www.unab.cl/admision/nuestras-carreras/), or, in the case of evening 
programs: https://www.unab.cl/vespertino/. Meanwhile, the Advance undergraduate programs are 
published on a separate website https://advance.unab.cl/. 
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Regarding the graduate programs, these are described separately on websites corresponding to 
each program. As with undergraduate programs, the information about graduate programs is also 
available on each school’s website. Additionally, it is available on the graduate website (https://www.
postgradounab.cl/) and the website of the Vice-Rectorate for Research and Doctoral Programs (http://
investigacion.unab.cl/doctorados/). 

As indicated previously, UNAB undergraduate and graduate programs are formalized and made explicit 
in a university Decree (Annex 50. Example of a University Decree for a Study Plan), a document that 
contains all the information related to the course of study in the program, including:

• Rationale for the program
• Curriculum
• Subjects or courses
• Degree profile or learning outcomes
• Credits
• Specific regulations
• Graduation requirements

The decrees are housed in the Repository of Study Plans administered by the Secretary General, and 
they are distributed to the community through special access to the system, according to user access 
profiles.

Both faculty and students state that they know the information regarding programs to which they 
belong. An example of this is that 93% of the faculty indicate that “the degree profile is consistent with the 
educational level and the degree awarded by the program”; and in the case of students, 86% agree that 
“the degree profile is clear and precise in indicating the knowledge, skills, behavior and expected abilities” 
and 82% state that “the courses provide a coordinated sequence for learning.”

Criterion 4: Sufficient learning opportunities and resources to support both the institution’s 
programs of study and students’ academic progress.

The UNAB Educational Model (Annex 42. Educational Institutional Model) is centered on student 
learning and on assessment and feedback about that learning, for which each program provides 
learning opportunities in the different disciplines or areas that are described below:

English Teaching
English is one of the five areas that make up the curriculum of all innovative undergraduate programs. 
The level that the program reaches, according to the Common European Framework of Reference, is 
B1. The English courses incorporated since 2013 have been developed by the English Department of 
the university, in partnership with Cambridge University Press, Bell Education Trust and Cambridge 
English Language Assessment, within the framework set by the Laureate English Program. The program 
includes three hours of face-to-face sessions and three hours for practical work on the Cambridge 
platform per week, with both instances supported by instructors from the English Department. When 
students enroll at the university, they take a placement exam to determine the level of English course 
they need.

Internationalization
Internationalization is also part of the UNAB educational model, which seeks to foment an international 
component in the educational experience, through opportunities for mobility of both undergraduate 
and graduate students, professors and administrators, as well as incorporating internationalization in 
research and community outreach. The different programs offer a variety of learning opportunities 
with regard to internationalization.
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To offer students an experience for the globalized world, the university has the Direction of Internation-
al Relations whose primary purpose is to manage academic and research networks that are established 
through the cooperation and collaboration agreements, which now number more than 220 (Annex 51. 
List of International Agreements). It includes diverse international programs for academic exchange, 
dual degrees, short-term specialty programs, English study abroad, internships and co-teaching, all 
designed in conjunction with the programs to achieve the main objectives in the teaching-learning 
process.

Library, digital resources for learning and information literacy27

The mission of the library system at Universidad Andrés Bello is to satisfy the information requirements 
and promote the integral growth of the university community, facilitating continuous learning and 
research through knowledge management. Therefore, UNAB libraries respond to its mission by pro-
viding information services, collections, technology and physical spaces appropriate to the needs of 
the different units within the university. The collection of resources is enriched annually through the 
addition of new learning resources. The library has policies and processes for updating and acquiring 
bibliographic material and reports on it with formal procedures for the acquisition of books and jour-
nals requested by undergraduate, graduate, extension and research programs. These respond to de-
fined standards and especially to the needs for required bibliographic materials declared in the course 
syllabi of each program.

The libraries have professional staff prepared to guide and advise students, faculty, and staff about the 
use of resources and to provide information services to members of the UNAB community as well as to 
external users under special circumstances.

In 2010, the Library System implemented a Quality Management System based on ISO 9001:2008, ob-
taining the first certification in November 2011; and its third certification ISO 9001-2015 is valid until 
November 2020.

The system offers its users a range of services to the academic and administrative units within the 
university. The system includes the physical library that loans bibliographic material, provides study 
space which can be reserved, computers, among other services. The physical bibliographic collection 
comprises 457,689 volumes of 142,699 titles.

The virtual library of the university is available remotely 365 days a year and offers electronic resourc-
es in a total of 32 databases in various areas of knowledge which contain 122,341 titles of electronic 
journals, reports, thesis, and conferences, plus 59,764 full-text e-books to support undergraduate and 
graduate teaching-learning. The virtual library also incorporates the Institutional Academic Repository 
(RIA for its initials in Spanish). The digital resources available to the university community are presented 
in the following table:

27  http://biblioteca.unab.cl/
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Table 12. Digital resources by topic

Topic Available resources

Administration and Economics •  Business Source Ultimate (EBSCO)

Sciences •  American Chemical Society (ACS)
•  Nature
•  Science
•  Scifinder (CAS)
•  The Arabidopsis Information Resource

Social Sciences and Humanity •  Taylor & Francis
•  Vlex

Health •  Acland’s Video Atlas
•  CINAHL® Complete (EBSCO)
•  ClinicalKey (Elsevier)
•  Dentistry & Oral Sciences Source (EBSCO)
•  MEDLINE Complete (EBSCO)
•  UpToDate
•  Visible Body

Multidisciplinary •  Academic Search Ultimate (EBSCO)
•  Annual Reviews
•  Pearson Virtual Library
•  Plus Academic Source (EBSCO)
•  Cengage Digital Library
•  E-Libro
•  Freedom Collection E-Books (Elsevier)
•  Journal Citation Reports
•  Jstor
•  McGraw-Hill
•  Oxford University Press
•  ScienceDirect (Elsevier)
•  Scopus (Elsevier)
•  Springer
•  Web of Science
•  Wiley

Source: Direction of Library

As part of its management actions, the library implements initiatives to develop the information 
literacy skills of its users. With this purpose, it has a unit for Information Literacy Development which is 
responsible for the creation and delivery of workshops designed for the entire university community. 
These workshops are offered face-to-face on all the campuses as well as online, and for all degree 
levels, modalities, and schedules. These workshops are the result of an annual planning process 
and their objective is to promote and provide digital literacy through the delivery of a set of basic 
skills and competencies, including search, retrieval, analysis and evaluation of information, as well 
as its ethical and legal use. The structure and content of the workshops is designed in consideration 
of the curriculum covered by its students in their programs, based on the needs of acquiring, using 
and managing information over the course of their academic careers. This also supports students in 
developing autonomy and taking an active role in their learning process. The informational literacy 
workshops are structured as follows:

• Permanent Workshops: Workshops are offered weekly at all the campuses of the university. The 
program is on the website of the library (biblioteca.unab.cl). Once on the site, students register 
online.

• Closed Training Workshops: These special-interest workshops are developed at the request of 
a particular group. They are delivered, in coordination with the director or teacher or group of 
students who request them, at a convenient time and place.

• Online workshops or webinars: Online workshops are carried out using the Zoom platform. 
Users participate through a computer with internet connection or on their mobile devices. These 
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workshops are delivered twice a week and are open to the entire UNAB community. They can also 
be delivered at the request of a group that is interested at a personalized schedule.

The topics addressed by the workshops are the following:

• Orientation: These practical workshops for beginning students inform users about the many 
materials and services the library provides.

• EDS Multi-searcher: This practical workshop aims to teach the student how to use the basic tool 
for retrieval of academic information in the virtual library, which allows for quick and relevant 
results of the search. It is oriented to first-year students or users with little experience at information 
searches.

• Specialized Databases: Practical workshop for students and teachers who want to know, according 
to their area of study, the most outstanding databases, oriented to second year onwards.

• APA Bibliographic Style: This theoretical-practical workshop that students in their second year 
and teachers receive aims to teach how to develop citations and references in the APA style, widely 
used in the normalization or research in areas such as social sciences, humanities, sciences and 
others.

• Vancouver Bibliographic Style: A theoretical-practical workshop for second-year students and 
teachers. It aims to teach the development of citations and references in the Vancouver style, 
widely used in the normalization of research work in health and related areas.

• Evidence-Based Medicine: A theoretical-practical workshop that allows students in higher 
education (from third year onwards) or health and related professionals to search and retrieve valid 
and relevant information in several evidence-based medicine databases, allowing to efficiently 
answer the research question posed and to make the best decision with the patient.

• Citavi Bibliographic Manager: Practical workshop for students, teachers and researchers who 
need to handle large volumes of documents and incorporate citations and references in an 
academic work.

• Structure for thesis: A theoretical-practical workshop for preparing a thesis, this helps students to 
recognize and apply the rules and procedures that must be followed for the structure, presentation, 
and publication of theses in both undergraduate and graduate programs.

In 2018, more than 7,000 library users participated in training workshops, distributed as follows:

Table 13. Number of participants in information literacy workshops, 2018

User Profile Nº of participants

Undergraduate Students 5,988

Graduate Students 406

Teachers 133

Students writing thesis 691

Staff 19

TOTAL 7,237
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Table 14. Detail of the face-to-face information literacy workshops and participants by campus, in 2018

WORKSHOPS
CAMPUS

República Casona Bellavista Los Leones A. Varas Creativo Viña del 
Mar Concepción Webinar N° Users

Orientation 834 263 207 205 223 51 23 1,806
E-Books 69 69
EDS 576 171 24 59 790 753 52 2,425
APA Style 256 232 151 6 352 316 161 1,474
Vancouver Style 335 2 150 162 55 704
Database 250 99 10 12 371
E-Thesis 84 10 10 28 32 68 232
MBE 49 15 64
G.B. Citavi 77 3 11 1 92
Total 2,461 681 330 210 26 205 1,581 1,384 359 7,237

Integrated Center for Student Assistance and Development (CIADE)
The Integrated Center for Student Assistance and Development (CIADE for its initials in Spanish) is a 
strategic initiative for achieving the institutional mission in terms of providing an educational experience 
to all those who aspire to progress. It provides support to encourage the incorporation of new students 
into university life and promotes their success. The Center has been part of UNAB since 2015, with the 
main objective of providing comprehensive orientation to first-year students in a personalized way 
by attending to their needs in the academic, vocational and psychoeducational areas. It is a force for 
student success, as it seeks to contribute to retention and academic progress for all students, while 
recognizing and valuing their diversity.

CIADE begins operations at the Santiago branch, and in 2016 it opened in Viña del Mar and Concepción 
under the auspices of the project “Preparation in basic skills and comprehensive assistance program for 
first-year students in UNAB”. This program was part of the Academic Leveling Scholarship (BNA for its 
initials in Spanish) from the Ministry of Education in Chile. Currently, CIADE has representation on each 
campus and branch of the university, offering a dedicated space to students and with a coordinator 
who leads the activities in each location.

CIADE focuses on three priority areas; academic support, vocational guidance and psychoeducational 
support. These areas of action are related to the institutional retention model, which establishes factors 
that can lead to student attrition and CIADE responds directly to three of the main reasons: academic 
performance, vocational aspects and academic integration. The majority of the academic support is 
developed through a peer tutoring program, which has increased its coverage in recent years (see 
Table 21. Retention support initiatives developed between 2016 and 2018).

CIADE also leads the Academic Orientation Program, which takes place at the beginning of each 
academic year in coordination with various areas of the institution and constitutes a key initial 
intervention in the student retention process28.

To achieve its proposed objectives, CIADE is linked internally with academic units, mainly those 
departments that teach basic science, and specific degree programs, through their directors and 
academic secretaries. There is also permanent collaboration with other areas that participate in the 
institutional retention committee. CIADE’s work includes developing external networks, especially with 
the learning centers of different institutions of higher education, and with relevant actors in the area of 
inclusive education.

28  For more background about the Academic Orientation Program, see Standard IV, Criterion 1.
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Online Learning
The university has implemented online programs since 2012, teaching undergraduate, graduate and 
continuing education programs, and uses Blackboard a world leader platform of learning management 
system (LMS) 

The design considers the orientations for online learning derived from the Institutional Educational 
Model. The process begins with the design of the online syllabus, which is endorsed by the General 
Directorate for Teaching as well as the development of the web template and the final prototype 
before its delivery.

The specific production of the web template design is done by a team consisting of a disciplinary expert 
and a supervisor, who have been certified institutionally, both teachers have been appointed by the 
school requesting the course. They are accompanied by an instructional designer to build the curricular 
activity that is created according to the decree and has the same learning outcomes compared to any 
face-to-face course.

During the development of each course, there are two key elements: the teacher, who accompanies the 
entire learning process of the students and has collaborative, synchronous and asynchronous tools to 
support student learning; and the tutor, who covers all academic requirements. The tutor is a facilitator 
who activates all calendars, the delivery of work, among others. Some teachers have the support of an 
assistant.

The professors, academic secretaries, directors and deans, among others, have Analytics (a tool for 
reports of the online activity of students, teachers and tutors) which provide key information for the 
academic management of the courses and identifies early students who may experience difficulties.

Graph 5. Example of visualization of online courses from Analytics
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Community Outreach Activities
Each program of study at the institution has a plan for community outreach activities, which aims to 
contribute to the achievement of the learning outcomes, contemplated in the graduation profiles of 
programs. This platform ensures that there are learning opportunities that emerge within the framework 
of interaction with society in the various territories where the university develops its activities, 
addressing the local particularities and strengthening the areas of applied research, innovation and 
entrepreneurship, technology transfer and training of advanced human capital for the labor market 
(Annex 52. Participation of students in VM curricular activities).

Legal Clinic
The program of Law has, in its three locations, a Legal Clinic in which the students practice their 
knowledge and contribute by attending and solving real cases that affect the different users. The legal 
clinic is an excellent learning opportunity and a remarkable resource of the program, which serves 
both the purpose of practicing knowledge and professional skills, under the guidance of a teacher, 
and supporting the community in which UNAB is involved. It should be noted that the Legal Clinic, 
nationally, in 2018, attended 3,100 cases, benefiting this same number of people directly.

Dental Clinic
The Dental Clinic is a training resource that allows capturing the pedagogical principles of the 
Institutional Educational Model, having as objective the achievement of the learning outcomes of all 
the clinical courses of Dentistry program through the development of the practices from the first year 
of studies. This practice is graded, increasing the level of complexity of what the students do with 
patients, achieving autonomy at work. The clinic has the necessary infrastructure for the development 
of academic and professional programs that facilitate optimal teaching and practical applications of the 
work performed with patients. It offers general dental care and specialties in a teaching environment; 
with a great human and professional team whose work focuses on benefiting the community. The 
clinic is an open care center, where any member of the UNAB community, as well as the surrounding 
community, can request dental care, being an outstanding instrument with which the university is 
linked to the community, registering more than 85,000 attentions carried out in 2018 in its three clinics, 
benefiting about 21,000 patients.29

29  For more information, please visit http://facultades.unab.cl/odontologia/clinica-odontologica/

Source: UNAB Online
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Psychological Care Center (CAPSI)
Part of the Psychology program, the Center for Psychological Assistance (CAPSI for its initials in Spanish) 
has made available to the community a wide range of services and benefits in the field of mental health. 
The center houses different specialties around an interdisciplinary perspective: clinical psychology, 
psychopedagogy, psychiatry and legal psychology.

The Center is constituted as a vital training space for the students of this program. Practical activities of 
different subjects are carried out there, including professional internships.

The Center welcomes spontaneous and referred consultations in the context of a broad cooperation 
network with public and private institutions. Its mission is to welcome demands of professional 
assistance to children, adolescents, adults and seniors. At present, the benefits provided by CAPSI are 
completely free for its users. Since it is a center of clinical specialties open to the public, anyone can 
request an hour of consultation.

In 2018, the Center carried out 13,902 treatments at its three branches, attending a total of 1,233 patients.

Simulation Hospital and Simulators
In 2016 and given the increasing relevance of the simulation methodology in the training of clinical 
skills and abilities in health programs, it was necessary to create an organizational structure dependent 
on the Academic Vice-Rector present in the three branch locations. This harmonized the simulation 
work of all the programs that require it, providing fundamental learning experiences and preparing 
students prior to their clinical experiences.

The work with simulators allows the improvement of quality and diversity of situations, as well 
as reducing the costs of delivering a learning experience aligned with the student’s degree profile. 
Another example of simulation is how Merchant Marine Engineering students pilot a ship and acquire 
hours of practical experience on simulators.

Laboratories and workshops
The university has several workshops and laboratories equipped with the necessary resources for the 
development of teaching and learning experiences. They are located in the three branches, depending 
on the programs that are taught in each of them. Among the laboratories are: Biology, Chemistry, Earth 
Science and Environmental Laboratories (Annex 53. Laboratories and Workshops File).

Likewise, each campus has computer rooms equipped so that students who require it can access the 
Internet, consult databases, perform tasks, tec.

All of the above supports study programs, academic progress and the creation of meaningful learning 
opportunities. The process of curricular innovation, both for the design and redesign of programs, 
ensures that they have sufficient and adequate learning opportunities, and that there are resources for 
their execution and for the start of operations; processes duly overseen by the Economic Vice-Rector.

In a transversal style, the budget for each academic unit is a responsibility of each program; resources 
are allocated to different administrative and service units of the university, which work in coordination 
to ensure that the learning experiences are meaningful for students, monitoring, evaluating, correcting 
and applying improvement actions.

An example of this is that in 2014, the Academic Vice-Rector defined and implemented the UNAB 
student retention model for undergraduate students, whose objective is to improve the performance of 
students to ensure their progress and academic success. Starting in 2016, the Academic Vice-Rectorate 
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has designed and organized diagnostic and remediation activities for new students, through the 
Academic Orientation Program (PAI-UNAB) that systematized the actions that were previously carried 
out in isolation.

The university also allocates resources so that the Academic Vice-Rectorate together with the General 
Direction for Student Affairs can deliver orientation workshops to university life on different days and 
campuses. In addition, the Academic Vice Rector provides systems to monitor and track students (Early 
Warning Systems to detect students who are presenting academic difficulties and reports on student 
progress). 

The university has a wide range of student experiences that ensures the progress and academic success 
of students, mainly undergraduates, Now, due to the results obtained, it is necessary to continue 
strengthening and focusing support for the evening and graduate programs, taking into account the 
different profiles of students who access different schedules and their level of studies.

All of the activities mentioned before ensure the success of students at Universidad Andrés Bello. This 
is supported by the increase in the average passing rates for undergraduate students that rose up from 
84.2% to 86.9% between 2014 and 2018. It is also possible to observe that in this process of continuous 
improvement, there is an increase in timely graduation rates. For example, at the undergraduate level, 
between 2015 and 2018, this rate experienced an increase of 4.9 points (From 43.1% to 48%) (Annex 54. 
Evolution of indicators of academic progress at the undergraduate level).

Criterion 5: At institutions that offer undergraduate education, a general education program, 
free standing or integrated into academic disciplines, that:
a. Offers a sufficient scope to draw students into new areas of intellectual experience, 

expanding their cultural and global awareness and cultural sensitivity, and preparing them 
to make well-reasoned judgments outside as well as within their academic field.

b. Offers a curriculum designed so that students acquire and demonstrate essential skills 
including at least oral and written communication, scientific and quantitative reasoning, 
critical analysis and reasoning, technological competency, and information literacy. 
Consistent with mission, the general education program also includes the study of values, 
ethics, and diverse perspectives.

c. In non-US institutions that do not include general education, provides evidence that students 
can demonstrate general education skills.

As part of the educational seal of the university, the Education Model defines the development of 
transverse oral and written communication skills; analytical and critical thinking; scientific and 
quantitative reasoning; management of information sources and; social responsibility as part of its 
general training strategy. The implementation strategy of these skills is through specific courses that 
train our undergraduate students in these skills, and, also, defining learning outcomes related to them, 
which are addressed in the rest of the subjects that make up a specific curriculum of the respective 
careers and programs at UNAB.

To achieve the development of these skills, UNAB makes available to its students, a set of courses that 
are part of the curriculum of each program, which are included in the General Education training line. 
The main objective of General Education is to develop the aforementioned skills from a perspective of 
social responsibility to contribute to the development of our students and the contexts in which they 
are inserted. At present, the General Training courses are structured in:
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1. Communication skills: initial stage course that develops and strengthens oral and written commu-
nication skills.

2. Scientific Reasoning and ICT (Information and Communication Technologies): intermediate 
course that promotes the use of scientific and quantitative reasoning, in addition to the use of 
communication technologies more efficiently.

3. Critical Thinking: Advanced stage course that develops critical thinking skills using argumentation 
based on scientific reasoning.

4. Social Responsibility: final stage course that promotes the design and implementation of projects 
with social responsibility commitments in a comprehensive manner that seeks a greater impact for 
the student and their environment.

Additionally, UNAB Educational Model (Annex 42. Institutional Educational Model) and the Institutional 
Guidelines for Curriculum Innovation (Annex 38) state that the development of these skills is not limited 
to the development of these courses, but they are also part of the curriculum in each program.

To this end, three learning outcomes (RA) of General Training have been defined, which the graduate 
profiles of the programs must achieve:

• Develop critical thinking through argumentation, exposing through oral and written language ap-
propriate to the academic and professional field, and using a method based on criteria, facts and 
evidence.

• Relate academic education with students’ environment from the beginning of social responsibility, 
considering the ethical dimension of daily practices and/or speeches, and in professional practice.

• Prepare research projects with their respective ethical considerations, according to quantitative 
and/or qualitative methodological approaches recognized by their disciplinary area, effectively us-
ing information technologies.

For the management of the General Education Courses (FG), the University has the Direction of General 
Education (dependent from Academic Vice-Rectorate). This unit provides specialized academics who 
teach General Education courses and support to the programs in the evaluation of achievement for 
learning outcomes in the courses of each discipline. This support is focused on teaching strategies and 
tools for evaluation.

The results of the general training courses, related to the skills that the University intends to work on 
with its students, show high levels of achievement from the students.

Table 15. Number of students by levels of result obtained in the General Training Courses taught from 2016 to 2018.

Courses
2016 2017 2018

Low Medium High Low Medium High Low Medium High
N° % N° % N° % N° % N° % N° % N° % N° % N° %

Communication Skills 107 6.8% 270 17.1% 1200 76.1% 118 5.4% 321 14.6% 1763 80.1% 432 9.0% 1313 27.3% 3056 63.7%
Critical Thinking 80 8.2% 236 24.2% 660 67.6% 92 6.7% 191 13.9% 1092 79.4% 136 8.4% 398 24.6% 1083 67.0%
Scientific Reasoning And 
Information Technology 83 8.5% 211 21.5% 687 70.0% 75 6.2% 257 21.2% 879 72.6% 240 8.6% 894 31.8% 1673 59.6%

Social Responsibility 34 4.7% 62 8.6% 629 86.8% 47 5.5% 83 9.7% 723 84.8% 64 7.1% 104 11.5% 735 81.4%

Notes:
Result “Low” Corresponds To Students With A Final Grade Of The Course Lower Than 4.
Result “Medium” Corresponds To Students With A Final Grade Of The Course Between 4 And Less Than 5,5.
Result “High” Corresponds To Students With A Final Grade Higher Than 5,5.
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The table above shows that a high proportion of students obtain grades higher than 4, which 
corresponds to a passing grade in the course. For example, 91.6% of students report to have achieved 
the learning outcomes related to critical thinking skills in 2018.

Deepening the previous analysis, in 2018, 789 sections of General Education courses were taught, 
25,943 students participated. The general results measured through a sample that considered the 
evaluation of these skills in degree granting assignments for different programs at UNAB, evidenced 
a satisfactory level of achievement in the development of general skills. The dimensions that exhibit 
a greater percentage of achievement were those linked to Scientific Reasoning and Critical Thinking, 
where several indicators showed that they exceeded the basic standard (over 70% were placed in “in 
mastery of the developed topic”, “selection and use of information sources”, “analysis, interpretation 
and discussion of sources and information” and “evidence-based argumentation”. 57% achieved over 
the standard in the use of ICT and 64% in “use of documentary reference systems” [HC]). 

On the other hand, communication skills is the dimension that shows the lowest degree of achievement. 
Less than 60% of the evaluated works reached the standard baseline in 2 out of 3 criteria to be evaluated 
(“orthotypographic aspects” 46% and “cohesion and coherence in the text” 56%) (Annex 55. Learning 
Outcomes Assessment Report for GE 2018).

In relation to the total score reached by the works, the graph shows that the great majority of them 
reached between 30 and 40 points, on a scale from 0 to 40. Moreover, this predominance is observed 
in all dimensions.

From these results, two measures were implemented in 2019, academic writing courses for students in 
their last semesters and online tutorials for support. This study focused on programs with the lowest 
results in order to improve levels of achievement for skills in students.

During the first semester of 2019, programs and faculty were focalized on increasing the performance 
levels of communication skills in assessment plans. These skills are evaluated in their written and oral 
dimensions in the last capstone courses of each program, whose results are shown in the following 
table:
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Programs N° Of Students

Written Communication Skill: Writes A Project Report 
Using Technical Language,  In A Way That Is Cohesive 

And Consistent.

Oral Communication Skill: Uses Professional Lan-
guage Fluently, Coherently And Concisely In An Oral 

Presentation

Achievement Levels Achievement Levels

Outstanding Competent Basic Not 
Achieved Outstanding Competent Basic Not 

Achieved

Kinesiology 90 (Viña Del Mar) 52% 33% 13% 2% 79% 18% 2% 1%

172 (Santiago) 73.25% 25% 1.74% 0% 23.8% 39.5% 27.9% 8.8%

24 (Concepción) 8.3% 25% 33.3% 33.3% 64% 29% 0% 7%

Architecture 6 (Viña Del Mar) 50% 33% 0% 17% 50% 33% 0% 17%

13 (Santiago) 0% 31% 31% 38% 0% 31% 31% 38%

Chemistry And 
Pharmacy 17 (Santiago) 80% 20% 0% 0% 80% 20% 0% 0%

Nursery 53 (Viña Del Mar) 88% 10% 0% 2% 88% 10% 0% 2%

87 (Santiago) 100% 0% 0% 0% 100% 0% 0% 0%

43 (Concepción) 100% 0% 0% 0% 100% 0% 0% 0%

Physical Edu-
cation

64 (Viña Del Mar) 91% 8% 0% 0% 86% 14% 0% 0%

82 (Santiago) 79% 18% 3% 0% 67% 21% 12% 0%

20 (Concepción) 63.6% 27.3% 9.1% 2% 63.6% 27.3% 9.1% 0%

Journalism 40 (Santiago) 25% 40% 13% 23% 25% 40% 13% 23%

Marine Biology 7 (Santiago) 100% 0% 0% 0% 85.71% 14.29% 0% 0%

Veterinary 40 (Santiago) 55% 15% 15% 15% 37.5% 27.5% 27.5% 7.5%

 
These results indicate that actions should be focalized on improving the level of achievement of the 
production of written and oral texts related to specific disciplinary fields of each program.

Criterion 6: In institutions that offer graduate and professional education, opportunities for the 
development of research, scholarship, and independent thinking, provided by faculty and/or 
other professionals with credentials appropriate to graduate-level curricula.

For Universidad Andrés Bello, research is understood as the systematic search and generation of 
new knowledge; it is one of the fundamental pillars of its academic project, oriented towards quality 
and excellence. Those characteristics and commitment have in fact been explicitly incorporated in 
the mission. This has been duly recognized in the successive processes of institutional accreditation 
to which UNAB has voluntarily applied in Chile before the organizations that promote, verify and 
certify the quality of higher education. In fact, the institution was the first private university to obtain 
accreditation in the area of research from the National Accreditation Commission (CNA) consistently 
demonstrating a growing number of indexed publications, demonstrating solid installed capacities 
for research, its highly qualified academic staff and how they obtain and manage external funds for 
projects awarded on a competitive basis and international recognition for its research. The research has 
been explicitly incorporated as an axis in the strategic plan 2013-2017 (“to promote the generation of 
new knowledge, innovation and entrepreneurship”).

At the university, it is understood that research contributes to strengthen intellectual rigor, the capacity 
to reason and the quality of knowledge transmitted in teaching, as well as providing the necessary 
tools for the generation of innovations that society requires. The Institution has a deep conviction for 
respecting academic freedom, which in the present context is promoted as an educational project 
seriously committed to the generation of new knowledge and quality public goods that constitute 
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a significant contribution to the country. Currently, 23.2% (254 out of 1,095) of academics on the full-
time faculty intervene in an active and demonstrable way in the generation of new knowledge by 
participating in research projects and in the publication of scientific products, according to the current 
criteria established by the Vice-Rector for Research and Doctoral Programs (Annex 56. Protected time 
for full-time academics who carry out research). These academics constitute the important staff that 
promote and develop doctoral programs and formation of advanced human capital in the various 
areas of knowledge. 

Universidad Andrés Bello is an institution that offers master’s programs, medical and dental specialization 
and doctoral programs. For this, it has a consolidated academic body, with enough credentials to meet 
the challenge of graduate teaching and research development. For master’s programs of science 
and doctoral programs, UNAB has established that the faculty must have a doctorate and indexed 
publications, in addition to being professionals and academics relevant to the area. The latter also 
meets the requirements of external accreditation (national). It is important that academics comply with 
characteristics of scientific productivity, which depend mainly on the area of knowledge which they 
participate in as academics.

UNAB has installed capacities to confront and strongly promote the challenge of generating new 
knowledge: (i) academic units in which research is carried out, (ii) appropriate human and 
infrastructure resources, (iii) internal resources, including pecuniary contributions to external 
projects, aimed at supporting and stimulating research (for example, internal competitive funds for 
undergraduate and graduate students and academics). (iv) resources from external public funding 
sources (FONDECYT, FONDEQUIP, INICIATIVA CIENTÍFICA MILENIO, FONDAP, among others) and/or 
national or international private sources. 

Research activities are currently carried out in the Centers, Departments and/or Programs linked to the 
different schools at UNAB. The schools harbor a large part of the basic disciplinary research (for example, 
chemistry, physics, mathematics, biology, etc.) that takes place at the Institution, as well as contributing 
to the training of undergraduate and graduate students. The Research Centers have been created by 
the institution to develop research on specific topics prioritized by the University. In addition to this, 
entities derived from the Millennium Scientific Initiatives and FONDAP projects (Annex 57. Millennium 
Scientific Initiatives and current FONDAP projects) have encouraged associative research of excellence, 
the establishment of national and international collaboration networks and an effective link with the 
environment, proof that UNAB considers research a strategic responsibility.

A further proof of the quality and relevance of the academics who teach doctoral programs, in addition 
to developing high level research, is that the National Commission of Accreditation has accredited 6 
doctoral programs in UNAB (Doctorate in Molecular Biosciences, Doctorate in Astrophysics, Doctorate 
in Critical Theory and Current Society, Doctorate in Molecular Physical Chemistry and Doctorate in 
Medicine of Conservation); fact that gives account of the fulfillment of quality criteria and pertinence 
of the academic body.

An institutional policy that has allowed to obtain outstanding results in research and teaching is the 
Teacher Responsibility Policy for full-time teachers (Annex 56. Regulates Protected Time for Regular 
Academics who carry out research). This policy norm the teaching commitment of academics who are 
dedicated to research, teaching and academic administration at the university. It also regulates the 
time that full-time teachers have to devote to tasks other than teaching. This policy is administered by 
the Academic Vice-Rector in coordination with the Vice-Rector for Research and Doctoral Programs, 
for which a teaching commitment is defined with each of the full-time teachers. This commitment is 
annually evaluated in accordance with the agreed goals.
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The regulation that defines the policy of teaching responsibility for full-time teachers at UNAB, defines 
the minimum number of hours that academics must perform as direct teaching. In this process, the 
university recognizes the definition of the Vice-Rector for Research and Doctoral Programs about the 
recommended time per year dedicated to teaching. This considers different criteria, which are reviewed 
annually for the allocation of time for the following year. The criteria analyzed is based on the following 
aspects:

i. The quality of academic participation required by research projects with external funding.
ii. The production of scientific publications indexed in Web of Science (WoS) or Scopus.

Both criteria are considered for the term including the previous three years. The criteria described 
above are aligned with the type of activity that is detailed below, to better identify the research activity 
as a whole. It is:

1. Full-time teachers who develop activities of direction or sub-direction for relevant associative 
scientific initiatives (Núcleos MILENIO, FONDAP), Scientific and Technological Centers of Excellence 
(Basal Financing), Research Rings, or equivalent projects, or who have recognitions such as National 
Awards or similar have 34 hours a week for all activities.

2. Full-time teachers who, having obtained a doctorate degree or completed their postdoctoral 
training in the previous 2 years, will have a fixed time that should be defined in the range of 24 to 
32 hours a week if they and have administration responsibilities of:

i. Regular FONDECYT projects or those with equivalent external financing in the period under 
supervision.

ii. Innovation projects, CORFO, FONDEF, FIC, or equivalent projects that carry out research in 
connection with companies and the productive sector, or that without participating in this type 
of projects evidence at least one (1) patent (requested or granted) in the period of supervision.

iii) FONDECYT initiation projects or projects with equivalent external financing in the period under 
supervision.

iv) Without participating in such projects, evidence at least two (2) indexed publications in WOS 
and/or Scopus per year, on average.

3. Full-time teachers who develop co-direction activities for regular FONDECYT projects or those that 
are equivalent in external funding; or evidence at least one (1) published indexed article in WOS 
and/or Scopus per year, on average, in the period of supervision. These teachers will have fixed 
time in the range of 15 to 25 hours per journey.

It is important to indicate that in order to establish well-supported differences between the values 
of Protected Time that can be assigned to full-time academics who develop systematic categorized 
research activities, the General Direction of Research uses additional indicators such as; a) status of 
the project with external financing in the period of supervision; b) in those disciplines where possible, 
leadership status for research products will generate a different analysis.

It is necessary to emphasize that the allocation of Protected Time value for each full-time teacher who 
develops systematic research activities described above, will be framed within the general guidelines 
of the institution. All full-time teachers must perform at least one course per semester. In addition, they 
must perform at least two of the four dimensions of academic work that will be consider: Teaching 
(compulsory), Research, Management, and Community Involvement Activities.
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Table 16. Hours of protected time for academics with research activities per School, 2016-2019
SCHOOL / AREA 2016 2017 2018 2019
Architecture, Art, Design and Communications 28 92 84 84
Rehabilitation Sciences 15 82 80 59
Life Sciences 1,382* 1,334* 1,098 1,123
Exact Sciences 1,224 1,156 1,180 1,370
Law 28 12 12 48
Economics and Business 24 44 64 52
Education and Social Sciences 543** 884** 856 855
Nursing 7,6 118 162 128
Engineering 321 502 590 789
Medicine 316 226 382 391
Dentistry 19 72 176 87
ISP UNAB -- -- 18 --
TOTAL HOURS OF PROTECTED TIME FOR RESEARCH 3,908 4,522 4,702 4,986

Notes: 
* Considers the hours of protected time for the Schools of Biological Sciences and Ecology and Natural Resources. 
** Considers the hours of protected time for the Schools of Education and Humanities and Social Sciences. 

Source: General Direction of Research

Considering a global point of view, in 2016, 3,908 hours of Protected Time were delivered and were 
increased by 12, 20 and 27% in 2017, 2018, and 2019 accordingly. All this based on the sustained growth 
of the number of researchers and scientific productivity.

In 2019, 4,986 hours of Protected Time were assigned to researchers throughout the University, with 
6, 78 and 16% for researchers at Concepción, Santiago and Viña del Mar accordingly. The unit with the 
highest allocation of hours was the School of Exact Sciences (27.5%), followed by the School of Life 
Sciences (22.5%), the School of Education and Social Sciences (17.1%) and the School of Engineering 
(15.8%).

The distribution of hours per School (as per campus) is related to the number of researchers. In relation 
to the evolution over time, the School of Exact Sciences has an increase of time in 16% in relation to 2018; 
another significant change appeared in the School of Engineering with a 33% increase in comparison 
with the same year. Other school such as Life Sciences, which was created in 2018, which emerged from 
the oldest schools at the University (School of Biological Sciences and the School of Ecology and Natural 
Resources), only increased 2% since the number or researchers and level of productivity remained the 
same too. A remarkable increase in 400% was present in the School of Law, fact that was associated with 
the increase of active researchers in the area. On the other hand, schools facing restructuring processes 
in its academic and research staff had important decreases in the allocation of protected time, such as, 
for example, the School of Dentistry (-50%), Nursing (-31%), and Sciences of Rehabilitation (-30%). This 
shows that the model of allocation of hours is sensitive to changes in productivity and the number of 
academic-researchers of each school, estimating a variable assignment based on performance, which 
reflects the research policy of the Institution.

Criterion 7: Adequate and appropriate institutional review and approval on any student learning 
opportunities designed, delivered, or assessed by third-party providers.

The University identifies the following learning and evaluation experiences that are carried out and 
evaluated by third parties: 

1. Initial, intermediate or professional practices.
2. Practices in clinical sites for Health Programs.
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3. National Diagnostic Evaluation for the Initial Training of Teachers.
4. National Examination for Medicine (EUNACOM).
5. National Nursing Examination (ENENF).
6. Double degrees.
7. Evaluation of external peer experts in various disciplinary areas.

Based on the previous criteria, UNAB has a variety of training experiences that, given their nature or 
location (for example, hospitals, clinics, industries, etc.), need to be evaluated by third parties.

The initial or professional practices are experiences that the student live outside the classroom, where 
he tests his acquired learning in an organization pertinent to his area of study, where he is evaluated by 
a professional and who generally fulfills the role of a guide or tutor. The difference between the initial 
practice and the professional one is that the first one is developed at the early stage of the training 
(usually before the fourth year), while the professional practice takes place at the end of the training 
circuit and -generally-is part of the activities prior graduation.

Practices in clinical sites for health programs, although they are similar to the ones mentioned before, 
differ slightly because in Chile there a special regulation that norms them. The students attend the 
Health Centers, where they put into practice their knowledge and skills acquired in a real space, under 
the guidance of a tutor that works in the Center o provided by UNAB (Annex 58. List of Clinical Centers).

The National Diagnostic Evaluation for Initial Teacher Training is an exam is given by the Ministry of 
Education and is compulsory for all students in the area of education or pedagogy. The evaluation is 
based on the Disciplinary and Pedagogical standards approved by the National Board of Education. 
On the other hand, the standards for Teaching Performance for the evaluation during the professional 
exercise will be developed based on the domains contained in the Framework for Good Teaching 
Practices (MBE) and must also be approved by the National Education Council.

The National Examination of Medicine (EUNACOM) is a theoretical-practical examination of general 
medicine that has been applied since 2009. The exam is commissioned by the State of Chile, the 
Association of Schools of Medicine of Chile (ASOFAMECH) and is responsible for its creation and 
administration. The law requires obtaining a minimum score (defined by the Ministry of Health) so that 
a doctor can:

• Be hired in medical positions in the health service dependent on the Ministry of Health.
• Be hired in municipal health facilities.
• Grant benefits to FONASA beneficiaries (similar to Medicare and Medicaid) in free choice.
• Apply to medical specialization programs.

In the case of doctors who have obtained their degree abroad, to take EUNACOM is mandatory to 
validate it in the country.

Apart from the previous uses, defined in the Law 21,261, ASOFAMECH also considers the score obtained 
in the EUNACOM to select candidates for their specialization programs.30

The National Nursing Exam is a voluntary exam applied by the Chilean Association of Nursing Education 
(ACHIEEN)31, whose purpose is to promote and coordinate the development of higher education in 
nursing in the country, and coordination with policies in health and education programs referring to 
undergraduate and graduate programs and continuing education. From 2009 up to date, ACHIEEN has 
supported the Department of Evaluation, Measurement, and Educational Registration (DEMRE) with 

30  More information about EUNACOM, available at http://www.eunacom.cl/
31  More information about ACHIEEN, available at https://www.achieen.org/
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all necessary information about technical design, construction and report of results for the National 
Nursing Examination (ENENF), which has the purpose to evaluate the knowledge and skills in the areas 
necessary for the professional performance of nurses.

Double degrees correspond to formative experiences that are part of the internationalization program 
applied in UNAB. The courses delivered by the School of Economics and Business offer this opportunity 
(Annex 59. Institutions included in the Agreement for double degrees).

The University carries out an evaluation of study plans with the participation of external peers to obtain 
a vision and analysis about the execution of the study plan.

All the experiences described are evaluated by UNAB systematically, determining effectiveness and 
relevance in educational process. With this procedure, the Institution is able to determine when to 
continue or not with the delivery of a program with double degree, especially if the conditions do 
not meet the standards that were defined by UNAB. This evaluation is carried out by the Institution, 
the program and the students, where the achievement of the learning outcomes is analyzed and 
improvement actions are implemented by the school.

Criterion 8: Periodic assessment of the effectiveness of programs providing student learning 
opportunities.

The University executes a varied quantity of actions tending to evaluate its practices and results. In 
terms of evaluating programs that provide learning opportunities, UNAB uses internal self-evaluations 
and external evaluations to determine relevance and quality.

Among the international evaluation initiatives, annual surveys of quality about the perception of 
services and learning initiatives, the Net Promoter Score (NPS) is the key tool applied to the community.

Among the external evaluation initiatives, the university and its programs are systematically subjected 
to national/international accreditation processes in which external peer reviewers evaluate the quality 
and relevance of the learning experiences at UNAB. It is also important to state that each program 
has undergone one or more accreditation processes (which evaluate: curriculum, quality of teachers, 
quality of learning sources, effectiveness of programs, etc.) and in consecutive cycles improvement is 
evidenced by the increasing number of years of accreditation granted.
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Table 17. Example of programs with one or more accreditation/certification cycles
PROGRAM CYCLE 1 CYCLE 2 CYCLE 3

Biochemistry 2013
4 years for accreditation

December 2013 – December 2017

2017
5 years of accreditation

December 2017 – December 2022
Accountant Auditor 2007

3 years for accreditation
April 2007 – April 2010

2010
4 years for accreditation

November 2010 – November 2014

2014
5 years for accreditation

November 2014 – November 2019
Law 2016

4 years for accreditation
January 2016 – January 2020

Physical Education 2010
4 years for accreditation

March 2010 – September 2014

2014
5 years for accreditation

December 2014 – December 2019
Nursing 2007

3 years for accreditation
January 2007 – April 2010

2010
5 years for accreditation

January 2012 - January 2017

2017
6 years for accreditation

January 2017 – January 2023
Kinesiology 2008

2 years for accreditation
December 2008 – December 2010

2012
3 years for accreditation

December 2012 – December 2015

2016
5 years for accreditation

January 2016 – January 2021
Medicine 2009

2 years for accreditation
January 2009 – January 2011

2011
4 years for accreditation

October 2011 – October 2015

2015
5 years for accreditation

November 2015 – November 2020
Dentistry 2011

4 years for accreditation
January 2011 – July 2015

2015
3 years for accreditation

September 2015 – September 
2018

2018
6 years for accreditation

September 2018 – September 2024

Chemistry and Pharmacy 2006
3 years for accreditation

August 2006 – November 2009

2010
4 years for accreditation

July 2010 – July 2014

2014
5 years for accreditation

December 2014 – December 2019
Biotechnology Engineering 2013

5 years for accreditation
December 2013 – December 2018

2018
6 years for accreditation

December 2018 – December 2024
Industrial Civil Engineering 2014

4 years for accreditation
August 2014 – August 2018

2018
6 years for accreditation

October 2018 – October 2023
Computer Science Civil Engineering 2014

3 years for accreditation
October 2014 – October 2017

2018
5 years for accreditation

January 2018 – January 2023
Medical Specialization in Traumatology 
and Orthopedics

2012
3 years for accreditation

August 2012 – August 2017

2018
5 years for accreditation

October 2017 – October 2022
Master’s Degree in Biotechnology and 
Life Sciences

2017
3 years for accreditation

December 2017 – December 2020
Master’s Degree Science, Engineering, 
Logistics and Operation Management

2017
4 years for accreditation

January 2017 – January 2021
Master’s in Teaching English as a Foreign 
Language

2013
2 years for accreditation

August 2013 – August 2015

2015
4 years for accreditation

December 2015 – December 2019
Master’s in Management at Primary 
Health Care

2017
7 years for accreditation

January 2017 – January 2024
Doctorate in Astrophysics 2016

3 years for accreditation
March 2016 – March 2019

2019
3 years for accreditation

March 2019 – March 2022
Doctorate in Biotechnology 2009

4 years for accreditation
2013

5 years for accreditation
2018

6 years for accreditation
Doctorate in Critical Theory and Current 
Society

2019
3 years for accreditation
April 2019 – April 2022

Source: Vice-Rectorate for Quality Assurance
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The goal of the university is to develop self-assessment process for accreditation, external certifications 
or internal quality assurance strategies (Annex 60. Program Self-Evaluation Plan).

According to its context, systematically, each academic and administrative unit implements the cycle 
of continuous improvement, using SharePoint, Banner platforms, among others. These platforms 
provide technological support associated with the monitoring system for the actions implemented in 
the framework of Learning Assessment, which allows gathering information that serves as a basis for 
decision making in order to design and monitor evaluation actions and improvement plans defined 
by each program. The transversal application of the Student Learning Assessment System has been 
possible since it is an institutional policy that includes processes and resources for its application. It has 
developed the teaching-learning process focusing on the principles of constructive alignment.

This strategy is still being improved and established as part of UNAB culture and good practices through 
training, analysis of processes, reflection, and adjustments using the information obtained.

Standard Conclusions

To ensure coherence and rigor in the design of learning experiences of both professional, disciplinary 
and general training, the Institution has developed a series of methodological guidelines that support 
the academic teams of programs and the area of general education in the generation of courses and 
syllabi to protect their constructive alignment between mission, degree profile, learning outcomes, 
course learning, assessment performance, teaching strategies and assessment instruments (Annex 38. 
Institutional Guidelines for Curricular Innovation; Annex 39. Booklet 1: Guidelines for the Curriculum 
Innovation of Undergraduate Programs; Annex 40 Book 3: Guidelines for the Curricular Innovation for 
Graduate Programs (Master’s, Medical and Dental Specializations, Diploma and Certificate courses); 
Annex 41 Notebook 3: Guidelines for Curriculum Innovation of Programs for Advance). Likewise, the 
educational experiences of the training programs, maintain the same quality and rigor independently 
of the schedule and modality because they share the same degree profile, curricular design and the 
same operating conditions for its implementation.

The implementation of the Institutional Education Model has allowed UNAB to count with 81% of 
innovated programs out of the total offer for 2019 at the undergraduate level. These training plans 
contain educational experiences centered on the student; they are coherent with the mission, the 
general training approach, the active learning principles defined by the institution and the degree 
profiles for each program, independent of the modality and campus. It is worth mentioning that the 
construction of the graduate profiles considers not only the study of the evolution of the profession 
and the scientific aspects, but also prioritizes consulting labor referents linked to every professional 
area as a way to protect the relevance of training.

UNAB has a formal training plan for General Education, organized and designed according to 
the guidelines included in the institutional educational model and which considers, as a focus, 
communication skills, scientific and quantitative reasoning, critical thinking, and social responsibility. 
This model of General Education fosters the development of transversal skills from an integral and 
transversal approach. The monitoring and evaluation that has been carried out to determine the level 
of achievement of general education skills has shown that communication skills should be reinforced 
in the professional and disciplinary courses. 

To ensure the delivery of quality educational experiences, UNAB implemented a system to register 
academic credentials in an institutional platform. The University has a strong staff with graduate degrees 
that guarantee that students are being trained by highly specialized professionals in their disciplines. In 
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addition to the above, UNAB has implemented training strategies for the staff, such as workshops on 
student-centered methodologies, assessment of learning, development of deep thinking, etc. which 
benefits the learning experience of students.

Likewise, every year the university offers a free teaching diploma for faculty. Currently, a training route 
that contains three levels of training: initial, intermediate and advanced is in the process of being im-
plemented. The first level is mandatory for all faculty teaching at UNAB.

In relation to the processes of evaluation and monitoring of results regarding quality, UNAB and its 
Strategic Institutional Plan establishes goals related to the effectiveness of the training processes, such 
as retention indicators, course passing rates, graduation rates, etc. In addition, the institution imple-
ments student learning assessment processes, collecting and systematizing rigorous and relevant in-
formation for continuous improvement.

As another way to ensure quality in the design and delivery of educational experience of undergrad-
uate, graduate and doctoral programs, they are regularly submitted to external accreditations with 
national and international agencies which consider dimensions and criteria related to institutional co-
herence, graduate profiles, study plan, academic body, quality, operating conditions, self-regulatory 
capacity, among others.

At the doctorate level, the University has graduated more than 250 doctors, contributing to the in-
crease in the quantity of researchers that the country requires. It should be noted that in 2013-2016, 
UNAB was ranked among the first six universities nationwide in the training of new doctors. With the 
commitment to offer students the necessary conditions to achieve an excellent education for a global-
ized world, the authorities, and especially the faculty, have had the purpose of strengthening the in-
ternationalization of the programs. For this, co-supervision and double-degree agreements have been 
signed with prestigious foreign institutions, especially European ones and 15.05% of our enrollment 
corresponds to foreign students.

The impact of Doctoral Programs on the scientific productivity at UNAB is relevant. In the last 5 years, 
the total number of publications written by faculty and students of these programs represented more 
than 85% of the total scientific productivity at UNAB.

Table 18. Academic Scientific Productivity during the last 5 years 

Researchers N° of publications associated to Doctoral Programs at UNAB

Academic Faculty 2,187

Doctoral Students 488

Source: Academic Direction of Doctoral Programs

Universidad Andrés Bello has regulations that define the fundamental and strategic guidelines that 
support the development of Doctoral Programs which are articulated with the institutional strategic 
plan. There are also clear regulations that norm the development and operation of these Programs. For 
the creation of a Doctoral Program, there is a process established and certified by ISO norms, which 
begin in the schools, is reviewed by the Academic Direction of Doctoral Programs and then sent to 
external and internal review.
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Recommendations

• Systematically review the methodology of innovation and curricular updating for programs to en-
sure their relevance according to new demands of higher education in the country.

• Advance in the evaluation of transversal skills for general education in all the undergraduate pro-
grams and evaluate the needs of adjustment that the General Training Model could require.

• Regarding the quality of the academic body, UNAB must continue to recruit professionals with high 
credentials in their disciplinary fields and define within their teaching policies the implementation 
of continuous improvement processes for teaching, such as, for example, generating communities 
for learning, teaching groups, repository of good practices, etc.

• Continue and improve the evaluation of effectiveness for the professional development offered to 
faculty such that they can improve their classroom management and methodologies to meet the 
principles of the Educational Model.
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STANDARD IV: SUPPORT OF THE STUDENT EXPERIENCE
The University recruits and admits students whose interests and prior preparation is consistent with 
the mission and the range of programs offered at the Institution. This is based on a rigorous admission 
system, both for the undergraduate and graduate programs, and students must, once their options 
and vocation have been analyzed, meet a series of requirements and previous conditions when they 
apply and are admitted to any program. In addition, and reaffirming our commitment to excellence, 
UNAB is committed to work for student retention and success creating innovative curricular guidelines, 
a series of relevant support programs, according to the level and needs of students.

Criterion 1: Clearly stated, ethical policies and processes to admit, retain, and facilitate the success 
of students whose interests, abilities, experiences, and goals provide a reasonable expectation 
for success and are compatible with institutional mission, including:
a. Accurate and comprehensive information regarding expenses, financial aid, scholarships, 

grants, loans, repayment, and refunds;
b. A process by which students who are not adequately prepared for study at the level for which 

they have been admitted are identified, placed, and supported in attaining appropriate 
educational goals;

c. Orientation, advisement, and counseling programs to enhance retention and guide students 
throughout their educational experience;

d. Processes designed to enhance the successful achievement of students’ educational goals 
including certificate and degree completion, transfer to other institutions, and post-
completion placement.

Universidad Andrés Bello is part of the CRUCH Admission System for Higher Education which regulates 
admission to universities for traditional undergraduate studies32. This system concentrates the 
applications of students to each program and makes the selection based on the criteria indicated by 
each University33. The selection criteria are number of vacancies offered, minimum scores required in 
each of the different tests (language, mathematics, history, and science), weightings for each test, score 
for middle school grades and graduation ranking at school. These are published on the website of 
the admission system (https://psu.demre.cl) and at the UNAB website (https://www.unab.cl/admision/). 
The list of selected applicants is sent to each institution that finally makes the registration of each 
student (Annex 61. Student’s Guide).

Universidad Andrés Bello has special programs for continuity of studies (Advance modality) which, 
according to the regulations of each program, establish the entry requirements that are the following:

• Graduate or bachelor’s degree of a professional program in the areas of knowledge defined by 
Academic Vice-Rector resolution.

• Graduate or bachelor’s degree of a professional program or technical level that does not belong to 
the areas of knowledge defined by Academic Vice-Rector resolution.

The entry requirements are published on https://advance.unab.cl where the interested parties fill in 
the application form and are subsequently contacted by personnel from the admission area, who are 
in charge of receiving and reviewing the required background according to the entry route established 
by the decrees of each program and comply with the admission policies where the annual quarterly 
vacancies available are indicated.

32  This system is a public mechanism of self-regulation to the admission of undergraduate programs.
33  All programs have a number of entry vacancies to grant Access to students from other national or foreign universities or international baccalau-
reates. The admission requirements are established in the decrees that establish the syllabi of each program. This information is also published in the 
admission system through the different publications that are disseminated during the year called “General Registration Instructions”.
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In the case of graduate programs, the University has a transversal regulation that guides the admission 
and each program defines a set of admission and selection criteria that are expressed in its decree or 
specific regulation. Admission directions receive the background information of the applicants which 
are delivered to the director of the program who performs the selection process in conjunction with 
its Academic Committee.

The Institution has various economic benefits aimed at students, benefits that depend on different 
areas, such as: Direction for Admission and Communication, General Direction for Student Affairs, 
General Direction for Financial Planning, Student Services Center, through a professional social worker 
(State Benefits). Most of these benefits are published in the official channels, such as: the institutional 
and intranet websites, and they are also communicated through the institutional email to keep the 
student informed in relation to deadlines, amounts and applications. On the other hand, there are 
Retention Committees in each regional branch (Viña del Mar and Concepción) and in each school 
(Santiago) which has resources to grant financial aid for students who require it. As regards to benefits, 
there are Internal and External Benefit Protocols (Annex 62. Scholarships and Internal Benefit Protocol. 
Annex 63. Protocol for Scholarships and External Benefits), aligned with the bases established by the 
Ministry of Education to help students with socioeconomic impediments in receiving quality education.

The information about fees and scholarships is published in the link https://www.unab.cl/admision/ 
where the value of registration and the annual fee of each career is established. In the link https://
www.unab.cl/admision/financiamiento/ scholarships and available benefits are published. The main 
scholarships available are: First Preference Tuition Scholarship, Andrés Bello Academic Scholarship, 
Regional Development Grant and Sports Scholarship (see table). 

Table 19. List of economic benefits that UNAB offers its students

Internal Benefits Description

Tuition scholarship to the first preference Scholarship that covers 100% of the tuition value (reference year 2019) for the selected students who have applied to 
UNAB as their first preference.

Andrés Bello Scholarship Scholarship that covers up to 100% of the annual fee during the program, meeting the requirement of approval for 
courses and subjects higher than 60% in the first year and higher than 70% for the rest of the program.

Regional promotion grant Benefit of reduction in the annual tuition during the program for students graduated from schools of all the regions, 
except the Metropolitan, who wish to study in Viña del Mar or Concepción.

Sports scholarship Scholarship aimed at selected, national, preselected and federated athletes in those disciplines in which UNAB has 
teams that participate in competitions. Elite athletes from other disciplines can also apply. The scholarship covers from 
10 to 100% of the annual fee and is awarded throughout the program.

The University is concerned with providing as much information as possible about its academic offer 
and funding possibilities for new students, including information on external financing options. In the 
Chilean Higher Education System, the CAE (Government Loan) is particularly important, since it offers a 
loan with a small in interest rate for tertiary education students and is guaranteed by the State. One of 
the conditions is to study in an accredited institutions and by 2019, 60% of the traditional undergraduate 
students, finance their tuition through the credit supported by the State.

In the context of doctoral programs, and the strengthening that they require, the Institution has made 
important efforts to invest in infrastructure, equipment and scholarships. It is with this model that the 
programs have managed to consolidate over time their own lines of research and recognized quality 
at the peer level, thus obtaining accreditation for six programs. The Academic Direction of Doctoral 
Programs has an annual budget that includes funding for the allocation of scholarships for tuition and 
academic assistance (maintenance), competitive funds that finance the development of thesis and 
internationalization activities for students, in addition to organizing other related activities with the 
doctoral programs.
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To support the new undergraduate students, the Institution has an Academic Orientation Program 
associated with the institutional retention model.

Graph 6. Student Retention Process

The Academic Orientation Program contains a portfolio of tools to identify and level the entry 
conditions of new students34. Among them can be mentioned:

Processes or procedures to collect information and diagnose income conditions:

1. Characterization survey for first year students.
2. Income profile information provided by Single Admission System.
3. Online diagnostic test in various subjects (Mathematics, Chemistry, Biology, Reading 

Comprehension, Anatomy, Digital Tools, Law and Engineering).

Processes or procedures to offer induction and remediation courses to new students:

1. Remedial or induction course. All the diagnostic tests have a remedial or subsequent induction 
course with a 10-hour chronological program in self-instructional online mode.

2. Learning skills workshops (study techniques) offered to 100% of new students.
3. Teamwork workshops, also for new students to favor their integration early.

Table 20. Participation data in the Academic Orientation Program

INSTANCE ITEM 2017 2018 2019

Collection of information Characterization surveys 2,193 (23%) 6,347 (62%) 9,442 (88%)

Diagnostic Test and Orientation Courses Enrolled 11,217 27,475 24,105

Take diagnostic test 6,354 (56%) 9,950 (46%) 20,591 (85%)

Finish orientation courses 1,483 (13%) 3,997 (17%) 16,146 (67%)

Orientation Week Participation Academic Welcome 6,923 (70%) 7,698 (73%) 7,858 (82%)

Participation in Learning Skill Workshops -- 2,016 (21%) 6,288 (71%)

Teamwork workshop participation -- -- 7,293 (68%)

Source: Direction of Academic and Student Processes

As shown in the table above, the institution has been progressively advancing in improving the coverage 
of orientation processes for new students. As more and better information has been available, it has 
become possible to evaluate the impact of these actions and propose improvements.

As an example, we can comment on the results obtained by the Department of Biological Sciences.
In this case, it is supported by those students taking and passing the Induction Course for Biology are 

34  The Law 20.903 obliges all higher education institutions to diagnose the entrance conditions of students into pedagogical programs.
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more likely to pass their first year of Biology. 81% of the students who take the induction course finally 
pass the Biology Course, while those who fail the induction course only 42% who pass the Biology 
Course (Admission 2018). From the above, it can be inferred that the results of the induction courses 
are a good tool to detect students who require additional support. The students who fail the Induction 
Course are referred to tutorials or psychoeducational attention to help them in their academic insertion.

On the other hand, the results of the induction course are analyzed in detail and serve as input for the 
continuous improvement of the programs of regular courses.

Graph 7. Example of result presentation for the induction course in Biology

The positive impacts of the course of biology induction were due, in large part, to the fact that it has 
been compulsory for all new students since 2017. Based on these results, the decision was taken that all 
the induction courses are mandatory for the rest of disciplines.

The information collected in the Academic Orientation Program allows early determination of support 
tailored to the needs of each student. Students are selected and classified as priority for support 
according to the historical for dropping out and predictive models according to the income profile of 
each student.

As an example, the groups identified as priority for the 2019 income cohort are presented below:
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GROUP OF STUDENTS Quantity of 
Students %

1 Students at financial risk (low family income) 4,159 44%

2 Students who are head of the family 178 1.66%

3 Students in need of psychoeducational support 2,325 22%

4 Students in need of academic support 1,530 14%

5 Students with high vocational risk 1,601 15%

6 First generation university students 4,751 53%

7 Foreign students 77 0.82%

8 Working students 1,763 19%

9 Students who live outside their original home (other regions) 1,770 19%

10 Students with children 305 3%

11 Students with disabilities 162 2%

12 Pregnant students 15 0.15%

13 Professional Technical School Students 908 9.70%

14 Students with significant health problems 1,078 11.60%

15 Students with mental health treatment 1,104 11.90%

16 Students with risk of socio-emotional integration 69 0.7%

17 Students with a BEA scholarship 221 2.06%

18 Indigenous Ethnicity Students 1,003 10.80%

19 Others 2,772 29%

The Institution has several units that work in a coordinated and complementary way to deliver 
comprehensive attention to the student. These are: Integral Center for Accompaniment and Student 
Development (CIADE), the General Direction for Student Affairs, Monitoring, Support and Follow-up 
Unit (MAS), Student Service Center and the financial retention committee.

CIADE is a center that aims to accompany and guide students comprehensively in a personalized way 
in the academic, vocational and motivational areas to contribute to their process of incorporation, 
development and university success. On the other hand, the General Direction for Student Affairs is a 
unit whose objective is to provide a comprehensive and inclusive university experience, based on the 
accompaniment and extra-academic training of students, through transversal areas such as student 
well-being, student life, and integral student training from the start. MAS is a unit designed to monitor 
the information of at-risk students and follow their progress by contacting them via mail or telephone.

The Retention Direction administers the dropout risk engine which constitutes a predictive model of 
drop-outs, based on a series of variables that area analyzed. The main objective of the predictor is to 
become an early warning of students at risk of dropping out with a weekly update. To do this, each 
traditional undergraduate student receives a number that goes from 0 to 1 with 2 decimals; this scoring 
is according to the result of variables defined for this model. When a score is close to 1 then the student 
has a higher risk of dropping out (example: a student has a score of 0.35 = 35% at risk of dropping out 
and a student with a score of 0.81 = 81% at risk of dropping out). Based on the foregoing, students are 
categorized into four groups:
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Green: score from 0 to 0,25

Yellow: score higher than 0,25 or less or equals to 0,50

Orange: score higher than 0,50 or less or equals to 0,75

Red: score higher than 0,75 to 1

The University, through MAS, develops several tasks, among them: to manage the re-enrollment 
processes, to dialogue and to provide orientation and support to students who have requested to 
abandon a program, to manage the re-entry of students who have quit in previous processes, to alert 
about situations that can affect the retention of students and to manage the groups of students at risk 
detected by the score mentioned in the table above. The MAS supervisor reviews the risk groups and 
divides them among the tutors who manage them.

Although the risk engine gives us up to 4 risk factors, the contact of the MAS tutor with the student 
at risk is essential to investigate even more about the probable factors of student desertion and to 
establish the best personalized support. For each dropout factor detected by the MAS tutor, there is 
an institutional interlocutor who will coordinate the support for that student, defining the following:

a. General Direction for Student Affairs (DGDE for its initials in Spanish): Students at risk of dropping 
out due to factors of university integration and health.

b. CIADE: Students at risk of dropping out due to vocational factors, academic performance, family 
support and commitment, and academic integration.

c. Financial Retention Committee: Students at risk of dropping out due to financial reasons.
d. Student service: Students with poor quality perception.

Once the problem has been investigated and the support unit selected, a controlled derivation is made 
for the follow-up. All actions are registered in a Microsoft Dynamics CRM.

Follow-up Procedure and Case Closure: the MAS tutor in charge of the at-risk student who referred him 
to a support program, constantly monitors him so that he does not abandon the support and then 
closes the case when it is over and solved.

Historically, these units have been increasing their coverage. The table below shows the number of 
students attended and offered support in the last three years.

Table 21. Retention support initiatives developed between 2016 and 2018

TYPES OF SUPPORT 2016 2017 2018

Tutoring Sessions (CIADE) 190 228 433

Students supported with disabilities 60 73 98

Psychological Attention (DGDE) 611 897 685

Supports Financial Retention Committee $182,232,878 $218,184,471 $218,891,712

Source: Direction of Academic and Student Processes / General Direction for Student Affairs

On the other hand, the University has formal processes for the student to achieve committed learning. 
Each program has a governing and teaching body that regulates their actions according to institutional 
regulations and the educational model, standing out among the functions of the directors the following:
• Direct, control and execute all the academic management actions that correspond to the good 

functioning of the program.
• Manage the study plan and promote its development.
• Ensure the quality of service to students in all aspects of their experience at the University.
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In addition, there are several quality assurance processes that allow the fulfillment of the educational 
objectives of each program, among which the self-assessment and accreditation processes of 
programs stand out (Annex 64. Program roster and accredited/certified programs) and the design of 
processes and quality certifications thereof (Annex 30. List of units, processes and certified scope by 
ISO 9001). Additionally, the programs of Pedagogy, Medicine and Nursing perform external exams that 
evaluate the achievement of educational objectives and the performance of students in final courses. 
As instances to comprehensively evaluate the programs, periodic Program and School Councils are 
held when situations that may affect the academic progress of students need to be discussed, defining 
improvement actions to the curriculum or services delivered.

In the case that a student wishes to study another program, he/she can make a request that is evaluated 
and generally accepted by the Director of the new Program. For those students who wish to retire and 
continue their studies in another institution, there are established procedures where they are given all 
the material required for their transference, which given the existing regulatory instances, recognizes 
part of the previous studies carried out.

The decision of validation of courses completed in other institutions is an attribution of the program 
director or the school attending the student and the relevance of the contents and expected learning 
outcomes of the programs. The grade assigned to the subject corresponds to the same grade of the 
subject from origin when it is an equivalent grade system (scale 1 to 7). When it is a different system, a 
table of equivalence of grades is generated and is endorsed by the Direction of Academic and Student 
Processes.

The Direction of International Relations35 generates cooperation and collaboration agreements that 
materialize in processes that allow student mobility to and from foreign universities, monitoring 
compliance with the regulations and criteria governing the validation or homologation of subjects in 
both Chile as abroad (https://www.unab.cl/internacional/direccion-relaciones-internacionales/). 

Table 22. Programs with double degree and universities

Programs with double degree Universities

Commercial Engineering Missouri State University, EEUU

KEDGE Business School, Francia

Neoma Business School, Francia

Universidad Europea de Madrid, España

Engineering in business administration Universidad Simón Bolívar, Colombia

Nursing Universidad de Girona, España

35  The Direction of International Relations is the Support for the generation and maintenance of academic relations with foreign higher education 
institutions and national and international networks, which facilitate and promote the internationality and interculturality of students, teachers and 
officials, for the enrichment of the training process of those who aspire to progress, contributing to an integrating and excellent educational experience 
for a global world.
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Graph 8. Welcome to foreign exchange students at UNAB

In relation to graduate studies, the University has 57 programs in different areas of knowledge, including 
10 doctoral programs and more than 220 international agreements. The procedure to study some of 
these programs is duly published in https://www.postgradounab.cl, for example: a candidate for a 
doctoral program in Physical Sciences must have the academic degree of Bachelor or Master in Physics, 
or Bachelor of Science in Engineering with a background in physics and mathematics equivalent to a 
Bachelor of Physics or related. Applicants will be selected according to the following criteria: two letters 
of academic recommendation; academic performance in undergraduate and/or graduate programs; 
scientific publications if any, and personal interview. Letters of recommendation should be written 
by teachers who know the applicant’s academic performance, either through courses or in research. 
The applicant’s academic performance will be evaluated by the official grades from the Institution of 
origin. Scientific publications on topics related to the program, will be considered as positive points in 
the selection of the candidate.

In this way, the Institution demonstrates having procedures and regulations clearly defined and made 
public for those who wish to apply to any of the different graduate programs offered by the University. 
As a way to increase the rigor and quality of the admission in the Doctoral programs, UNAB certified 
the admission and enrollment process with the ISO 9001:2015 (Annex 44. ISO Certification for Doctoral 
Programs).

To favor the student’s access to the labor market once graduated, the University maintains links 
with different organizations, in addition, works hard to strengthen its image (associated with being 
a university of excellence, leader, innovator, and well-connected) through rigorous processes such 
self-assessment, self-regulation and audit for the work environment to recognizes and prefer the 
quality of the professionals trained in UNAB, achieving an employability that reaches 90%36 (Annex 65. 
Employability Study). On the other hand, there is the Alumni Direction whose function is to contribute 
to the location of students once they have graduated, generating networks with institutions and 
companies in the country in order to help the student to enter the working world.

Criterion 2: Policies and procedures regarding evaluation and acceptance of transfer credits, 
and credits awarded through experiential learning, prior non-academic learning, competency-
based assessment, and other alternative learning approaches.

In relation to the policies and procedures for acceptance of academic credits obtained in other higher 
education institutions, UNAB has the Prior Apprenticeship Recognition (RAP), an important tool for 
Advance programs. For this process, the University has 31 teachers who are ready to evaluate applicants 
and their background. 

36  Study conducted in 2017 for graduates of up to 36 months.
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The procedure used by RAP is regulated by the Norms for Recognition and Certification of Previous 
Learning (Annex 66. Norms for the Recognition and Certification of Previous Learning).

Another mechanism directly related to credits granted through the learning of previous experiences 
is reflected in the diagnostic evaluations or English tests carried out by the English Department, 
which depending on the result of the evaluation responds to the level assigned to the student, even 
considering the possibility of some students not taking the subject, setting it into approved. The 
aforementioned mechanism only applies for undergraduate programs.

The Institution has been gradually advancing toward the transformation of curricula in the format of 
transferable credits (SCT)37. To date there is 63% of undergraduate programs with this type of credit 
system, coverage that reaches 56.4% in the case of graduate programs. In the process of validation for 
undergraduate programs, approved SCT credits in other institutions can be recognized but not in the 
case of graduate programs.

In the context of international experiences that UNAB promotes in its students, different types of 
programs have been created including procedures for the recognition of subjects or credits that 
students have attended in a foreign institution that has an agreement with UNAB, with the purpose of 
ensuring that the academic experience lived by the student is recognized in their academic progress 
at UNAB.

To achieve the recognition of credits or subjects, UNAB has established procedures that allow 
this recognition to be effective (Annex 91. Protocol Process for Outgoing Students) and incoming 
(Annex 92. Protocol Process for Incoming Students). In addition, there is a document called academic 
agreement, which serves for the recognition of subjects. This document, both for outgoing and 
incoming experiences, must reach the Direction of International Relations, approved by the program 
or his similar representative in the foreign institution. With this document, the process of acceptance 
and agreement between all the parties involved begins.

Criterion 3: Policies and procedures for the safe and secure maintenance and appropriate release 
of student information and records.

The Institution is protected by the Law 20,393 “Crime Prevention Law”, which specifies the protection 
of personal databases held by institutions. In the same line, the University has the Code of Ethics, which 
is based on the same Law.

In addition, there are policies that ensure the maintenance of their students’ records and their disclosure. 
Example of this is the Privacy Policy that is governed by Law 19,698 on protection of privacy; as follows:

• The delivery of information to third parties.
• The reserved rights of information.
• Google analytics (Information on the website of visitors).

To this is added the Academic Registration Policy, which applies to all information related to the 
academic situation of our students, where we can find the General Regulations of the Universidad 
Andrés Bello, the Direction of Degrees and Graduation and the university archive. This unit has its 

37  The System of Transferable Credits, called SCT-Chile, arises from the need of Chilean universities to meet the demand for academic work to analyze 
students’ requirements and mobility in Chile and abroad. It seeks to measure, rationalize and distribute the academic work of students among the 
various activities included in the curriculum with the following objectives: 1) consider the time a student requires to achieve the learning outcomes and 
the development of the labor competencies in a specific curricular activity; 2) promote the academic program and transfer of these academic credits 
from one institution to another and 3) promote university student mobility. Source: https://sct-chile.consejoderectores.cl/index.php
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processes certified by ISO 9001:2015. The main processes associated with the Direction of Academic 
Planning and Curricular Register are: maintenance of the registry for current and historical curricula in 
each program, support for resolutions of validation and homologations, rectification of grades, among 
others.

The General Direction of Institutional Planning and Analysis which, depending on the user profiles, 
gives access information to the data available in the management systems that the area manages.

The main support systems for decision making are:

• QlikView, SQL reporting services and Power BI: reporting and data intelligence systems for 
displaying information, both academic and administrative.

• Banner: academic management system that technologically supports the configuration, 
standardization and integrated automation of processes such as: admission, enrollment, academic 
programming, subject registration, record of grades, curriculum monitoring, management of 
socioeconomic benefits, among the main ones. The consolidation of academic information in the 
associated databases allows maintain a single record of students, academic applications, among 
others, in a complete and updated style.

• PeopleSoft: Human Resources administration system and financial area.
• Dynamics CRM: System to register student attendance and follow-up claims.
• U-Class (Classroom activity): student attendance record system through a mobile application and 

a web platform. This system is in the initial phase of implementation, piloted in the subjects of the 
departments of Math and Physics. In the future, this data is expected to enter the risk engine to 
alert potential drop-out students (high level of absence).

• Intranet for students, teachers and officials.

Criterion 4: If offered, athletic, student life, and other extracurricular activities that are regulated 
by the same academic, fiscal, and administrative principles and procedures that govern all other 
programs.

The institution has a plan for all activities developed as part of student life that includes sports and 
extracurricular and training, which are derived from the mission and institutional values and thus extend 
to all the programs within the university, for day and evening undergraduate programs, Advance and 
graduate students.

In this context, the General Direction for Student Affairs is the unit that aims to provide a comprehensive 
and inclusive university experience, based on the accompaniment for extra-academic training of 
students, through areas that cover student well-being, student life, sports and integral student 
formation, from the beginning, progress and up to graduation.
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Graph 9. Work pillars for the General Direction of Student Affairs

The goal of the student well-being area is to contribute to the integral development of all our students. 
Seeking to promote physical, psychological and social well-being through a series of services, policies 
and programs for the prevention and promotion of healthy lifestyle. Some of them are:

• Psychological support.
• Coexistence policy: inclusion and promotion of respect.
• Self-care and integral development, where students can develop their personal skills and enhance 

their personal growth through talks and workshops on integral development and self-care offered 
by the Student Welfare Area, in which the competences can be strengthened in various areas such 
as anxiety, stress management, communication, assertiveness, social skills, conflict resolution, cou-
ple relationships, positive self-esteem, among others.

• Accompaniment of specific groups, which focus on supporting students who are facing situations 
that could affect the achievement of their academic goals. Among the specific groups, those which 
stand out offer support to students with children, foreign students and outstanding athletes.

• DGDE food benefit.
• Inclusion.
• Agreements.
• Leadership activities.

The area of student life promotes, develops and supports actions that guarantee the integration to 
university life of all students of the university. To achieve this, accompaniment actions are carried out, 
administration of services and delivery of tools fostering the university experience in our students. 
Some of these actions are:
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• Support for the creation of student organizations, branches and associations.
• Delivery of competitive funds.
• Volunteer development.
• Support and organization of massive activities of interest to students.

Graph 10. Welcome activities for new undergraduate students in 2019

CAMPUS CASONA DE LAS CONDES CAMPUS REPÚBLICA

The sports area has various instances for students to encourage the development of physical activity 
such as sports training, generalized sports and sport selections. Some of these instances are:

• Teams by campuses (athletics, basketball, soccer, swimming, among others).
• Competitions, such as higher education sports leagues (LDES) and the National University Sports 

Federation (FENAUDE).
• Workshops defined by location.
• UNAB sports scholarship.

Graph 11. UNAB student athletes.

STUDENTS WHO DEVELOP HIGH INTENSITY 
SPORTS

STUDENTS PARTICIPATING IN TEAMS AND 
SPORTS ACTIVITIES ORGANIZED BY DGDE

Everything related to policies, protocols, and definitions in each of the areas, of the General Direction 
of Student Affairs, can be found on the web corresponding to the area; https://www.unab.cl/
desarrolloestudiantil/.  
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It is necessary to specify that, due to different reasons such as: the number of students, profile, 
schedules, geographical area and academic schedule, there are certain activities that are not applied 
in all campuses and branches, such as the buses that transport students to campus, which are only 
available in Casona Campus Las Condes and transfer students to different points of the city of Santiago 
so they can connect with public transport, especially the subway.

The training and leadership line of work was formalized at the beginning of 2019 after an extensive 
period of benchmarking and piloting which enabled the study of those institutions that demonstrate 
the best practices in student leadership issues at a nation and international level.

Under the name of UNAB Leadership, an innovative program is created whose mission derives from 
the mission that Universidad Andrés Bello has set, thus responding to the demands of a globalized and 
interconnected world. The commitment is to form solid positive leaders, committed to institutional 
values and capable of generating impact transformations that are an active and effective contribution 
to the community and context in which they live.

Graph 12. Stages of the UNAB Leadership Program

There is evidence that relates participation in leadership programs and the achievement of important 
benefits for students, such as the development of self-efficacy skills and competencies, the strengthening 
of character and an increase in the sense of social responsibility and ability for commitment. All 
this should have a positive impact on academic performance, student retention rates and timely 
qualification. Likewise, there has been a strong relationship between the acquisition of competencies 
in leadership and employability.

The premise of the area is clear: all people can develop leadership behaviors in a complex learning 
process. For this reason, it seeks to accompany all those young people who have the potential to 
become agents of change and opinion leaders, with high reflective ability and social commitment. 
Hence the motto: “We inspire your potential.”

The program is based on the development of personal and collaborative leadership competencies. The 
model contemplates an initial focus on aspects of the self, as it is understood that to work in a team, 
knowledge and understanding of one’s own abilities is relevant. In this way, the program includes open 
activities (aimed at a mass audience and whose objective is to attract the interest of new students) and 
specific activities (which encourage the development of different skills in different degrees).
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Graph 13. Leadership Competencies Development Model

The challenge for the coming years is to expand the UNAB Leadership program towards the co-curricular 
field and consolidate the offer, providing learning experiences that contribute to the formative sense of 
the Universidad Andrés Bello in addition to the General Training Mission.

Some of the activities in the area are:

• Workshop on Teamwork and Integration for New Students
• Leadership Camps
• Leadership Meetings for Student Centers
• Challenges of Leadership and Social Innovation
• Workshops for Mentor Leaders
• Training for Volunteer Students
• Seminars
• Public lunches

Graph 14. UNAB Leadership Activities

LEADERSHIP CAMP TEAMWORK AND INTEGRATION WORKSHOP
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All the activities and lines of work of the General Direction of Student Affairs are subject to the same 
principles and procedures that govern the academic activity: they are subject to planning, budgeting, 
impact and effectiveness evaluation, adjustments (if necessary), communication, among others. 
Likewise, since they are formal activities and recognized by the University, all protection insurance 
is activated for the students involved. However, it is intended to advance in coordination with the 
General Direction for Teaching in defining a mechanism with which students’ participation in the area 
could be recognized as academic credits.

Criterion 5: If applicable, adequate and appropriate institutional review and approval of student 
support services designed, delivered, or assessed by third-party providers.

The Institution has mostly internal student support services, however, there are some that are provided 
by third parties outside the Institution.

These services are generated by external suppliers, which are available in the corresponding catalogue 
in PeopleSoft.

The purchasing policy of the University defines the guidelines under which the operations of purchasing 
products and contracting external services must be executed. This applies to any department of the 
Institution. Within the same document is the provider policy that establishes criteria to hire any service 
that is linked to the University or that goes in favor of students.

Some of the services are:

a. Cafeteria – Food: On all campuses and branches there is a provider that sells food for the student 
community all days and in all programs. Likewise, the DGDE together with those who provide these 
services on campus, generate an internal benefit for the student through a process of application 
defined by the area.

b. Security service for the campuses and locations of the University.
c. Cleaning service for all campuses and branches of the University.
d. Maintenance Service for all campuses and branches of the University.
e. Photocopying center.
f. Sports centers for the development of activities specific to the programs that require it, as well as 

for recreational and competitive activities that are generated for students through the General 
Direction of Student Affairs in their Sports area.

g. Office 365 – Free online platform for the UNAB community.
h. Multiprinting service, which allows our students to print their work through self-care totems on 

campus-sites with 250 impressions per student.
i. Internal food scholarship, by campus and branches, managed by the local cafeteria – food supplier.

UNAB guarantees the delivery of these services through contracts that include instances of their 
evaluation. For this, UNAB, through the NPS, quality perception surveys, periodic meetings in each 
campus with students led by the DGDE, evaluates the quality and satisfaction of the users—mainly 
students and faculty—about the services delivered and, if necessary, it instructs the supplier to make 
adjustments that improve the quality of the service delivered. Likewise, the evaluation carried out by 
UNAB through the General Direction of University Services can generate an extension of the contracts 
with the suppliers in case the evaluation is positive or cancel them or not renew them in case the 
satisfaction of users or quality of service is not as expected.
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Criterion 6: Periodic assessment of the effectiveness of programs supporting the student 
experience.

The Institution has different methods to evaluate the effectiveness of the programs that support the 
student experience, such as the satisfaction survey (NPS), quality perception, and teacher survey. 
In addition, in order to seek continuous improvement and raise opportunities for improvement 
to the services delivered, there are instances of reflection and dialogue with students, through 
their organizations (Student Program Centers, Student Federation by Campus-branch), to achieve 
improvement in those weaker aspects and reinforce those that need support.

Each activity carried out by the General Direction of Student Affairs (workshops, psychological care, 
sports teams, etc.) has a final evaluation by the students. This information is used to draw up the action 
and improvement plans for this unit, guiding the priorities and allocation of resources (example: theme 
for competitive funds).

Another example that shows a constant assessment of different areas is the student retention model, 
which based on the different information has been reformulated in order to improve retention rates. To 
carry out this assessment, information has been taken from various public and internal sources, such as:

• Department of Evaluation, Measurement and Educational Registration (DEMRE), which provides 
information on the entry of new undergraduate students

• General Direction of Institutional Planning and Analysis which generates reports with information 
by new students based on external (DEMRE) and internal information

• BANNER information system that provides the academic records of our students
• Surveys on the perception of quality applied by the Vice-Rectorate for Quality Assurance
• Data of withdrawals WORKFLOW

This work is leading to the creation of a new retention model that, based on the analysis of all the 
information collected, seeks to better address the causes of student withdrawal.

In terms of services that contribute to the student experience, are the design and construction of new 
spaces for students, which arise with the constant revision made by the university of the indicators 
of student satisfaction. Last year, the start-up of the co-working space in Campus República was 
consolidated, enabling lockers for students who perform clinical practices in different health centers 
that the University uses as a clinical sites, among others.

Standard Conclusions 

Universidad Andrés Bello, in all its modalities and degree levels, admits students whose interests, 
abilities, and objectives are consistent with the institutional mission, its formative style and variety of 
educational offer.

The university, in consonance with its mission to offer excellence to “those who aspire to progress,” 
has a varied offer to support the retention of students and contribute to their academic success. For 
this, the Retention Model is headed by the Academic Vice Rector, as well as a series of complementary 
support that the General Direction of Student Affairs executes. All support services are put in place by 
qualified professionals.

Similarly, through the General Direction of University Services, it plans to improve student satisfaction 
that is measures annually by the Net Promoter Score (NPS). This unit has the responsibility of delivering 
or leading the execution of actions that provide spaces and quality services for our students.
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The university defines its admission through external regulations (traditional undergraduate programs) 
and defined internal (undergraduate Advance, graduate and doctorate), which are formalized and 
available to its stakeholders. At this point, it should be noted that UNAB has voluntarily decided to be 
part of an externally regulated admission system, with the purpose of giving an account of transparency 
and integrity to its environment.

Through the Student Service Center and the General Direction of Student Affairs, the university offers 
applicants who wish to study in UNAB complete and accurate information on fees, scholarships 
opportunities and internal and external benefits, so that they can finance their studies.

Recently, the university implemented a Student Retention Model aimed especially at traditional 
undergraduate students which has been adjusted due to the results obtained. This model which 
considers academic and psychological support, has been responsible—in large part—for the first-year 
retention rate to show an upward trend, reaching 80.5% for the 2018 cohort.

The improvement of technological capabilities allows UNAB to have systems to record the information 
of high-level students. With great security for access and dynamic at the time of providing information 
to whoever requires it, depending on the user profiles of each system.

The General Direction of Student Affairs is responsible for channeling the concerns of students, as well as 
defining a varied and representative range of programs that develop student and sports life. It highlights 
initiatives such as volunteering, student participation in various sports, training young leaders. All the 
above, is expressed in a Student Relations Model that improves UNAB student experience, beyond the 
spaces that are given inside the classroom, promoting the link with students from other disciplines and 
the experience with other academic, political and social areas. Although there is a robust student life 
program, it is currently not formalized that the participation of students grants credits, situation that 
must be reviewed by the University.

The University has student support services for its students that are offered by third parties, such as 
transportation, photocopying centers, cafeterias, printing centers, among others. All these services 
are systematically evaluated by the University, which in consideration of the satisfaction raised by 
students, decides the continuation or change of any provider. Similarly, the University has educational 
services provided by third parties that are required to respond to national regulations (example: service 
of clinical sites for students of health programs, practices in the industry or organizations related to the 
disciplines or programs, national medicine, pedagogy and nursing exams). Although the University 
must opt for these services, the result in their use is analyzed and used for making decisions that allow 
improvement to be made at the University or in a specific program (for example in Medicine, the areas 
in which students obtain lower grades in the EUNACOM are reinforced).

Recommendations

• Establish procedures so that student life activities in which students participate have academic 
credits that pay the credits of the program they study.

• Improve the effectiveness of the academic remediation programs with the objective of fulfilling 
the mission of the university, increasing the retention and graduation rates of students.
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STANDARD V: EDUCATIONAL EFFECTIVENESS ASSESSMENT
The University has implemented policies, regulations and self-regulation processes that allow us to 
make sure students achieve the degree profile of their program at the time of graduation. Historically, 
the evaluation of profile compliance was carried out in the last year of studies. The strategy consisted 
in a presentation of a research project by the student on any topic of professional interest or a 
systematization of practice experiences. A commission of experts evaluated the performance based 
on the program and degree profile of each student.

Since UNAB applied for the MSCHE, and in accordance with the national regulations and trends in 
higher education for undergraduate programs, the need to incorporate processes and procedures for 
monitoring and evaluating the achievement of the graduate profile early and progressively increased. 
This contributes to the effective monitoring of student learning during their training process and 
strengthens the indicators associated with academic success. For this reason, the University implemented 
the assessment of student learning as a mechanism of self-regulation and quality assurance, defining a 
procedure focused on the strategies that need to be developed.

The assessment mechanism of student learning has been modified based on the results of internal 
evaluation processes and the findings related to the reflection of academic teams. It was also necessary 
to consider the theoretical and procedural analysis. This is a practice that adds up to the quality 
assurance procedure, based on the exchange of experiences with other institutions of higher education 
and training sessions with national and international experts.

The constant reflection carried out by management and academic teams has allowed us to move from 
the assessment of student learning with a focus on the course and its results, to a process with emphasis 
on monitoring the development and achievement of learning outcomes. These learning outcomes 
are associated with the degree profiles of programs and provide evidence of the effectiveness of the 
training process and constant quality improvement.

Criteria 1: Clearly stated educational goals at the institution and degree/program levels, 
which are interrelated with one another, with relevant educational experiences, and with the 
institution’s mission.

Universidad Andrés Bello establishes its educational objectives based on its Mission and Vision. 
Consequently, the University promotes educational purposes to provide a quality education to its 
students at the undergraduate and graduate levels and in its different schedules. This educational 
offering includes granting Bachelor, Master, Doctorate and professional degrees, extending its offer 
to specializations and continuous improvement programs, in compliance with the Requirement of 
Affiliation 9.

To achieve the institutional goals presented in Standard I, the University has set up the following 
teaching goals:

• To have relevant and comprehensive support processes and procedures for the student, which 
ensure academic success, regardless of their income and the type of program.

• To ensure the effectiveness of learning within an inclusive learning environment.
• To have an academic staff of excellence, permanently trained, demonstrating teaching vocation 

and constant pedagogical innovation.
• To promote experiences of internationalization and mobility of students and academic faculty 

within the Institution.
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• To monitor strengthening of the program management process through the application of planning 
criteria, development and evaluation of the performance of its academic and management body.

• To provide the adequate resources for infrastructure, technology and information, and making 
them accessible for the achievement of learning, according to the Educational Model.

The goals presented are based on the UNAB Educational Model, which contains the academic guidelines 
that govern teaching and training of students at undergraduate and graduate levels. Thus, to achieve 
the educational objectives, the educational model also establishes that the main task of the curricular 
design and its implementation is to focus the learning on the student through a teaching activity that 
actively involves them in the construction of knowledge.

The Educational Model, as a central guideline that makes teaching goals operational, defines a 
group of characteristics that the teaching activity and programs must include when designing and 
implementing curricula, incorporating learning opportunities based on active methodologies, which 
support the development of deep learning.

The Educational Model defines Active Methodologies as those pedagogical resources that allow 
students to be the center of their learning process, using a set of resources and procedures associated 
with higher cognitive levels. Within the fundamental educational experiences of the UNAB Educational 
Model, the following can be evidenced: study cases (for example Clinical Internship), Problem-based 
learning (for example Group Research Works), resolution of exercises, Project-oriented learning, 
Collaborative learning (for example field trips), team-based learning, simulation (for example clinical 
practices), peer instruction and community learning, which are implemented according to the nature 
of each discipline.

All of the above is defined based on the belief that curricular and pedagogical innovation is the right 
way to achieve the fulfillment of the mission. To ensure the interrelationship between the educational 
objectives of teaching, the Educational Model, training experiences and the institutional mission, the 
university has different collegiate bodies and regulations that oversee this aspect: Board of Directors, 
Rector´s Executive Committee, Superior Council, Academic Council, School Council and Program Council. 
The regulations focus on ensuring that the educational objectives are met. Likewise, the academic 
teams of the careers and programs have clearly differentiated their functions to implement relevant 
educational experiences. Within the stages of curricular design, which is defined institutionally, there 
are curricular instruments that ensure that the programs are coherent and their goals, the evaluation 
indicators, didactic and evaluative strategies are also coherent. (Annex 67. Example of Curriculum 
Matrices, Annex 50. Example of University Decree of a Study Plan).

Each career or program, in coherence with the institutional mission, teaching objectives, defines a 
degree profile that contains the learning outcomes, which are systematically trained and evaluated 
along the course of study (Annex 68. Learning Outcomes by Career and Program). Next, the learning 
outcomes for some programs are exemplified based on the evaluations carried out to evaluate them:
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Table 23. Example of programs and their learning outcomes and the moment of evaluation for their achievement
Career / 

program Level Learning Outcomes Evaluation
Early / Intermediate Final

Accountant 
Auditor

Undergraduate Financial Accounting Field:
Analyzes the impact of economic events of any finan-
cial situation, financial performance and flows at an 
entity.
Measures the impact of economic events in regards to 
financial situation, financial performance, and flows.
Presents reports on the financial situation, perfor-
mance and flows.
Displays additional information to the one presented 
on financial records.

Online evaluation for the sub-
ject Accounting III.

Final workshop for the subject Integra-
tor I (traditional undergraduate pro-
gram) and in the Financial Accounting 
Workshop in the integrative subject 
(Advance)

Information and Management Control Scope:
Identifies the information needs of users and the goals 
set by the management.
Analyzes the information establishing deviations 
between the objectives of the entity and the results 
obtained.
Expresses an opinion of the results for decision-mak-
ing and makes proposals to improve the performance 
of the organization and its different functional areas.

Online evaluation for the sub-
ject: Risk Management (tra-
ditional undergraduate pro-
gram) and Management and 
Strategic Control (Advance).

Workshop on Information and man-
agement control for the integrative 
subject II (Traditional undergraduate 
program) and in the subject called In-
tegrator (Advance).

Auditing:
Presents the Audit plan, based on the requirements of 
the entity.
Applies Audit techniques to detect weaknesses and 
strengths.
Expresses a reasonable opinion based on the results.

Online evaluation for the sub-
ject of Management Auditing 
(traditional undergraduate 
program) and Management 
and Taxes Auditing (Advance).

Audit Workshop of the Integrator II 
(for the traditional undergraduate 
program) and in the Integrator subject 
(Advance)

Taxes:
Discriminates tax legislation and associated adminis-
trative jurisprudence.
Determines the fulfillment of tax burden for taxpayers.

Online evaluation for the sub-
ject Business Tax (traditional 
undergraduate program) and 
People’s Tax (Advance) 

Tax workshop for the Integrator Course 
II (traditional undergraduate program) 
and Integrator course (Advance)

Fundamental Knowledge (FG):
Demonstrates oral and written communication skills.
Applies analytical scientific reasoning in the develop-
ment of their professional training.
Demonstrates critical thinking in professional training 
activities.   

TIG for Audit (traditional un-
dergraduate program) and 
workshop No. 2 for Tax in In-
tregrative (Advance)

Personal qualification questionnaire 
of professional Practice II (traditional 
undergraduate program)

Biochemistry Undergraduate Research:
Formulates hypotheses based on relevant scientific 
information in a context of individual and group work, 
in interdisciplinary teams.
Develops experimental strategies to validate hypothe-
ses in their own training areas.
Evaluates experimental results to interpret chemi-
cal-biological phenomena.

Written document and oral 
presentation of Integrator I: 
Scientific research workshop 
(BIOQ200).

Written document and oral presen-
tation of Integrator III: Title Report 
(BIOQ450). Practice report in Research 
practice (BIOQ410).

Clinical Area:
Clinically interprets laboratory results and relates 
them to different pathologies.
Applies current regulations in quality assurance of the 
processes of a clinical laboratory.
Manages a clinical laboratory to optimize resources 
and processes.

Written evaluation (devel-
opment tests and problem 
solving) for the subject 
Pathophysiology (BIOQ276) 
and Clinical Biochemistry 
(BIOQ368).

Practice report for Clinical Laboratory 
Practice Course (BIOQ420).
Written document and oral presen-
tation of Integrator III: Title Report 
(BIOQ450).

Productive Area:
Applies quality control standards in processes linked to 
the chemical-biological field.
Applies scientific-technological knowledge to enhance 
the development of the productive area.
Advises technically and scientifically in the chemi-
cal-biological field to the public and private areas.

Written evaluation and lab-
oratory reports in elective of 
advanced training II (Applied 
Science) (BIOQ392).
Written evaluation and work-
shop reports in Biotechnology 
and Intellectual Property 
(BIOQ398)

Practice report in the productive area 
in the subject Practice in the produc-
tive area (BIOQ430)
Written document and oral presen-
tation of Integrator III: Title Report 
(BIOQ450) 
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Career / 
program Level Learning Outcomes Evaluation

Early / Intermediate Final

Computer 
Engineering Undergraduate

Software Development:
Applies methodically, integrated and contextualized 
knowledge of science and technology for the man-
agement, administration and design of information 
systems.

Introduction to Computer En-
gineering and Programming 
I / Algorithm Design and Data 
Structure. Theoretical-practi-
cal subjects, with laboratory 
sessions. Instrument: the 
subject considers a practical 
Project in Programming. 

Title I Project / Title II Project / Special-
ty Topics.
These subjects are carried out under 
the modality of integrating knowl-
edge Project and its main objective 
is to guarantee compliance with the 
degree profile.

Software Architecture:
Systematically applies technical and scientific knowl-
edge of computer engineering, providing a solution 
to the requirements of the industry and labor market.

Operating Systems and Data-
bases/ Information Manage-
ment.
Subject considers a practical 
applied database Project. 
Instrument: The subject con-
siders a group Project to be 
developed throughout it.

Title I Project / Title II Project / Special-
ty Topics. These subjects are carried 
out under the modality of integrating 
knowledge Project and its main objec-
tive is to guarantee compliance with 
the degree profile.

IT Project Management:
Acquires novel knowledge.
Seeks innovative solutions to the technical problems 
that are faced.

IT Project Management / 
Financial Administration of 
IT Projects. Instrument: The 
subject considers a research 
work.

Title I Project / Title II Project/ Special-
ty Topics. These subjects are carried 
out under the modality of integrating 
knowledge Project and its main objec-
tive is to ensure compliance with the 
degree profile.

Oral and written communication in English, teamwork 
leadership:
Leads the implementation of solutions to the require-
ments of companies and institutions, communicating 
clearly and working as a team with a seal of social re-
sponsibility and respect for the environment.   

Critical Thinking / Communi-
cation and social responsibili-
ty / English I to IV English On-
line Assessments in Advance

Entrepreneurship workshop. This sub-
ject is carried out under the integrat-
ing mode.

Nursing Undergraduate

I: Comprehensive Care Management
Promotes healthy lifestyles in people, families and 
communities.
Prevents changes in health status in people, families 
and communities.
Provides safe nursing care in the recovery of health in 
individuals, families and communities.
Grants care in the rehabilitation of the health of peo-
ple, families and communities, favoring the reintegra-
tion into the different fields of action.
Grants palliative care and in the terminal stage of life 
by jointly providing support to the family.
Performs group projects of applied research in health 
contexts from the perspective of care.

In Integrator I: Nursing Care 
I (5th semester) and in Inte-
grator II: Nursing Care II (8th 
semester).
Evaluation instruments used: 
Nursing clinical situations.
Rubrics, oral and written pre-
sentations. 
Clinical Simulations.
Solemn Practice reports.
Comparison guidelines in lab-
oratories.
Clinical experience guide-
lines.
Formative pre-assessments.

For subjects Integrator III: Care Man-
agement for Nursing Units (9th se-
mester) and Integrator IV: Care Man-
agement for Family and Community 
Health (10th semester).
Evaluation instruments: final exams. 
Clinical experience evaluation guide-
lines. OSCE for integrative subjects. 
Oral presentation rubrics.

II: Management and Leadership for Nursing
Manages nursing units or care areas at different levels.
Manages projects aimed at the health of the popula-
tion.

For Fundamentals of Man-
agement and leadership in 
Nursing (5th semester) and 
Administration for Nursing 
Units (6th semester).
Evaluation instruments: 
Workshops (intermediate 
management reports, ru-
brics). Clinical experience 
guidelines, intermediate 
evaluations.

Integrator III: Care Management for 
Nursing Units (9th semester) and 
Integrator IV: Care management for 
Family and Community Health (10th 
semester). Evaluation Instruments: fi-
nal projects, clinical experience guide-
lines. Presentation, rubrics, oral.
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Career / 
program Level Learning Outcomes Evaluation

Early / Intermediate Final

Medical 
technology

Undergraduate

Education, Management, Administration and Re-
search:
Applies basic tools of health education to transmit 
their knowledge to their staff, other professionals and 
the community.
Manages clinical Support Units at different levels of 
health care.
Manages human capital, physical and financial re-
sources of the unit in which he/she works.
Manages processes to improve quality of the unit in 
which he/she works.
Develops research related to their area of performance.

The evaluation is carried 
out with tests, group work 
(evaluation guidelines) and 
presentations of group work 
for different subjects within 
the training process (subjects: 
Public Health I (5th semes-
ter), Public Health II (6th se-
mester), Administration and 
Management (7th semester), 
and Health Education (7th 
semester)).

The evaluation is carried out for the 
Research Seminar of: Ophthalmology 
and Optometry, Medical Imaging and 
Physics, Morpho physiopathology and 
Cytodiagnostics, Clinical Bioanalysis, 
Immunohematology and Transfusion 
Medicine, Otolaryngology. The activ-
ity consists in developing a research 
seminar which is evaluated through 
guidelines.

Bioanalysis, Immunohematology and Transfusion 
Medicine:
Analyzes clinical simples with potential pathogens to 
guide the diagnosis and associated therapy.
Analyzes biochemical, immunohematology, cellular 
and molecular tests to guide the clinical and therapeu-
tic diagnosis.
Develops the transfusion therapy process.

The intermediate evaluation 
is carried out for Integrator i 
(7th semester): Clinical case, 
Clinical bioanalysis, Immuno-
hematology and Transfusion 
Medicine, in which case study 
activities, problem-based 
learning and collaborative 
learning are carried out, 
which are evaluated by guide-
lines.

The evaluation is carried out in the In-
tegrator II: Clinical Internship, Clinical 
Bioanalysis, Immunohematology and 
Transfusion Medicine (10th semes-
ter), which consists of a professional 
practice in public or private areas. The 
evaluation instrument is a Clinical In-
ternship Evaluation guideline.

Ophthalmology and Optometry:
Performs ophthalmological exams for the investiga-
tion, diagnosis, control and monitoring of eye diseases.
Indicates the correction treatment of th refractive vice 
in accordance with current regulations.

The evaluation is carried out 
for the Integrator I: Primary 
Ophthalmological Care (7th 
semester). It is evaluated by 
means of an OSCE of primary 
ophthalmological care. The 
evaluation instrument is a 
“Scenario evaluation guide-
line”.

The evaluation is carried out for In-
tegrator II: Clinical Board of Ophthal-
mology and Optometry (10th semes-
ter), which consists of a professional 
practice in public or private centers. 
The evaluation instrument is a Clinical 
Internship Evaluation guideline.

Implements programs for prevention and detection of 
visual pathologies in the community.

The evaluation of this learning 
outcome is carried out for the 
subject Formulation and Eval-
uation of Projects in Ophthal-
mology (8th semester), where 
the activity is the elaboration 
of a group Project. The evalu-
ation instruments are: Project 
follow-up, rubrics and a final 
presentation guideline.

Medical Imaging and Physics:
Performs imaging tests to Support medical diagnosis.
Performs therapeutic treatment with ionizing radia-
tion.
Implements protocols and programs for compliance 
with radio protection regulations.

The evaluation is carried 
out in Integrator I: Clinical 
Case, Medical Imaging and 
Physics (7th semester) in 
which case study activities, 
problem-based learning and 
collaborative learning are 
carried out and evaluated by 
guidelines.

The evaluation is carried out for Inte-
grator II: Clinical Internship, Medical 
Imaging and Physics (10th semester), 
which consists of a professional prac-
tice in public and private centers. The 
evaluation instrument is a Clinical In-
ternship Evaluation guideline.

Morpho physiopathology and Cytodiagnosis:
Processes biological tissues and fluids for pathological 
diagnosis through histological, histochemical and im-
munohistochemical techniques.
Performs miscellaneous and gynecological cytology 
exams.
Performs cytogenetic exams, incorporating comple-
mentary molecular techniques.

The evaluation is carried out 
for Integrator I: Clinical Case 
Morpho physiopathology and 
Cytodiagnosis (7th semester) 
in which case study activities, 
problem-based learning and 
collaborative learning are 
carried out and evaluated by 
guidelines.

The evaluation is carried out for In-
tegrator II: Morpho physiopathology 
and Cytodiagnosis, Clinical Internship 
(19th semester), which consists of a 
professional practice in public or pri-
vate centers. The evaluation instru-
ment is a clinical internship evaluation 
guideline.

Otolaryngology:
Performs auditory, vestibular and nasal exams for 
medical diagnostic Support.
Develops customized auditory orthotic rehabilitation 
plans.
Performs auditory vestibular rehabilitation therapies

The evaluation is carried 
out for Integrator I: Clinical 
Otolaryngology Case (7th se-
mester) in which a case study, 
problem-based learning and 
collaborative activities are 
carried out and evaluated by 
guidelines.

The evaluation is carried out for In-
tegrator II: Clinical Otolaryngology 
Internship (10th semester), which 
consists of a professional practice in 
public or private centers. The evalua-
tion instrument is a Clinical Internship 
Evaluation Guideline.
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Career / 
program Level Learning Outcomes Evaluation

Early / Intermediate Final

Critical 
Theory and 

Current Society
Doctorate

The graduate is a researcher who, based on specialized 
knowledge in the areas of Humanities and Social Sci-
ences, both theoretical methodological and practical 
able to:
Problematize and critically analyze related disciplines 
to advance the generation of original knowledge in 
their field of study, in the following lines of research: 
Body Policies; Social and Political Processes; Culture, 
Image, and Representation and Contemporary Critical 
Theories.

In addition, it has skills and competencies to perform 
autonomously, responsibly and at the highest level of 
academic excellence in contexts and areas of society, 
in which research is characterized by a critical perspec-
tive, concerning key issues of today’s society within the 
framework of a complex aspect.

Candidacy Exam:
The purpose of this exam is to 
allow the student to demon-
strate that he/she has:
- Knowledge and tools, exten-
sive and updated information 
in the area.
- Potential to develop original 
research.
- Capabilities to complete the 
doctoral research.

Doctoral Thesis:
A research Project is developed in one 
of the areas that is included in the 
program. It must become an original 
contribution to science and/or human-
ities.

Conservation 
Medicine Doctorate

The graduate has a solid background in knowledge, 
state of the art, fundamentals and scope in the effects 
of anthropogenic activities on ecosystems and their 
impact on the health and conservation of living be-
ings. In addition, it demonstrates mastery of the theo-
retical and methodological bases of scientific research 
in the area of Conservation Medicine.

It is able to analyze, diagnose, predict and solve con-
flicts in ecosystem health with an integrative perspec-
tive, considering the complex interrelation between 
the health of wild and domestic animals, human be-
ings and the environment that houses them.

It is capable of generating new knowledge and inte-
grating multidisciplinary research teams to face, with 
responsibility, the growing problems in ecosystem 
health in a globalized world, thus promoting the con-
servation of biodiversity.

In addition, it is able to understand the bioethical and 
animal welfare implications and regulations that come 
with the use of animals in research and experimenta-
tion, established to comply with the regulatory princi-
ples of their professional activity.

From his/her research and training in the area, the 
graduate in Conservation Medicine is able to work 
autonomously and collaboratively as a researcher in 
laboratories, research centers, institutions of higher 
education and public and private organizations, con-
tributing to scientific development for the country.

Candidacy Exam:
It contemplates the private 
and formal defense of a proj-
ect of
PhD thesis before the can-
didacy exam commission. 
This commission judges the 
student's knowledge and 
skills, considering the the-
oretical aspects involved in 
the project, their relationship 
with the basic and advanced 
knowledge acquired in the 
precautionary activities, as 
well as the ability to present a 
coherent work plan and a vi-
able schedule for the activity. 
Additionally, this commission 
will be responsible for ensur-
ing ethical connotations and 
compliance with regulations 
that may exist and that must 
be met during the investiga-
tion phase; this refers both to 
the actions that the student 
performs, as well as to the 
topic he will address in his 
research

PhD thesis:
It includes the research work in one of 
the research lines that is included in 
the Program, carried out individually 
and developed under the supervision 
of a Thesis Director.

During the private defense a critical 
analysis of the work will be developed 
and the theoretical basis of the results 
will be investigated
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These goals, evidenced through the learning outcomes associated with the degree profile, are currently 
evaluated progressively among the cohorts of a study plan in integrative subjects (corner courses or 
capstone courses). This is carried out every semester according to the goals and, according to the results 
an assessment plan for student learning is applied focused on improving student performance levels 
to optimize the training process and ensure that it addresses the profile achievement.

Criteria 2: Organized and systematic assessments, conducted by faculty and/or appropriate 
professionals, evaluating the extent of student achievement of institutional and degree/
program goals. Institutions should:
a. Define meaningful curricular goals with defensible standards for evaluating whether 

students are achieving those goals.
b. Articulate how they prepare students in a manner consistent with their mission for successful 

careers, meaningful lives, and, where appropriate, further education. They should collect 
and provide data on the extent to which they are meeting these goals.

c. Support and sustain assessment of student achievement and communicate the results of 
this assessment to stakeholders.

The university has a Student Learning Assessment Plan (annex 69. Institutional Effectiveness Plan), in 
compliance with the Requirement of Affiliation #8, which guides the programs and their faculty on 
the instruments and inputs required to carry out student learning outcomes assessment. Initially, the 
university focused on undergraduate programs, as these represent 90% of the total student enrollment 
(as of April 2018).

Considering that the university operates at three locations and on multiple campuses, the initial 
strategy for learning outcomes assessment was to conduct assessment in courses with either low or 
very high student passing rates, and integrative/corner or capstone courses in innovated programs. 
This was strategy was implemented in innovative programs as a pilot plan.

Among the reviews and analysis that were carried out, several factors needed to be considered. First it 
was necessary to establish how courses were taught, considering that more than one teacher taught 
the subject, and on different campuses, the academic success measured primarily by grades versus 
learning outcomes, and finally, the adherence to a single course syllabus across campuses. The analysis 
of these factors resulted in an action plan prepared by the program director with the instructor, which 
sought to solve the problems identified in each course and which, according to the teacher’s perception, 
could be affecting student learning.

The assessment allowed us to recognize that the focus on the courses with high and low passing rates 
provided too narrow a view of achievement relative to the degree profile, because in most programs 
these subjects were being delivered by other departments or were very specific areas within the 
discipline, such as mathematics, biology, and chemistry. The analysis did lead to the identification of 
several priorities: the need to diversify teaching and evaluation strategies, as well as train teachers 
in teaching methodologies; to update syllabi to ensure both consistency with the curriculum and 
homogeneity between campuses; and to improve or change assessment instruments and incorporate 
new instances of feedback about learning for students.

Through the analysis itself, and with respect to the development of student learning outcomes 
assessment since 2016, the institution has introduced adjustments and created a series of instruments 
that guide the academic community in this area such that the results will contribute to continuous 
improvement of student learning achievement and their educational experience.
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From the end of 2017 and during the first semester of 2018, a detailed follow-up on the ways to 
implement student learning assessment was conducted. This identified differences in the criteria 
applied by programs when selecting courses to include in this process. It also highlighted the fact that 
the reports generated by the programs were not clearly aimed at evaluating how the degree profile 
was being achieved by students nor proposing actions that could be undertaken for the continuous 
improvement of the teaching-learning process, which meant that results could be put to better use.

Considering these differences, the Academic Vice-Rector and the Vice-Rector for Quality Assurance, 
throughout the first half of 2018, revised the institutional strategy for student learning assessment, 
establishing a specific model (Annex 70. Student Learning Assessment Model), which seeks to 
implement better and more closely aligned assessment practices across the institution. To achieve 
this, meetings were held with teams of international experts and academic reflection days were 
programmed. As a result, basic elements of the diagnosis could be defined and prioritized: focus on the 
learning outcomes of the degree profile; design strategies and actions that aim to solve the detected 
issues; define the feedback to be provided by the Academic Vice-Rector to working teams in each 
program; support programs in the design and implementation of their Student Learning Assessment 
Plans (Annex 71. Notebook for Student Learning Assessment Support).

During the first semester of 2018, a pilot program was conducted in two programs38 to validate an 
institutional instrument in integrative/corner or capstone courses within the study plan. This type 
of course lends itself easily to progressive assessment of how students are developing the learning 
outcomes of the degree profile because they are distributed in the sixth, eighth, ninth and/or tenth 
semester, according to the duration of the program. The instrument that was validated in this pilot is 
the Assessment Plan Matrix, which contains the following aspects: identification of course and who 
is in charge, description of the diagnosis, setting goals, strategies, actions, assessment instruments, 
evidence, and observations.

During the second semester, the Assessment Plan Matrix was implemented across the institution in 
integrative/corner or capstone courses of both innovated and non-innovated programs. Conferences 
were held on each campus in December 2018 so faculty could make adjustments to their plans and 
plan to report over the assessment results after the end of the academic period. Faculty members 
received individualized feedback about the products that were developed and refined over these days, 
so that they could take suggestions into consideration in planning for the next cycle.

As a result of these conferences and the reflection process of the academic teams, the need to generate 
impact reports associated with the implementation of the assessment plans was identified as a way to 
systematize the findings and be able to inform each program about the results and improvements to 
be considered in the curriculum plan (annex 72. Example of Student Learning Assessment Reports).

After completing the assessment cycle in 2018, the team of the Academic Vice-Rector and the Vice-
Rector for Quality Assurance detected that a significant percentage of plans focused their goals and 
strategies not on solving problems directly linked to teaching-learning and assessment processes, 
but rather on external issues or even administrative situations. Likewise, there was a lack of cohesion 
between diagnoses, goals, strategies, actions, forms of assessment and the types of evidence to collect 
and present. To address these findings, two measures were taken. The first was to create a matrix for 
constructive alignment for carrying out the diagnosis, and the second was to simplify the information 
required in each Student Learning Assessment Plan but consider explicitly the goal of improving 
students’ learning outcomes associated with their degree profile (Annex 73. Matrix of constructive 
alignment for the diagnosis survey).

38  Dentistry and Nutrition and Dietetics.
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Following this, in January 2019, diagnostic workshops for developing the Student Learning Assessment 
Plan for the first academic semester of this year were held on each campus. Again, participating faculty 
received direct individualized feedback about their products and a summary report was prepared 
for each school (Annex 74. Examples of feedback reports). During the months of March and April, 
workshops were held for all programs and their instructional teams to support the process of designing 
the Assessment Plan for the first semester. These designs likewise received feedback by means of a 
matrix created for these purposes, and were used in the face-to-face sessions with each program 
involved to help explain the strengths of their plan and improvements that should be made.

Once the programs validated their student learning assessment plans with the Academic Vice-Rector, 
this information was shared with the Vice-Rector for Quality Assurance so that the directors of quality 
assurance that work in each school could monitor and support the programs as they completed the 
actions. At the end of the first semester, each program presented an impact report, which explains 
the performance achieved for the learning outcomes that were assessed and includes projections for 
the next evaluation cycle (annex 72. Example of Student Learning Assessment Reports). In the same 
way, each program has matrices that provide detailed information about the results course-by-course, 
aggregated results at the program level, and also results by modality for those programs with the 
same degree profile but different formats. It also includes assessment results for some of the general 
education outcomes (Annex 67. Example of Curriculum Matrices).

Nowadays, the UNAB Student Learning Assessment Plan (Annex 69. Institutional Effectiveness Plan), led 
by the General Direction of Teaching and its teams, defines the following elements and instruments:

For undergraduate programs:
• Each innovated undergraduate program39 must conduct assessment of student learning outcomes 

in its integrative/corner or capstone courses. 
• Those programs that have not yet redesigned their curricula (about 20% of the total of the 

programs) must identify key courses included in the plan of study (corner courses) and at the end 
of it (capstone courses) in which to carry out student learning outcomes assessment, even if these 
do not have all the characteristics of integrative/corner or capstone courses.

• In both cases, the number of courses in which assessment of student learning will be systematized 
and assessment results reported in each period, depends on each program and the recommendation 
by the General Direction of Teaching (Annex 33. Offer of Study Programs taught by UNAB).

• Programs should create a student learning assessment committee led by their program director 
who would also be responsible for the effectiveness of the curriculum plan.

• Programs should prioritize learning outcomes that will be monitored each semester to conduct 
more thorough analysis.

• The program committee should organize a calendar of activities and define expectations and 
deliverables for student learning outcomes assessment process.

• Standardized formats were established at the institutional level for the diagnosis, the student 
learning assessment plan, the results taken from the systematization matrices and a format for the 
report on results which should be used in the process.

• The programs will receive support and guidance from the Academic Vice-Rector to develop and 
systematize results, including a follow-up to implement actions stated by the Vice-Rector for 
Quality Assurance.

• Once the process finishes, each school will receive a report on the implementation of the process 
and results for each programs, projecting improvement actions in conjunction with the Academic 
Vice-Rector and Vice-Rector for Quality Assurance.

39  Since 2014, UNAB has implemented a process of innovation, carrying out curricular revision and updating all its undergraduate programs. To date, 53 programs 
have implemented an innovative curriculum plan, and these programs today account for 81% of the university’s academic offerings.
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• Every year a national meeting will be held at Universidad Andrés Bello about best practices for 
student learning outcomes assessment, in which experiences will be shared and adjustments and 
improvements will be projected.

As an example, below are the results of the student learning assessment of the first semester of 
2019, which considers four university programs. These results were produced taking into account 
institutional guidance that includes: focus on a learning outcome (of the graduate profile) and the 
general education skill Communication Skills, in written and oral dimensions. 
 
Results are categorized into four evaluative references, which consider levels that range from not 
achieved to outstanding.  

• Architecture:

In the case of Architecture, the learning achievement indicated in the table accounts for the goal 
or learning outcome design architectural projects integrating theoretical dimensions, technical 
and communicational solutions, relating the ecological dimension with management of the urban 
and natural landscape, which, in addition to the oral communication skill, was measured in course 
Preliminary Design Workshop, placed in the program’s tenth semester.

Learning 
Outcomes Performance Indicator

Santiago Viña del Mar

Achievement Level Achievement Level

Out-
standing

Compe-
tent Basic Not 

Achieved
Out-

standing
Compe-

tent Basic Not 
Achieved

Design architectural 
projects integrating 
theoretical dimen-
sions, technical and 
communicational 
solutions, relating 
the ecological 
dimension with 
management of the 
urban and natural 
landscape.

Defines the topic 67% 0% 17% 17% 31% 23% 8% 38%

Researches and gathers 
background information to 
formulate a hypothesis with 
potential for the project case

50% 33% 0% 17% 38% 15% 8% 38%

Critically reflects on the 
program (zoning criteria and 
distribution of facilities) based 
on an analysis of uses and needs

0% 67% 17% 17% 8% 46% 8% 38%

Defines a strategy that is appro-
priate to the physical, cultural, 
natural and social context in 
which it is inserted.

0% 17% 67% 17% 0% 31% 31% 38%

Communication 
Skills

Justifies his/her project with 
clarity and coherency. 50% 33% 0% 17% 0% 31% 31% 38%

Writes a project report using 
technical language, in a way 
that is cohesive and coherent.

50% 33% 0% 17% 0% 31% 31% 38%
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• Kinesiology:

The Kinesiology example shows evidence of the achievement of the learning outcome Diagnose 
alterations of movement and function in people and communities in relation to their health condition, 
considering the context in which they move about, based on kinesiological analysis and the 
biopsychosocial model, which in addition to oral and written communication skills evaluated, were 
measured in capstone course Integration in Kinesiology I, placed in the program’s sixth semester.

Learning 
Outcome

Performance 
Indicator

Viña del Mar Santiago Concepción

Achievement Level Achievement Level Achievement Level
Out-

standing
Compe-

tent Basic Not 
Achieved

Out-
standing

Compe-
tent Basic Not 

Achieved
Out-

standing
Compe-

tent Basic Not 
Achieved

Diagnose al-
terations of 
movement 
and function 
in people 
and com-
munities in 
relation to 
their health 
condition, 
considering 
the context 
in which 
they move 
about, 
based on ki-
nesiological 
analysis and 
the biopsy-
chosocial 
model.  

Conducts an 
analysis of the 
person’s context 
and his/her 
surroundings, 
identifies the 
reason for atten-
dance.

34.0% 41% 21% 4% 81.9% 11% 3.5% 4.0% 4.1% 37.5% 54.1% 4.1%Selects kinesi-
ological exams 
that are appro-
priate to the 
clinical case and 
extracts relevant 
information from 
the kinesiological 
exam.
Analyzes the 
results of the ki-
nesiological exam 
and proposes a 
diagnosis state-
ment considering 
aspects of the 
biopsychosocial 
model. 

75% 20% 4% 1% 44.8% 42% 9.8% 2.9% 64% 29% 0% 7%

Communica-
tion Skills

Uses professional 
language fluent-
ly, coherently and 
concisely

79.0% 18% 2% 1% 23.8% 39.5% 27.9% 8,8% 64% 29% 0% 7%

Writes report 
in adherence 
to spelling and 
grammar rules

52% 33% 13.0% 2% 73.3% 25% 1.74% 0% 8.3% 25% 33.3% 33.3%
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• Nursing: 

In the case of Nursing, the example shows evidence of the achievement of the following learning 
outcome: Provide safe nursing care to people, families and communities in the recovery of their health 
which, in addition to the oral communication skill evaluated, were measured in capstone course Care 
Management in Nursing Units, placed in the program’s ninth semester. 

Learning 
Outcome

Performance 
Indicator

Viña del Mar Santiago Concepción
Achievement Level Achievement Level Achievement Level

Out-
stand-

ing

Compe-
tent  Basic Not 

Achieved

Out-
stand-

ing

Compe-
tent  Basic Not 

Achieved

Out-
stand-

ing

Compe-
tent Basic Not 

Achieved

Provide safe 
nursing care to 
people, families 
and communities 
in the recovery of 
their health.

Complies with biosafety 
regulations when 
providing nursing 
care, applying existing 
protocols; maintains 
a safe environment, 
identifying risks

85.00% 13% 0% 2% 92% 8.00% 0.0% 0.0% 36.4% 30.3% 19.7% 13.6%

Is able to incorporate 
the development of 
activities of other areas 
of the professional role 
in his/her tasks.

69% 21% 10% 0% 86% 14% 0% 0% 40.7% 42.4% 16.9% 0.0%

Demonstrates compe-
tence and confidence in 
the professional role’s 
performance. 

65% 29% 4% 2% 54% 46% 0% 0% 72.7% 9.2% 0,0% 18.2%

Considers compre-
hensive care when 
performing techniques 
or procedures, or when 
assisting in them.

77% 17% 2% 4% 54% 46% 0% 0% 48.5% 28.8% 7.6% 15.1%

Communication 
Skills

Communicates clearly, 
assertively and respect-
fully with the patient, 
family and healthcare 
team. 

88% 10% 0% 2% 100% 0% 0% 0% 100% 0% 0% 0%

Records performed 
activities accurately and 
uses technical language 
to do so.  

88% 10% 2% 100% 0% 0% 0% 100% 0% 0% 0%
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• Physical Education:

The Physical Education example, shows evidence of the achievement of the learning outcome develop 
and measure non-school teaching learning processes, at the level of different sports institutions, which 
in addition to communication skills, were measured in the course Internships at Sports Institutions, 
placed in the program’s seventh semester.

Learning 
Outcome

Performance 
Indicator

Viña del Mar Santiago Concepción
Achievement Level Achievement Level Achievement Level

Out-
stand-

ing

Compe-
tent Basic Not 

Achieved

Out-
stand-

ing

Compe-
tent  Basic Not 

Achieved

Out-
stand-

ing

Compe-
tent  Basic Not 

Achieved

Develop and 
measure non-
school teaching 
learning 
processes, at 
the level of 
different sports 
institutions

Diagnoses formative 
sports needs at the 
institutional level 
and in the specific 
group assigned

30% 33% 34% 3% 46% 29.00% 18.0% 0.0% 68.2% 13.6% 9.1% 9.1%

Develops a project 
based on the forma-
tive and sports-rec-
reative needs of the 
assigned group 

84% 16% 0% 0% 77% 16% 7% 0% 59.1% 22.7% 13.6% 4.5%

Establishes actions 
for improvement 
based on transitory 
results

72% 25% 3% 0% 83% 11% 6% 0% 54.5% 40.9% 4.5% 0%

Communication 
Skills

Prepares a portfolio 
that presents his/
her critical analysis 
of the results ob-
tained by his/her 
sports-formative 
intervention in the 
assigned group (oral 
presentation). 

86% 14% 0% 0% 67% 21% 12% 0% 63.6% 27.3% 9.1% 0%

Prepares a portfolio 
that presents his/
her critical analysis 
of the results ob-
tained by his/her 
sports-formative 
intervention in the 
assigned group 
(samples of written 
text).

91% 8% 0% 0% 79% 18% 3% 0% 63.6 27.3% 9.1% 2%
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In summary, based on the student learning assessment results exemplified in the previous tables, each 
program has information to initiate a new improvement cycle during the second semester of 2019, 
which involves implementing actions that enrich student learning achievement.

Graduate programs:
• The assessment of student learning achievement is carried out in the final courses or in relation to 

the research activity that is required for award of the academic degree. In the case of doctorates, 
the application exam includes an intermediate milestone to measure the achievement of learning 
defined in each program.

• Once the results have been obtained, the information is systematized in reports for each graduate 
program and subsequently the Learning Assessment Plan is designed and implemented progres-
sively. 

To ensure the quality and achievement of the assessment process of student learning in undergraduate 
and graduate, each master’s and doctoral program has a graduate profile that contains the learning 
outcomes. These is present in the curriculum design stage, which includes an exhaustive review of the 
state of the art of the respective profession and graduate areas, to ensure that they are appropriate to 
the level of training that is intended. Likewise, they respond to the VRA guidelines in their statement, in 
order to ensure that they are clearly evaluable. All curricular design at UNAB involves (Annex 38. Insti-
tutional Orientations for Curricular Innovation):

1. Background: context diagnosis that supports the relevance and need for the country for the cre-
ation of a new program. 

2. Definition of the degree profile: identification of the fields of action and learning outcomes that 
the student will have achieved by the end of their learning process, which is validated with relevant 
actors for each program (employers, professionals, faculty, students, alumni).

3. Organization and curricular structure: definition of learning outcomes that are taxed in the disci-
plinary, professional and general training fields and design of learning activities, including practic-
es and degree activities.

4. Monitoring of the curriculum: monitoring and evaluation of the Study Plan to ensure effectiveness 
of the teaching-learning process.

Through the assessment of student learning, the University determines the level of effectiveness of the 
teaching process and establishes the extent to which students acquire the knowledge and skills that 
translate into the learning outcomes of their respective program. Likewise, this process makes it pos-
sible to identify improvement opportunities in the teaching and evaluation processes to improve the 
learning opportunities in which students participate as part of their curricula.

The annual Student Learning Assessment process contains three essential components that make up 
the cycle of continuous improvement: 1) formulation of the plan, 2) monitoring and 3) analysis, pro-
jections, based on the use of the results, and closure. The directors of academic programs and depart-
ments, as appropriate, will be responsible for validating the plan developed by academic personnel 
with the support of the Academic Vice-Rector, conducting the process in their respective units and 
also determining the scope and adequacy of the learning outcomes in each program, through the 
preparation and socialization of a report that includes the impact of the actions. These results cover the 
main knowledge, skills and abilities declared in the degree profile and their level of appropriation by 
the students. The evaluation of the improvement is supported by direct and indirect quantitative and 
qualitative evidence systematized and analyzed during the development of the process and impact 
reports (annex 72. Example of Student Learning Assessment Reports).
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The monitoring and analysis of assessment results implies making the community (Program Council, 
teachers who teach subjects, students, etc.) aware during the academic year of the degree of student 
progress and the preliminary results from the implementation of improvement actions. In this context, 
the closing report becomes an input for the diagnosis of the assessment of student learning for the 
following year and a reference to establish the goals of the plan that will be implemented.

Considering the importance of incorporating processes and procedures to ensure the quality of stu-
dent training, the assessment of student learning at the institutional level will be included in the goals 
and indicators of the School, Department and Program Development Plans.

Criteria 3. Consideration and use of assessment results for the improvement of educational ef-
fectiveness. Consistent with the institution’s mission, such uses include some combination of the 
following: 
a. Assisting students in improving their learning.
b. Improving pedagogy and curriculum.
c. Reviewing and revising academic programs and support services.
d. Planning, conducting, and supporting a range of professional development activities.
e. Planning and budgeting for the provision of academic programs and services.
f. Informing appropriate constituents about the institution and its program.
g. Improving key indicators of student success, such as retention, graduation, transfer, and 

placement rates.
h. Implementing other processes and procedures designed to improve educational programs 

and services.

The results of the assessment of student learning, together with the key indicators of the training pro-
cess (approval, retention, qualification, employability) are analyzed by different groups (Career or Pro-
gram Councils; Academic Cloisters of Graduate Programs; Program Directors; Academic Vice-Rector´s 
Committee), to establish the effectiveness of the curriculum, the training process and the achievement 
of learning outcomes defined in each program, regardless of the level and type of program in which 
they are taught.

The main objective of the monitoring and analysis of the results is to improve student’s learning and 
therefore his training process. In practical terms, the first key process is the feedback that each academ-
ic provides to their students when they are evaluated, either in group or individually. Depending on the 
assessment instrument, this feedback includes detecting the areas which the student has not reached 
the learning outcomes. 

Secondly, and when the deficiency in the achievement of an apprenticeship affects a large proportion 
of students, the Programs implement immediate actions aimed at improvement, such as: extra classes, 
tutorials; additional activities or practical experiences, particularly for Basic Science laboratories or Sim-
ulation Hospitals; and extra exams in some subjects.

The initial steps taken by the University in assessing educational effectiveness included the application 
of evaluation strategies in high and low passing rate courses and the addition of a pilot of integrative 
subjects (2011-2017) to review the relevance of the contents and how they were implemented. The 
results obtained led us to improve the programs or the Syllabi, adjust the didactic and pedagogical 
strategies through training; all these strategies were deepened starting in 2018.

In addition to the above, together with the results of the assessment for the level of progress in the 
case of learning outcomes associated with the degree profile, the results of the teacher evaluation 
were also reviewed. When the results are lower than expected, focused programs of teacher training 
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in didactic and pedagogical subjects are launched. These training processes are supported by the 
Direction of Teaching Innovation and Development (of the Academic Vice-Rectorate). Among the 
actions implemented until 2018, there are workshops and courses, as detailed in the following table.

Table 24. Participation in teacher training or improvement courses, 2016-2018

Course / Workshop Description Type 2016 2017 2018 Total
Course / Workshop Active Methodologies: At the end of the workshop teachers will be able to apply 

active / collaborative methodologies to achieve expected learning according to their 
subjects.

Face to Face 57 0 30 87

Learning Evaluation Strategies: At the end of the workshop, teachers will be able 
to plan the evaluation process including all phases, designing specification tables and 
building multiple selection and open response items, as well as rubrics, using prior 
instruments. The objective is to analyze them and to generate new evaluations.

Face to Face 33 34 39 106

Development of objective tests: design of multiple-choice instruments, useful for 
diagnostic, formative and summative evaluation.

Face to Face 12 32 0 44

Syllabus Design Workshop: Subject planning including an articulation perspective 
between expected learning, teaching strategies and evaluation methods.

Face to Face 49 23 0 72

Rubric Design Workshop: Construction and use of assessment matrices to evaluate 
student performance in authentic contexts.

Face to Face 0 36 0 36

Case Method Workshop: educational instrument, which consists of a narrative that 
generally poses multiple or divergent solution problems. The objective for the student 
is to deepen knowledge or application of various topics.

Face to Face 0 24 0 24

Educational Model 
Course

Includes the revision of the main approaches regarding academic innovation and the 
strengthening of learning processes, so that the teacher can support the students to 
actively integrate social and labor world.

Online 51 1,431 284 1,766

University Teaching 
Diploma

Whose goal is to help professionals improve their teaching approaches, their design 
and implementation of student-centered teaching-learning activities, according to 
the guidelines defined by the Educational Model.

Face to Face 122 137 117 376

Laureate Courses Teaching Development Learning Ecosystem offered by the One Faculty platform from 
the Laureate Network, consisting of self-instructional modules, lasting 2 chronologi-
cal hours. These courses provide tools to teachers to help them permanently develop 
and improve their knowledge with a seal of quality, innovation, internationality and 
adaptation to the educational model.

Online 0 544 1,342 1,886

Source: Department of Innovation and Teacher Development

The strategy of teacher training or improvement has not only improved the results of course approval 
from 84,2% in 2014 to 86,9% in 201840, but has also improved the results of teacher evaluation, increasing 
on 17.3 percentage points as average, reaching 78.5% of favorable answers to the question “the teacher 
showed an attitude that stimulated my learning,” if the second semester in 2015 is compared with the 
same semester in 2018.

Currently, in order to support the learning process more effectively, a new teacher training plan has 
been designed and approved, which has an updated theoretical framework on teacher development 
in higher education and a proposal for a training path that considers three levels of teaching 
performance: initial, intermediate and advanced in the areas of teaching and learning, evaluation, 
online specialization, and effective teaching and academic management (see Figure 15). In addition, this 
training route offers academics the possibility to participate and specialize in didactic areas associated 
with their disciplines, such as the field of Health Sciences or STEM-based education, certified with a 
diploma once the advanced level is completed.

40  Percentages correspond to traditional undergraduate programs.
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Graph 15. UNAB Faculty training formative route

The processes and procedures of quality assurance allow the monitoring of the achievement of learning 
outcomes, which is focused on analyzing and detecting possibilities of course design improvement and 
learning opportunities associated with the curricula (curriculum) when necessary, updating / adjusting 
prerequisites, face-to-face and non-contact hours of dedication; regulations associated with the course 
or program. Likewise, the student support services, reviewed in STANDARD IV, are complemented. 
An example of the latter is the update of the UNAB Retention Model, which was improved to serve 
and support the student throughout his training cycle, from the beginning to the end of his career 
or program, and not only in the first year as this program was created at the beginning (annex 75. 
Retention model).

In addition to the initiatives to assess student learning and educational effectiveness, UNAB 
systematically implements three surveys that support the evaluation process; their results are used to 
plan and support various activities. These surveys are:
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Table 25. Surveys that measure perception and satisfaction of community actors that are used to define and execute improvement actions

SURVEY DESCRIPTION 2018 RESULTS EXAMPLES OF IMPROVEMENT ACTIONS
NPS The Net Promoter Score is a methodology for measur-

ing fidelity adapted to the institution while preserving 
its principles and becomes one of the relevant instru-
ments for decision-making and measuring the satis-
faction of academic quality and infrastructure.

The NPS is based on a single question: To what extent 
would you recommend UNAB to your colleagues, fami-
ly and friends? The response scale is from 1 to 7, where 
they are classified as follows:
•   Detractors (1-4): Students who have problems with 

the institution and will probably speak badly of the 
institution and perhaps influence others.

•   Neutral (5): Students who have fulfilled their goals 
and may even be satisfied, but who are likely not to 
recommend the institution.

•   Promoters (6-7): Students who are satisfied with the 
institution and feel perfectly cared for during their 
interactions. They are students who will continue in 
the institution and, more importantly, will recom-
mend it to other users.

Once students have evaluated the institution, they 
are asked the reasons for their evaluation. If he is a 
detractor, he is asked: What has UNAB failed in? And 
how can UNAB improve? Since it is relevant to know 
what you think the institution should do to transform 
the student into a promoter, it is also important to ask 
them what they value most about the institution with 
the question, what would you recommend from UNAB?
The NPS is calculated by subtracting the % of promot-
ers minus detractors (leaving out neutral ones) by de-
livering a single indicator considered relevant for the 
institution in both operational and strategic decision 
making.
The NPS was one of the inputs that motivated the cre-
ation of the General Direction of University Services, 
whose main objective is to ensure that students have 
the appropriate services for their experience and learn-
ing process within the institution.

NPS Viña del Mar Cam-
pus: 46%
Note: 4 points higher to 
the 2017 NPS

- WIFI coverage and speed network increase for students from 
100/50 MBPS to 400/300 MBPS
- New building to house the Dental Program, the Dental Clinic and 
classrooms.
- Number of chairs for left-handed students is increased.

Quality 
Perception

Survey applied to students, faculty, graduates and 
employers, based on the national accreditation criteria 
defined by the CNA and which is validated through ISO 
certification. In 2018 there were a total of more than 32 
thousand responses.

The average of favorable 
responses by profile, 
during 2018 was:
- Students: 75.66%
- Faculty: 88.18%
- Graduates: 75.49%
- Employers: 79.01%

Students: degree process informed during the introduction of the 
subjects at all levels.
Graduates: form council of graduates in each program.
Employers: form an employers’ council that meets twice a year.
Faculty: disseminate the work and academic results and / or publi-
cations of faculty internally and externally (colloquiums)

Teacher 
Evaluation

The Teaching Survey is aimed at all students enrolled 
in a subject. The results seek to have an expanded ap-
proach to teacher evaluation, which considers student 
perception. In addition to the evaluation by students, 
the perception that teachers themselves have about 
the work they have done must be known. To achieve 
this, teachers must respond to a self-assessment 
instrument and the Evaluation that the Program Di-
rectors have for the performance of faculty in their 
programs or departments. The results obtained in the 
survey will be considered directly in the academic eval-
uation of the faculty.

In 201810, 240,475 
teacher evaluation 
surveys are sent; out 
of which 180,442 
responses are registered, 
representing a 66% par-
ticipation versus a 74% 
registered in 201710.
In 201820, 244,850 
teacher evaluation 
surveys are sent; 
out of which 212,117 
responses are registered, 
representing an 87% 
participation versus 
a 79% registered in 
201710.
Regarding the 
recommendation of the 
teacher by the students, 
the percentage obtained 
institutionally in 201810 
was 70% and in 201820 
it was 77%.

This year, as part of the improvements in the teacher survey process, 
UNAB focused on a standardization plan for the periods of publica-
tion and obtained the results from the teacher survey to establish 
3 profiles: Teacher Survey Students, Teacher Self-Assessment and 
Teacher Evaluation by Directors; in addition to formalizing a “Teach-
er Evaluation Procedure”, which considers the Application of the 
Survey, Analysis of Results and Actions for Teachers, both full time 
and part time.
Among the tasks to improve the process of teacher evaluation, 
UNAB worked in:
- Having 3 Reports, (only the Teacher Assessment was available)
- Processing design and proposal of Actions to be taken after the 

Teacher Evaluation, for Full time and Part time.
- Provisionally developing an Excel application that allows each 

program director to send the results obtained to each teacher 
who was evaluated to the institutional email. This development 
allows each teacher to review the results obtained in the dimen-
sions that were evaluated, in addition to knowing the comments 
that their students have in relation to their performance. Cur-
rently, this development is being improved to form an integral 
part of the teaching evaluation process.

- Developing Power BI Reports to publish the information in a stan-
dardized way.
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To these surveys, other applications are added to support processes within the institution. Work 
Climate and Organizational Health Surveys and perception surveys are also applied to academic faculty 
conducting research where quality perception surveys are highlighted.

Since the implementation of these surveys, a series of institutional improvements have been launched 
in addition to those presented in the table and related to other standards and criteria, which will be 
reported, exemplified and accompanied with their evidence in the STANDARD VI chapter.

The data that is collected from the different instances is transformed into information shared with 
different units that administer the instruments. Its presentation includes various formats and are 
shared through various means. This information is communicated to executives, faculty and staff, in 
formal meetings of the collegiate instances (Rector’s Executive Committee, Superior Council, Viña del 
Mar and Concepción Executive Committees, Campus Committees, School / Program Councils) and, in 
addition, it is published in the different UNAB sites, depending on their nature, among which QlikView 
stands out; SharePoint; OneDrive; Banner; Blackboard (Annex 76. Description of Systems used in UNAB).

Regarding UNAB’s commitment to continuous improvement using the assessment of student learning, 
Table 26 shows the evolution of main key indicators for academic success, at the undergraduate level41: 

Table 26. Evolution of main indicators for academic success at the institution

INDEX CAMPUS 2015 2018 Difference

First year retention rate* Santiago 76.7% 79% +2.3

Viña del Mar 81.1% 82.5% +1.4

Concepción 80.3% 83.4% +3.1

UNAB 78.2% 80.5% +2.3

Third year retention rate

(2015 = Cohort 2012)

(2018 = Cohort 2015)

Santiago 63.1% 58.1% -5

Viña del Mar 63.9% 64.7% +0.8

Concepción 62.3% 65.8% +3.5

UNAB 63.2% 60.5% -2.7

Effective degree awarding** 

(traditional undergraduate programs + Advance)

Santiago 42.8% 47.9% +5.1

Viña del Mar 44.2% 47.7% +3.5

Concepción 42.7% 48.8% +6.1

UNAB 43.1% 48.0% +4.9

NOTES:
* Consider regular programs of more than two years.
** Effective degree award data are provisional.

Source: General Direction of Institutional Planning and Analysis

It is important to mention that the average percentage of first-year retention, compared to that of the 
Chilean university system, shows that the University has achieved better retention results than the sys-
tem (2017 cohort), also surpassing state universities if comparing only daytime programs.

41  In the case of the graduate programs, the monitoring of indicators is carried out by each program, considering each program has different starting 
dates.
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Table 27. Evolution for 1st year retention in undergraduate programs by type of institution

Types of institutions 2013 2014 2015 2016 2017

Chilean Universities 75.0% 76.3% 76.9% 77.9% 78.7%

U. Cruch Public 77.0% 78.1% 77.4% 79.7% 80.8%

U. Cruch Private 81.2% 82.3% 81.8% 82.2% 83.5%

Private Universities 71.7% 73.1% 74.5% 75.1% 75.4%

Accredited Universities 76.0% 78.4% 78.5% 79.0% 79.7%

Universidad Andrés Bello without Baccalaureate * 78.7% 76.1% 78.2% 75.5% 79.8%

Universidad Andrés Bello daytime programs without Bacca-
laureate* 

80.3% 77.5% 79.7% 78.0% 82.7%

Source: 1st Year Undergraduate Retention Report – Cohorts 2008 - 2017, SIES October 2018 and Institutional data for UNAB indexes (*)

All academic and management practices focus on increasing and improving results of student success 
through the achievement of learning outcomes defined in the degree profiles of each program, mainly 
at the undergraduate level and gradually expanding the focus to the graduate programs. Therefore, and 
accepting this challenge, starting with the Board of Directors to the Program Councils and unit meetings, 
the results are reviewed in a transversal way - not only those competent to each area or program - in 
order to include them in everybody management process. The focus of senior management plan for 
this 2019 includes a strategic alignment, clear and constant communication and a coordination that 
allows collaborative and teamwork through appropriate and known accountability channels. This aims 
to reach the goals and commitments that must be achieved by each area, which seeks to consolidate 
the institutional value of excellence, continuous improvement and the achievement of the institutional 
mission.

Criteria 4: If applicable, adequate and appropriate institutional review and approval of 
assessment services designed, delivered, or assessed by third-party providers.

The UNAB Student Learning Assessment strategy is one of the most important quality assurance 
processes at the University. Based on evidence, the programs evaluate their effectiveness in achieving 
student learning and the consolidation and improvement of their indicators of academic success. In 
addition to this evaluation, the University evaluates the way and effectiveness in which courses are 
taught and also implements a program accreditation plan that seeks to provide public guarantee of 
compliance with quality standards.

The accreditation of careers and programs is the mechanism in which third parties (accreditation 
agencies authorized by Law or the National Accreditation Commission) are involved in the evaluation 
of programs or its completeness, where monitoring is included as well as peer evaluation assuring 
the way and effectiveness in which we evaluate the achievement of the learning outcomes for each 
program (Annex 64. List of careers and accredited / certified programs).

The national accreditation of programs, considered as a mechanism defined by the legislation of the 
country, UNAB have no place in evaluating it, however the University has to analyze the observations 
made by the Peer Evaluation Committees to ensure the quality of the programs and thus consolidate 
the results to meet different criteria.

Criteria 5: Periodic assessment of the effectiveness of assessment processes utilized by the 
institution for the improvement of educational effectiveness.

The Student Learning Assessment system is defined as a quality assurance mechanism whose guidelines 
were established by the Academic Vice-Rector having the tools to ensure its implementation in each of 
the programs (Annex 69. Institutional Effectiveness Plan).
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This process was formally implemented in the University with the MSCHE candidacy and after 6 years of 
implementation (2011-2016), it has been evaluated and improved. After extensive reflection processes 
of the academic community, the participation of academics and managers in the annual MSCHE 
conferences, as well as the advice of international experts in the field, enough data was collected to 
improve this process. Since 2016, assessment of student learning is applied, focusing on two moments 
of the curriculum: subjects included in the formative itinerary and courses or processes at the end of 
the curriculum.

The University evolved from an assessment of courses—where the measurement of the achievement 
of learning was rather indirect—to a learning assessment measured through the effective achievement 
of the learning outcomes defined in each program in at least three moments of the curriculum. These 
moments include up to 4 different courses, depending how many corner or capstone courses each 
program has defined.

In 2018, once again, the University reviewed its strategy and how it developed student learning 
outcomes assessment. This was done by detecting that the coordination among faculty should increase, 
defining standardized instruments and establishing and guiding how the results of assessment should 
be presented. The latter has meant formalizing a student learning assessment calendar that includes 
the following stages:

Graph 16. UNAB Student Learning Assessment Cycle

This has generated a change in how teaching and learning process are conceived by faculty. So far, the 
effort to implement the assessment system has introduced a cultural change, by installing measurement 
and systematic analysis models, as well as continuous improvement processes. The programs have 
assessment plans, the monitoring of which is done through the SharePoint platform, technological 
support that allows monitoring the actions defined in the improvement plans communicated by each 
Program.
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The effectiveness of student learning assessment is consistently improving, which is why constant 
evaluation and monitoring is carried out by the Academic Vice-Rector and the Vice-Rector for Quality 
Assurance, the directors of quality assurance within each school, the retention committees and the 
School / Program Councils during their monthly meetings. Similarly, the academic councils review the 
results that are related to the effectiveness of student learning assessment.

On the other hand, the processes of institutional and program self-evaluation are periodic and systematic 
formal instances, which allow the evaluation of how student learning assessment is taking place at 
different levels. As a result, the Academic Vice-Rector has modified the focus of the assessment plans, 
keeping the focus only on integrative/corner or capstone courses and on the monitoring achievement 
of the degree profile at different stages of the study plan.

As part of constant improvement process, UNAB is working for that the end of the second semester, 
each innovated programs have specific information on the achievement of learning outcomes and 
general education skills.

Below is presented an example of reporting details that each programs will have with the learning 
outcomes achievement generated as a pilot with Viña del Mar Nursing program. This results were 
measured in the capstone course.

DIMENSION I: COMPREHENSIVE CARE MANAGEMENT

LEARNING 
OUTCOMES DESCRIPTION

ACHIEVEMENT LEVEL
OUTSTANDING 
/ COMPETENT BASIC NOT 

ACHIEVED

LO 1 Promote healthy lifestyles among people, families and communities. 65% 29% 6%

LO 2 Prevent alterations in the health condition of people, families and communities. 70% 22% 8%

LO 3 Provide safe nursing care to people, families and communities in the recovery of their health. 

74% 20% 6%LO 4 Provide care to people, families and communities in the recovery of their health, favoring [their] 
reinsertion in different fields of action. 

LO 5 Provide palliative care at the end of life stage, in addition to support for the family. 

LO 6 Develop group projects on applied investigation in health contexts, from the perspective of care.  56% 44% 0%

DIMENSION II: MANAGEMENT AND LEADERSHIP IN NURSING

LEARNING 
OUTCOMES DESCRIPTION

ACHIEVEMENT LEVEL
OUTSTANDING / 

COMPETENT BASIC NOT ACHIEVED

LO 7 Manage nursing units or healthcare service sectors in different level of the healthcare network. 59% 35% 6%

LO 8 Manage projects aimed at the population’s health. 56% 44% 0%

TRANSVERSAL SKILLS
ACHIEVEMENT LEVEL

OUTSTANDING 
/ COMPETENT BASIC NOT 

ACHIEVED

UNAB EDUCATIONAL LEVEL
WRITTEN AND ORAL COMMUNICATION 87% 11% 2%

CRITICAL THINKING 62% 32% 2%
SOCIAL RESPONSIBILITY 66% 29% 5%

Based on this information, Viña del Mar Nursing program can conclude that the performances 
associated with learning outcomes 3, 4 and 5, in performance Dimension I, are the most achieved by 
students.
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This type of report will allow the undergraduate and graduate programs to analyze, in more detail, the 
levels of performance associated with the degree profile and make decisions with greater precision and 
detail for the continuous improvement of student learning.

Standard conclusions

The procedure of educational effectiveness is made operative by the assessment of student learning 
in undergraduate and graduate programs. This procedure complements the positive impact of 
implementing the Educational Model, in assessment and results in both General Education and 
Teaching focused on student learning.

The University, as a way of ensuring an adequate assessment of student learning, has established a 
conceptual and procedural framework of the curriculum design process, according to the Institutional 
Educational Model. This curricular design stipulates that the programs must clearly define the learning 
outcomes of graduation, as well as the course learning goals included in the training itinerary.  To specify 
this mechanism of quality assurance, UNAB and its General Direction for Teaching have established 
the policy, the emphasis and strategies for an adequate assessment of learning, which incorporates 
training and support activities for faculty, standardized instruments for all programs and procedures to 
organize the results for communication.

All the antecedents related to student learning assessment are known and reviewed by the Rector´s 
Executive Committee, which is the instance that defines assessment strategies to be implemented 
across the institution based on what is proposed by the teams in the General Direction for Teaching.

The alignment of results of student learning assessment with the institutional, faculty and program 
goals, translates into a continuous improvement of the quality that determines the actions and 
interventions that will be carried out. These actions focus on the students in terms of improvement of 
learning experience, teaching strategies which should consider a reflection to include improvements 
in the design and implementation of teaching approaches, and on the program team that must 
implement adjustments in the courses and learning opportunities offered by the program to achieve 
greater effectiveness in learning.

The assessment plan is coordinated by a program committee, led by the program director whose mission 
is to ensure that the process translates into feedback for students contributing to their academic and 
professional success. For teachers, it must be an input for their pedagogical skills and the achievement 
of the designed curriculum goals.

At the core, the assessment committee must ensure homogeneity, regardless of the type of program, 
schedule or campus when delivering the subjects to achieve optimal results in the program quality 
indicators: retention rates, approval, qualification, among others. Likewise, each learning assessment 
cycle allows the institution to adjust its own processes and strategies, redesigning this quality assurance 
mechanism to simplify it by encouraging faculty to join this institutional initiative.

In addition to the above, the Academic Vice-Rector, through its General Direction for Teaching, has 
provided specific training and accompaniment actions for the participation of faculty, recognizing their 
work by granting certificates in assessment practices in higher education learning.

This assessment culture has been implemented not only in undergraduate programs, but has 
progressively been extended to graduate and departmental and transversal courses. Thus, General 
Education is also part of the assessment plans and strategies defined by the General Direction for 
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Teaching. This is reflected on the fact that their learning objectives are incorporated into the degree 
profiles of all innovated programs. The Direction of General Education, based on these learning 
outcomes, has also advanced in the assessment of courses through diagnostic tools and measurement 
of the achievement for expected learning outcomes, which resulted in the homogenization of programs 
and syllabi, and the application of training sessions with teachers in order to improve their pedagogical 
strategy and the effectiveness of courses.

It is expected that when the curricular innovation processes are finished, the learning assessment plan 
will be applied with the same strategy in all the university’s undergraduate programs. In graduate 
programs and for the second half of 2019, the evaluation of the area was prioritized initially, focusing 
on the assessment of learning in some programs. At a doctoral level, a clear dynamic of assessing the 
achievement of student learning has been established, being applied on two fundamental levels: in the 
candidacy exam and in the final exam. However, the results obtained have not been disseminated to 
the rest of the community, fact that could allow spreading valuable learning about the results obtained 
through the assessment of learning at this training level.

The General Education, as a way to evaluate the results of learning outcomes at graduation, has 
probed the effectiveness of them in surveys, through tools used for teacher evaluation and evaluation 
of student performance related to thesis and degree works. The results of these monitoring actions 
have led to the development of assessment plans for student learning of General Education skills that 
have defined concrete actions to improve teaching, associated resources, learning strategies and their 
academic management. 

From an external perspective, programs must also undergo self-assessment and quality assurance 
processes according to the national accreditation standards. Finally, besides establishing assessment 
strategies for the programs, UNAB also periodically analyzes these strategies, in order to establish 
their relevance and effectiveness. This process of review and analysis of the strategies defined by the 
assessment of learning has resulted in relevant changes which have marked significant improvements 
both in the processes and in the installation of a culture of assessment in a transversal style in the 
institution.

Recommendations

Improve and increase faculty professional development in student learning assessment, with priority 
for those who teach intermediate courses and final integrative/corner or capstone courses.

• Finalize implementation of the learning assessment model at the undergraduate level to evaluate 
its effectiveness and propose modifications according to the results.

• Increase the coverage of the learning assessment model to all UNAB graduate programs.
• Implement a computer system that allows monitoring the achievement of student learning 

outcomes.
• Disseminate the results of learning assessment carried out in master’s and doctoral programs.
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STANDARD VI: PLANNING, RESOURCES AND INSTITUTIONAL 
IMPROVEMENT
Criteria 1: Institutional objectives, both institution-wide and for individual units, that are clearly 
stated, assessed appropriately, linked to mission and goal achievement, reflect conclusions 
drawn from assessment results, and are used for planning and resource allocation.

UNAB has a clear mission, vision, purposes, objectives and institutional goals declared in the Institutional 
Strategic Plan (PEI) and in each school and program development plan. Each year, with the support of 
the General Direction of Institutional Planning and Analysis, the annual achievement of the objectives 
and goals established for each academic and / or administrative unit of the institution is evaluated, 
executing controls to incorporate improvements in the process.

As an internal alignment strategy, the performance evaluation of the administrative and academic staff 
is designed and evaluated based on the objectives contained in the strategic axes of the PEI 2018-2022.

For example, strategic axis 1, sets out in one of its goals “to ensure effective and quality academic 
management focused on providing an enriching educational experience for students” (Annex 5. PEI 
2018-2022).

This must be reflected in the objectives and goals included in the annual performance commitments 
prepared by different staff and faculty in their units. This aspect is included as part of the responsibilities 
of the different positions identified in the general regulations, Rectorate resolutions, or Appointments. 
For this purpose, the University uses the Strategic Human Resources Planning System (SHRPS) 
where performance objectives and goal indicators are fed annually; these goals are aligned with the 
Institutional Strategic Plan, school and unit development plans, depending where the person works, 
for example:

Medical Technology Director Program:
• 2018 Performance Objective, Undergraduate Area, Academic Management.
• Description of the objective: Responsible for leading the activities associated with the Program 

Accreditation process in three branch locations and the preparation of documentation associated 
with the Accreditation process.

• Success criteria: Indicator, Self-Study Report completed and delivered, Accredited Program.

This objective (among others) is proposed by the employee and validated by his/her supervisor. It is 
reviewed twice a year (one after the first semester and the other one at the end of the year).

First Revision:
1. The respondent introduces half-year comments: Preparation of Self-Study Report (IAE) in final 

version delivered to Vice-Rector for Quality Assurance. Currently in the process of socialization 
planning and peer visit.

2. Evaluator introduces comments: There is good progress in the execution of the proposed objective.
3. At the end of each year, the process of self-evaluation and management evaluation is carried out 

again, subsequently these evaluations are ratified by the Performance Evaluation Committee. 
These evaluations are informed to the collaborator who, in case of not being satisfied with his final 
evaluation, can appeal before the Performance Evaluation Committee.
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Second revision:
1. The respondent introduces comments at the end of the year: Self-Study and Documentation Report 

attached, completed successfully, sent to the Vice-Rector for Quality Assurance. Socialization of the 
Self-Study report, preparation of the evaluation peer visit and response to the peer evaluation 
report. The Accreditation process concluded successfully, obtaining 5 years of Accreditation for the 
Medical Technology Career.

2. Evaluator introduces his comments: Process developed with successful results achieving an 
Accreditation for 5 years.

3. Ratings:
 a. Grader’s rating: 5.0 Clearly exceeds expectations
 b. Leadership Rating: 5.0 Clearly exceeds expectations
 c. This rating was ratified by the Performance Evaluation Committee

Thus, the previous example incorporates, among others, aspects such as:

1. Self-assessment of the goal achievement at the individual level and their contribution to the unit 
plan.

2. Evaluation of the campuses on the individual compliance of faculty and staff.
3. Evaluation of compliance with the Program and School plans.
4. Evaluation of Institutional Strategic Plan (PEI) compliance.
5. Publication of results of compliance with the different points above, for example, in HR management 

systems, in reports of the School Development Plans (PDF for its initials in Spanish), in institutional 
reports, on institutional websites, among others.

The information on compliance with the different institutional challenges or at the unit level, 
provides feedback to the actions that each unit must implement during the following period. For this, 
institutional priorities are indicated and communicated in instances, such as: meetings of the Board of 
Directors, Rector´s Executive Committee, Superior Council, Academic Council, Institutional Assessment 
Days (former leaders’ conferences), School Councils, among others.

It is important to state that the Institution maintains an organizational structure that is known and that 
is included in the general regulations of the University. This structure includes policies and procedures 
available on the intranet of the institution, ensures compliance with the objectives and goals of both 
the units and the Institution.

To carry out an evaluation, validation or reorientation of the Institutional Strategic Plan and Plans for the 
Development of Schools, Departments and Programs, the university uses various support instruments 
in different stages such as the Long Range Plan (LRP) (Annex 77. LRP), the annual budget planning 
process, the infrastructure master plan (Annex 78. Infrastructure Master Plan), among many others, 
which consider key elements that must be prioritized so that the Institution achieves its annual goals.

For example, to achieve its annual goals, the budget allocation process takes into account the following 
considerations:

1. Needs and priorities of the different schools according to the Institutional Strategic Plan and the 
Educational Model.

2. Prioritization and detail of capital investment for infrastructure, academy, research, library and 
administrative areas that are part of the Infrastructure Master Plan.

3. Human Resources budget, detailing academic and administrative staff, salary and benefits 
readjustments, organizational changes and others related to collective contracts.
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4. Estimate needs of part-time professors that consider: available academic staff, teaching commitment 
by the Academic Vice-Rector, time allotted for research by the Vice-Rector of Research and Doctoral 
programs and the opening of new curricular programs and redesigns.

5. Support budgets, both by university services and central support areas, according to the new 
standards or technologies.

6. Other direct academic expenses of operation in the fulfillment of the curricula in different programs 
and administrative expenses, such as advertising and advisory services, among others.

Every process that is part of a plan is subject to evaluation. UNAB is interested in excellence through 
continuous improvement. To this end, various resources are directed for the main areas: teaching and 
research. The University encourages efforts or special budget allocation on those fronts that require 
special attention, according to the institutional mission and its objectives. An example of this is given by 
the implementation, evaluation and improvement that the Student Retention Model has established; 
the improvement of quality and quantity of available infrastructure (Annex 79. Infrastructure projects 
developed in 2015-2018); map design of key processes; increase of the academic staff with graduate 
training for the development of teaching and research; new university service providers (example: 
multiprint), among others.

Criteria 2: Clearly documented and communicated planning and improvement processes that 
provide for constituent participation, and incorporate the use of assessment results.

The Institution maintains different planning processes, for long, medium and short terms that are 
all documented. An example of this is the Institutional Strategic Plan (Annex 5. PEI 2018-2022), the 
Institutional Effectiveness Plan (Annex 69. Institutional Effectiveness Plan), School Development Plan 
(Annex 7. Life Sciences School Development Plan), Long Range Plan (Annex 77. LRP), Improvement 
Plans committed to national accreditation processes (by program) (Annex 80. Example of Program 
Improvement Plans) in which the different actors of the university community participate according to 
their roles and scope of management, in their design, monitoring and evaluation.

The strategic planning process is participatory, considers a set of activities which includes the most diverse 
views from different perspectives, on the Institutional Assessment Days (former Leaders Meetings), 
Academic Councils, and the different instances of the collegiate bodies that function periodically in the 
institution. The participation of different actors, together with the guidelines provided by the Board of 
Directors for the formulation of the Institutional Strategic Plan (PEI), made visible the contexts, in which 
the University develops its planning, as well as its projections and possible scenarios, targeting long 
term objectives and designing strategies to achieve them.
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Graph 17. Formulation Process - PEI 2018-2022, in 2017

Based on the Institutional Strategic Plan, the development plans of the units and the schools were 
created. They are also participatory; an example of this are the meetings held annually, led by the 
Academic Vice-Rector with each of the schools to discuss their School Development Plan (Annex 
7. Life Sciences School Development Plan) and with the Program Councils to discuss the Program 
Development Plan that is aligned with the School Development Plan and the Institutional Strategic 
Plan.

Graph 18. School Development Plan Process
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At the administrative units, the planning considers medium-term goals, consistent with the Institutional 
Strategic Plan term; however, annual actions are defined, subject to priorities and budgets that arise 
from the evaluation and achievement of objectives of the previous year (Annex 8. Effectiveness Plan for 
Community Outreach, Annex 81. Research Effectiveness Plan).

The monitoring of the plans is carried out annually, and the analysis of the results allows decisions 
and modifications to be made as appropriate. The General Direction of Institutional Planning and 
Analysis monitors the implementation of the Institutional Strategic Plan, presenting reports on the 
development stage and results displayed in relation to the goals defined for the period. In addition, on 
a semiannual basis, the General Direction of Institutional Planning and Analysis presents the results of 
the main key performance indicators (KPI) to the Rector´s Executive Committee, which offers feedback 
on the Institutional Strategic Plan and establishes changes if the results guarantee them (Annex 82. 
Minutes of Rector’s Executive Committee of July 27, 2018).

The constant evaluation and self-evaluation processes, as permanent improvement procedures at the 
different levels of the organization, together with information regarding the position of the institution 
in the country’s higher education system, offer constant feedback for their respective planning.

In addition, UNAB maintains a constant process of institutional assessment, which incorporates a 
management system where the different actors of the academic community must participate in its 
preparation, documentation, evidence gathering and analysis in all programs or school councils.

Another documented planning and improvement process is the procedure for preparing and 
monitoring program improvement plans and accredited / certified programs (Annex 83. Procedure 
for monitoring improvement plans). This process starts with the self-study and accreditation processes 
of the UNAB programs and ends with an improvement plan outlined based on the findings and 
identification of weaknesses or opportunities for improvement. The observations or recommendations 
that the respective accreditation agency makes are added to the improvement plan defined by each 
program. Currently, UNAB has a SharePoint platform for monitoring plans for each program, defining 
responsible agents for each activity, to ensure that careers and programs are executing actions to 
address and overcome weaknesses or opportunities of improvement defined in their self-assessment 
processes.
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Table 28. List of programs that have improvement plans
Programs Status

Phonoaudiology Certified
Kinesiology Accredited
Occupational Therapy Accredited
Biochemistry Accredited
Engineering in Biotechnology Certified
Veterinary Medicine Accredited
Environmental Engineering Certified
Marine Biology Certified
Law Accredited
Auditing Accountant Internationally Accredited
Commercial Engineering Internationally Accredited
Business Administration Internationally Accredited
International Hotel Administration Accredited
Tourism and Hospitality Accredited
Physical Education for Basic General Education Accredited
Basic General Education Accredited
Musical Education for Pre-school and Basic Education Accredited
Pre-school Education Accredited
Bachelor’s in History Certified
Bachelor’s in Literature Certified
English Pedagogy for Basic and Middle Education Accredited
Pedagogy Program in Education for Middle Education Accredited
Psychology Accredited
Psychopedagogy Accredited
Sociology Certified
Social work Accredited
Nursing Accredited
Industrial Engineering Accredited
Civil-Industrial Engineering Certified
Civil-Informatic Engineering Accredited
Automation and Robotic Engineering Accredited
Computer Engineering Accredited
Logistics and Transport Engineering Accredited
Merchant Navy Engineering, mention in Machine and Bridge Accredited
Engineering in security and risk prevention Accredited
Maritime Transport Engineering Accredited
Medicine Accredited
Nutrition and Dietetics, mention in management and quality Accredited
Chemistry and Pharmacy Accredited
Medical technology Certified
Odontology Accredited
Master in Biotechnology and Sciences of Life Accredited
Doctorate in Biotechnology Accredited
Doctorate in Molecular Biosciences Accredited
Doctorate in Conservation Medicine Accredited
Doctorate in Astrophysics Accredited
Doctorate in Molecular Physical Chemistry Accredited
Master in Reading, Understanding and production of Texts Accredited
Master in English as a Foreign Language Accredited
Doctorate in Critical Theory and Current Society Accredited
Master in Management for primary health care Accredited
Master in Sciences of Engineering for Logistics, Operations, Management Accredited
Orthopedia Specialists Training Program Accredited
Adult Psychiatry Training Program Accredited
Source: Vice-Rectorate for Quality Assurance

Another important exemplification of documented planning and improvement processes is the 
University’s interest in defining and diagramming its key processes, which has resulted in the certification 
by ISO standard. Key processes have been certified such as: Online Enrollment; Library System; Merchant 
Marine Career; UNAB Institute of Public Health; Campus Management (budget, forecast, request 
management; General HR Management processes; program self-evaluation processes, surveys and 
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monitoring of accredited program improvement plans; key Campus Online processes; key processes 
in the area of doctorates and key processes in Internal Control (Annex 30. List of units, processes and 
scopes certified by ISO 9001).

Criteria 3: A financial planning and budgeting process that is aligned with the institution’s 
mission and goals, evidence-based, and clearly linked to the institution’s and units’ strategic 
plans/objectives.

The financial planning and budgeting process considers a wide range of aspects, among which both 
external and internal, long and short-term analysis are considered.

Given the above, to carry out an evaluation of continuity or reorientation of the Institutional Strategic 
Plan (annex 5. PEI 2018-2022), the university applies a long range plan (annex 77. LRP) annually as a 
framework instrument, which includes, aspects such as:

• A detailed analysis of the environment, especially the relevant events in the Higher Education 
System of the country, and

• A dimensioning of the effect that these could have on the institution’s plans, which also incorporates 
guidance on the institution’s short-term budgetary framework.

In this way, the financial projection of the LRP constitutes the basis for the formulation of the Annual 
Budget of income, expenses (OPEX) and investments (CAPEX) for the following year. This projection 
guarantees that the different allocation processes of resources are oriented in an effective way, 
taking into account aspects in different timeframes, in addition to the goals already defined in both 
institutional and units plans.

The General Direction for Financial Planning establishes the main parameters for a detailed elaboration 
of projects and needs with the different areas, such as calendar of activities, validation meetings and 
final consolidation of the budget of the Institution. The following scheme projects the process carried 
out by the University, for the preparation of its financial planning and budget.

Graph 19. Annual budget elaboration scheme 
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The activities of this stage consider more specific processes, such as: Operational Revenue Budget, 
Human Resources Budget, Operational Budget of Schools, Operational Budget of Central and Support 
Units, Capital Investment Budget, Budget of other operational and non-operational items, and the 
corresponding Cash Flow Budget.

In the final preparation of the budget, the Economic Vice-Rectorate prepares, together with the 
academic and administrative areas, a final presentation of the annual budget to be approved by the 
Board of Directors, that ensures the fulfillment of the Mission and institutional goals, in a political and 
strategic sense.

Once it has been approved and has incorporated the changes requested by the Board, the budgets are 
shared with all units of the institution, to ensure proper budgetary execution and initiatives according 
to the approved Annual Plan and Objectives. This budget determines the ability of the University to 
meet its short and long term obligations, which is supported by the Economic Vice-Rectorate through 
professionals and specialized areas that ensure due compliance with policies, processes, regulations 
and standards.

The following table shows the budget projection for 2019-2023 that seeks the financial sustainability 
of the educational project.

Table 29. Budget projection 2019-2023 (CLP MM $)

2019 2020 2021 2022 2023

Number of students 44,866 45,380 45,623 46,110 46,443

Incomes

Enrollment and fees for pre/post graduate pro-
grams

194,718 204,378 213,005 222,568 230,900

Research Income 3,364 3,471 3,582 3,697 3,815

Other income 4,566 6,847 7,045 7,248 7,459

Income total 202,648 214,696 223,632 233,513 242,174

Expenses

Staff expenses (97,468) (99,185) (102,908) (106,044) (110,194)

Direct costs (24,508) (35,910) (36,262) (37,102) (38,263)

Other operational expenses (53,056) (52,181) (53,046) (54,815) (56,552)

Other non-operational expenses 1,720 1,725 1,663 1,598 1,530

Expense Total (173,313) (185,551) (190,553) (196,362) (203,479)

Superavit 29,335 29,145 33,079 37,151 38,695

Notes: 
- Personnel expenses considered full-time and part-time staff.
- Direct costs include: Bad debts, academic costs, campus operating costs and leases.
- Other Operational expenses include advertising, travel expenses, IT, among other things.
Source: General Direction of Financial Planning

Criteria 4: Fiscal and human resources as well as the physical and technical infrastructure 
adequate to support its operations wherever and however programs are delivered.

Universidad Andrés Bello bases its institutional management on a set of policies, processes and 
procedures that were developed to organize the material, human and financial resources of the 
Institution, to better serve its Mission, Vision, Goals and Purposes. It includes the organizational 
structure, the government system and the decision-making processes for the adequate administration 
of the aforementioned resources.
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Based on the Institutional Strategic Plan the authorities make political and strategic decisions, defining 
the allocation of human and financial resources in the areas that the plan establishes as priorities. As 
feedback on the efforts made, each year the General Direction of Institutional Planning and Analysis 
monitors the implementation of the Institutional Strategic Plan, presenting reports on its state of 
development and results displayed in relation to the goals defined for the period. For their part, and 
considering each of the strategic axes and specific objectives of the plan, the units carry out their 
annual planning and budgeting processes, which must be consistent with the Institutional Strategic 
Plan for approval.

To ensure the consolidation of the institutional project, the University has management and operational 
units and teams that contribute to the monitoring and control of institutional development. Among the 
collegiate bodies responsible for the higher administration of the university are: The Board of Directors, 
the Rector’s Executive Committee, the Superior Council and the Academic Council. All these bodies of 
government and administration support the leadership and administration of the Institution.

The number of personnel that each location has is sufficient to fulfill the objectives of the institutional 
educational project, providing the administrative services and optimal support required. Next, Table 
30 presents the distribution of the collaborators that are part of the university, according to the branch 
where they belong.

Table 30. Number of employees per location. 
SEDE 2014 2015 2016 2017 2018

Santiago 1,087 1,088 1,066 980 997
Viña del Mar 263 274 260 253 243
Concepción 147 180 182 183 174
Total 1,497 1,542 1,508 1,416 1,414

Source: General Direction of Human Resources

The General Direction of University Services and the Infrastructure Direction report to the Vice-
Rector of University Services and Student Affairs. They lead process of infrastructure and equipment 
management in all the university’s compound, validating and approving any expansion project, 
modification, reduction or replacement of infrastructure. It also ensures that the enclosures where the 
equipment is installed comply with all regulatory, safety and recommended operating conditions, for 
optimal academic and administrative development, for the scope of the proposed objectives for each 
strategic axis.

The above has led the institution to an infrastructure development that supports the Institutional 
Strategic Plan and that allows to achieve the objectives set, this evolution is reflected in the following 
table.

Table 31. Infrastructure availability at each campus, March 2018*
CAMPUS M2 for Libraries M2 for classroms M2 for labs, clinics and workshops M2 TOTALS

Antonio Varas 713 2,451 1,279 4,443
Bellavista 608 4,051 543 5,202
Casona de Las Condes 2,075 7,819 1,786 11,680
Campus Creativo 335 250 2,767 3,352
Los Leones 255 1,726 265 2,247
República 4,518 6,681 16,583 27,782
Viña del Mar** 1,983 8,349 10,494 20,826
Concepción 1,655 5,139 6,983 13,777
M2 TOTAL 12,142 36,467 40,700 89,309

* Includes structures developed by the University in the Health Centers used as Clinical Fields
** Includes square meters of the Quintay Marine Research Center.
Source: General Direction of University Services
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The Direction of Information Technologies, whose purpose is to collaborate with the management of 
human, material and financial resources, delivers the institutional technological support. Specifically, it 
provides technology to the entire University, including user support, the operation and administration 
of the technology platform and the development of computer projects. As of March 2019, all campuses 
have an Internet connection so that students and faculty who require it, can access the Internet through 
their own mobile devices or access the computer labs that each campus offers.

Additionally, General Direction of University Services seeks compliance with the standard that 100% 
of classrooms should include multimedia equipment (projector, computer with Internet access, audio 
equipment), available for the use of each faculty member.

The Library is responsible for the administration of bibliographic resources, which report an incremental 
availability, according to what is shown in the following table:

Table 32. Available bibliographic resources

City CAMPUS
N° of physical volumes / per student * N° of accessible virtual titles

2013 2018 2013 2018
Santiago Antonio Varas -- 3.9

36,407 70,252

Bellavista 8.8 9.2
Casona de Las Condes 10 14.8
Creativo -- 13.1
Los Leones 4.0 7.7
República 5.4 14.9

Viña del Mar Viña del Mar 8.1 9
Concepción Concepción 11.1 11.3
TOTAL 7.7 10.4
* Calculation based on enrollment in traditional day and evening undergraduate programs.

Source: Direction of Library

The institutional policy related to its resources aims to maximize the effective and efficient use of human, 
physical, technological and economic resources in pursuit of the institutional Mission. For this, UNAB 
has management policies, processes and procedures, which seek to ensure sustainability and efficient 
use of resources. Among the main initiatives are improving infrastructure and facilities to provide 
increasingly good services and adjusted to the needs, the successive hiring of academic staff for the 
strengthening of the Institution, full implementation of services to the student that allow an integral 
and effective attention, as well as the delivery of student aid, and institutional technological support 
whose purpose is to collaborate with the management of human, material and financial resources.

There are evaluation processes that ensure maintaining a homogeneity between the different 
campuses, such as the analysis of infrastructure needs and improvements of the campus. In this way, 
UNAB improves its infrastructure, equipment and learning resources for the implementation of the 
Study Plans that are offered in the different modalities, which are consistent with the institutional 
Educational Model.

Criteria 5: Well-defined decision-making processes and clear assignment of responsibility and 
accountability.

For decision-making, UNAB clearly establishes the assignment of responsibilities, dependencies, areas 
of action, among others, in the General Regulations, which complements and develops the provisions 
of the Bylaws at Universidad Andrés Bello. Consequently, this assignment defines who are responsible 
for making decisions, what their powers and functions are, their rights and obligations, both for 
university authorities and for the collegiate bodies that make up the Institution.
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The responsibilities are complemented by the descriptors of each position, which are prepared by 
the General Direction of Human Resources, based on the accumulated experience, the expectations 
that senior management have or roles with increasing responsibilities. This is very important when 
evaluating performance, since each employee - including managers - is evaluated for responsibilities 
that are formalized and are known in advance by each one.

As described above, the decision-making process—beyond the autonomy that each employee has for 
the exercise of their position—lies also in collegiate bodies contemplated in the institutional governance 
structure, who are responsible for the development of UNAB, safeguarding due implementation of 
quality assurance policies, processes and procedures.

Based on the bylaws, the internal operating regulations of the Board of Directors (annex 84. Internal 
regulations for the operation of the Board of Directors) and the General Regulations of the University 
(annex 85. General Regulations), the following instances of decision-making (described extensively in 
the following STANDARD):

• Board of Directors.
• Rector´s Executive Committee.
• Superior Council.
• Academic Council.
• School Council .
• Department Council. 
• Program Council.
• Executive Committee, Academic Council and Administration Committee of Branch Viña del Mar 

and Concepción. 
• Campus Committees.

Given the complexity of the different processes that each authority is in charge of, beside the annual 
budgeting process (see Graph 19), as an example, below some of these processes are shown:

Graph 20. Human Resources Management Model at UNAB
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Graph 21. Infrastructure Project for Management Processes

Graph 22. Interaction process of the Economic Vice-Rectorate with other Vice Rectorates.

Every institutional processes, whether of academic or administrative management, aims at the 
fulfillment of plans or goals, which is why they involve instances of evaluation and accountability of the 
responsible managers performed by their direct leaders or of the collegiate bodies, depending on the 
subject.
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Criteria 6: Comprehensive planning for facilities, infrastructure, and technology that includes 
consideration of sustainability and deferred maintenance and is linked to the institution’s 
strategic and financial planning processes.

UNAB maintains a strategy oriented to the definition of norms, policies and processes that ensure the 
sustainability of the institutional project. This strategy strengthens the reputation, prestige and image 
of the University as an institution committed to the significant contribution it makes to the country 
through the training and specialization of human capital, as well as for obtaining the financial result 
required for its operation and development. This financial result must be generated by all its activities, 
and in which every Campus, administrative and academic unit and its dependent programs must show 
an Annual performance consistent with long-term projections.

The University permanently carries out an analysis of its environment in different areas to adopt 
measures aimed at improving processes and adapting to changes, the vast majority of these analyses 
are annually incorporated in the preparation of the Long Range Plan (Annex 77. LRP) where the possible 
effect of these changes is measured. Through the validation or adjustment of institutional strategies, 
the main initiatives and specific strategies are established that will be implemented in the short and 
medium term, as well as the budgetary framework that guarantees the institutional financial viability.

One of the strategic axes of the Institutional Strategic Plan is to consolidate a management model 
that maximizes the effective and efficient use of the resources of the institution. This involves 
systematically improving the processes that the university uses to provide its services, so that a high 
perception of quality is achieved by the students, and that the financial sustainability of the UNAB 
project is guaranteed. An example of this is that the General Direction of University Services has 
implemented processes (certificates) for management of requests for complementary services and 
minor improvements to campus infrastructure, which permits the implementation and maintenance 
of a methodology to identify, analyze and control the requirements issued by the applicants, in order 
to measure the response time.

The university maintains an efficient allocation of physical, technological, human and academic 
resources to guarantee the sustainability of the educational project. In addition, it has a consistent 
organizational structure aligned with its mission and purposes, and has the necessary human resources 
necessary for the development of the activities and the proper functioning of the institution.

For example, for the development of academic activities in the classroom, there is a regulation that 
standardizes the implementation of audiovisual equipment in classrooms, auditoriums and meeting 
rooms, based on the bidding of catalogs. Another example is the academic programming of each 
unit every semester, which must have the necessary resources from the planning department for its 
execution and compliance with the different program curricula.

The primary criterion is that the University must have sufficient spaces to guarantee the adequate 
development of its students and faculty. It must increase or improve the quantity and quality of the 
spaces, based on the financial availability or available spaces to build (Example: Coworking Campus 
República, New Viña del Mar Building; Extension Concepción, Santiago Dental Clinic extension) or 
significantly improve them (Example: Republic Library Dependencies). All of these aligned with the 
institutional strategic plan and the mission of UNAB. In this regard, a concrete example of infrastructure 
planning, equipment and technological resources with adequate consistency on financial planning, lies 
in the remodeling and commissioning of a building for the development of research on the República 
Campus, which meant the relocation of rooms, laboratories and the acquisition of resources for the 
generation of new spaces for researchers.
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External view of R1 Research Building, Campus 
República

Interior view R1 Research Building, Campus República

Santiago Dental Clinic, Campus República Central Patio, Campus Viña del Mar

Veterinary Clinic of Colina, Santiago Sports Center, Concepción

Criteria 7: An annual independent audit confirming financial viability with evidence of follow-up 
on any concerns cited in the audit’s accompanying management letter.

UNAB is subject, at least once a year, to a review of its accounting and financial processes through 
an audit conducted by an external and independent company, which gives rise to the final financial 
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statements of each accounting period, which reflects and informs about the financial viability of the 
institution. This process is led internally by the Internal Control Direction who is responsible for selecting 
the auditing firm, responding to the recommendations that arise from this process, that the auditing 
company is a company of worldwide reputation and prestige. For the last five years the company 
responsible for conducting the independent audit has been Price WaterhouseCoopers (PwC). All this 
ensures the sustainability of the institution, the implementation of the Institutional Strategic Plan and 
its educational project, which fulfills the mission and contributes to the consolidation of its Vision.

To fulfill this purpose more effectively, and to count on financial statements without major observations, 
the Internal Control Direction has implemented a series of internal controls and processes in units that 
have a high incidence on the Financial Statements. This process is formalized and certified by ISO 9001: 
2015 (Annex 86. Internal Control ISO Certification).

It is important to state that the audited and independent financial statements are public knowledge, 
and are disseminated through the institution’s transparency website (http://transparencia.unab.cl/); 
the Ministry of Education, through the Education Information Service (SIES), requests from all higher 
education institutions their audited financial statements, with the purpose of publicly releasing 
relevant information on the subject. In this sense, UNAB meets the requirements of information and 
financial and academic accountability, established by government entities, for example, the Ministry of 
Education or the Ministry of Justice.

For the external audit process, which ensures the quality and veracity of the university’s internal 
processes, the certification of 15 processes is added through the ISO 9000 standard, to which the 
institution has voluntarily submitted and achieved the establishment of systematic processes. This 
certification allows academic and administrative units to deliver results and evidence on how they 
contribute to the achievement of institutional mission and goals (Annex 30. List of units, processes and 
scopes certified by ISO standard 9001).

Criteria 8: Strategies to measure and assess the adequacy and efficient utilization of institutional 
resources required to support the institution’s mission and goals.

The Economic Vice-Rector is responsible for the planning, organization and control of the execution of 
financial resources, according to institutional guidelines, with special attention to the satisfaction of the 
services demanded by the academy, students and operational units efficiently.

UNAB has a series of management policies and processes that seek to ensure the sustainability of the 
educational model and the efficient use of resources, framed in support of the fulfillment of the four 
strategic objectives of the Institutional Strategic Plan.

To comply with the above, the university, through its structure and units, has a system of budget 
allocation, execution and control and maintains a set of indicators that evaluates the efficiency in the 
use of resources, that support the achievement of the mission and institutional goals (See PEI, axis IV, 
Objective: Ensure efficient use of resources).

At the level of schools, campuses and branches, financial management is coordinated through 
the Academic Vice-Rector, deans and the Vice-Rector for University Services and Student Affairs. 
These entities entrust accounting and budget execution activities to units responsible for financial 
management, resources academic and infrastructure, according to the institutional policies established 
to support the Institutional Strategic Plan.
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The Economic Vice-Rectorate is related to the other Vice Rectorates based on four pillars:

• Strategic Planning, supporting the different Vice-Rectorates to make long-term objectives 
compatible with their economic sustainability.

• Leadership of the process of preparation of the Annual Budget and disposition of the necessary 
resources for the execution of the activities approved for each year.

• Definition of financial policies and procedures, an action framework under which the correct use of 
financial resources by the different Vice-Rectorates of the institution is ensured.

• Coordination of audits that allow validation of compliance with the controls of processes and 
accounting standards, through periodic reviews, and the definition of management reports that 
allow detecting or anticipating possible deviations from accounting standards and procedures.

As an example, see Graph 22, which shows the support flows that the Economic Vice-Rectorate makes 
to other Vice-Rectorates.

The Economic Vice-Rector keeps track of budget compliance thanks to the milestones that are reviewed 
by the units. The Forecast, which is the monthly forecast (Annex 87. Example Forecast) is managed by 
the General Direction for Financial Planning and through the administrative direction of each area, 
which are responsible for evaluating compliance with the budget.

The General Direction for Financial Planning controls the decentralized execution of the budget, 
through the consolidation and releasing of monthly information to the different Vice-Rectors, Deans 
and Directors, about the budget compliance. Additionally, and as control and monitoring measures, the 
budget execution is reviewed in conjunction with the different units during the monthly accounting 
closings.

The efficiency in the use of resources is reflected in the short and medium term. In the short term, 
the annual survey of student satisfaction in various aspects reflects the perception of the services 
provided by the institution. The efficient use of resources is also reflected in the teacher evaluation and 
in the approval rate of the courses that have been innovated. In the medium term, the effective use 
of resources is reflected in indicators such as the effective graduation rate and the employability rate.

Criteria 9: Periodic assessment of the effectiveness of planning, resource allocation, institutional 
renewal processes, and availability of resources.

Universidad Andrés Bello, based on the cycle of continuous improvement, in 2014, established the 
institutional assessment as a systematic, articulated and continuous process that is carried out with 
the purpose of establishing the effectiveness of the Institution in compliance with its mission and the 
level of achievement of its plans and goals, safeguarding the proper use of resources. Through the 
assessment of effectiveness, the university determines the level at which academic and administrative 
units, as well as academic programs, are reaching their goals and objectives, contributing to the 
achievement of the institutional mission. According to this context, systematically, each academic and 
administrative unit implements the continuous improvement cycle according to the following scheme:
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Graph 23. Continuous Improvement Scheme

In this way, the University periodically reviews the effectiveness of its planning, through the formulation 
of an Annual Management Report that measures the level of achievement of the goals, identifying 
the need for possible adjustments. In addition, an assessment process is carried out in each of the 
programs in each school on a biannual basis, in their respective school and faculty councils, where a 
review is made in the progress of the development plan of each unit.

The foregoing is technologically supported through the Assessment Monitoring System, which allows 
us to meet the goals, through the design and monitoring of the evaluation actions and improvement 
plans defined by each program.

Given the experience acquired, the University has improved its process of evaluation of institutional 
effectiveness (institutional assessment), through the assignment of this responsibility to the collegiate 
bodies and carried out jointly by higher authorities. This has meant a more comprehensive and cross-
sectional evaluation that reflects the views of the different authorities. There has been a learning curve 
that contributes to improve planning, such as having standardized the planning formats of the Schools, 
Departments and Programs. The approved Institutional Effectiveness Plan (Annex 69. Institutional 
Effectiveness Plan) together with the Institutional Strategic Plan, contribute to the achievement of the 
institutional Mission.

Standard Conclusions

The University has a five-year strategic planning process, which is directly related to the preparation 
and management of the institutional budget. This strategic planning guides the planning, objectives 
and goals of all academic and administrative units of the University. There are regulations and processes 
that ensure that the planning, allocation of resources, and definition of goals are properly aligned.

The goals defined in the strategic plan and in each unit will improve the results obtained over time, 
thereby the objective is to improve the programs and services that the University offers to its students, 
faculty, and staff.
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The institutional and unit goals of the university are declared in various documents (example: in the 
strategic plan, school development plans, annual unit plans, etc.). They are subject to monitoring and 
evaluation. The definition of the goals is made through the lens of the mission of the university, which 
is made operative through strategic goals which, at the same time, align the definition of the goals for 
each academic and administrative unit, being strategic or operational. The latter guides the processes 
of preparing the annual budget, which follows the way in which the requested / allocated resources are 
aligned to achieve the goals of the institution and thus the mission of the university.

Annually, the General Direction of Institutional Planning and Analysis, the General Direction for 
Financial Planning and the Academic Vice-Rector provide the performance results to the different 
units for analysis by their governing bodies to study potential improvements or additional resources 
in case it is required to improve the results. Likewise, the different surveys that the university applies, 
mainly aimed at students, serve as input to define work goals that allow improving the results and the 
perception of the students related to the services and programs offered.

The follow-up of the budget execution generates evidence to state if the resources invested are linked 
to the fulfillment of the mission and to consolidate the educational project of the university.

The university seeks to offer the same quality of physical infrastructure and academic spaces (for 
example: classrooms, laboratories, etc.) and services (for example: cafeterias, library, etc.) in all campuses, 
taking into account the disciplinary nature of the programs that are taught in each of them. This is 
complemented by an infrastructure plan that seeks to have better spaces for students and faculty, 
which guides the goals and allocation of resources in this area.

The financial sustainability of the university is guaranteed by financial practices that ensure the 
necessary resources to implement its strategic plan. The foregoing is duly corroborated by external 
audits carried out annually by PwC.

As a strategy to evaluate institutional effectiveness, an annual institutional assessment day has been 
established, in which the leaders of UNAB analyze the results obtained in the previous year and 
collectively projects the main challenges of the year for each central unit and school. This guides the 
annual objectives for all the academic and management units at the university. Among the aspects 
that must continue to be improved is the generation of reports of the institutional assessment, so that 
it is available to the entire UNAB community in an automated and dynamic way, if applicable.

Recommendations

• Expand the indicators that QlikView reports to access all the information on institutional 
effectiveness online. 
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STANDARD VII: GOVERNANCE, LEADERSHIP AND ADMINISTRATION 
Criteria 1: A clearly articulated and transparent governance structure that outlines roles, 
responsibilities, and accountability for decision making by each constituency, including 
governing body, administration, faculty, staff and students.

The governance structure of the Institution and its functions are defined in the General Regulations. 
The highest level of government is the Board of Directors, who is responsible for determining and 
establishing the policies of the University and the general guidelines of its activity and appointing 
individual authorities, among other broad powers.

Graph 24. Government structure, organization and institutional leadership

Among the individual authorities that make up the governance structure of the institution are the 
following positions:

The Board of Directors is a superior instance of the Institutional Government, meets regularly once 
a month, and may also hold extraordinary meetings. The Board is organized in three committees: 
The Academic Committee which reviews and decides on topics associated with teaching, research, 
community outreach and internationalization; the Government Committee that deals with and decides 
on self-regulation, self-evaluation and audit; and the Administration Committee that addresses and 
decides on financial, marketing and infrastructure issues. These committees began their operation in 
2013 according to the recommendation of the MSCHE in the candidacy process.

The members of the Board of Directors are elected by the Members’ Assembly. In its composition, the 
Board of Directors expresses a diversity of interests, origins, professions and experiences, all of whom 
are distinguished professionals with recognized probity and successful record of accomplishment in 
the public and private sphere.

The Rector´s Executive Committee is composed of the Rector, who chairs it, the Pro-Rector (Provost), 
the Secretary General and the Vice Rectors. Among its functions, this committee ensures the fulfillment 
of the institutional  mission, with a special focus in continuous improvement of academic quality and 



SELF-STUDY REPORT 2019
UNIVERSIDAD ANDRÉS BELLO

the services provided by the university; promotes permanent policies and processes of self-evaluation 
and quality assurance in the different institutional functions; knows in advance those subjects that must 
be approved by the other collegiate organizations of the university, being able to adopt provisional 
measures that are considered necessary for the good progress of the Institution; coordinates and 
agrees on the actions that emanate from the functions of the authorities that comprise it and decides 
on the matters submitted to any of them for consideration; and  other functions entrusted to it by the 
regulations or the Board of Directors.

The Superior Council is composed of the Rector, Pro-Rector, General Secretary, Vice-Rectors and deans. 
Its agreements are recorded in minutes with the favorable vote of the absolute majority of the members. 
Its functions include: knowing and analyzing in its fundamental aspects the work of the Schools; 
giving opinions about the proposed regulations of the University; giving opinion on the creation, 
modification or deletion of careers and programs; giving opinion on the creation, reorganization and 
suppression of schools, programs and departments; giving opinion about the admission policy of the 
university; ensuring adequate coordination of the academic units of the university; giving opinion 
about institutional advertising campaigns and dissemination of programs carried out for admission 
processes. In addition, this council knows, discusses and makes agreements regarding matters such as: 
hierarchy and evaluation of the teaching staff; intellectual and copyright law; measures of effectiveness 
in the programs; institutional and unit strategic plan; new academic initiatives; etc.

The Academic Council is composed of the Academic Vice Rector, who chairs it, the deans, the directors 
of schools and programs and the units’ directors dependent on the Academic Vice-Rector. Other 
authorities are invited exceptionally by the Academic Vice Rector. This council ordinarily meets once a 
semester and extraordinarily when called by the Academic Vice-Rector. Among the matters it addresses, 
the Academic Council is responsible for: ensuring the best development of teaching activities that fall 
within the schools; analyzing and developing suggestions and recommendations on teaching policies; 
analyzing and developing suggestions on admission policies and; studying and giving an opinion, 
prior to its approval, on the modifications of the regulations of the university.

In the academic field, in addition to the Academic Council, the university has the School Councils, 
Department Councils, and Program Councils, which meet systematically convened by the respective 
directors.

The unipersonal authorities of the government and administration of the university include:

• Rector, who depends on the Board of Directors, and whose functions are the leadership and 
executive responsibility of the university, and reports in the monthly sessions of the Board of 
Directors. He is subrogated by the Pro-Rector and in his absence by the Academic Vice-Rector.

• Pro-Rector, which is proposed by the Rector and ratified by the Board of Directors, and whose 
functions are: subrogate the Rector in his absence, make sure that the development of the university 
is consistent with the institutional mission and its development plan, propose to the Rector and 
execute the University’s corporate strategy and communication activities, supervise its execution, 
implement the University’s human resources policy, and the others entrusted to it by the Rector.

• Secretary General, which is proposed by the Rector and chosen by the Board of Directors, and 
whose functions are: act as minister of faith at the University, certify and authorize all official 
documentation of the institution, ensure compliance and legality of the regulations of the university, 
elaborate the decrees and resolutions of the Rector, and review and report on the resolutions of 
the other authorities, direct the internal legal activities of the University, among other functions 
described in the general regulation.

• Academic Vice-Rector, which is proposed by the Rector and ratified by the Board of Directors, 
and whose functions are: to subrogate the Rector in the absence of the Rector, leads and manages 



the academic processes of undergraduate, graduate and continuing education, ensuring an integrative 
training of excellence to the student according to standards of efficiency and quality.

• Vice-Rector for Research and Doctoral Programs, which is proposed by the Rector and ratified by 
the Board of Directors, and whose functions are to plan, organize, execute, control and evaluate the 
research activities and doctorates and related activities developed by the University and advise the 
Rector in the adoption of policies or decisions in these areas.

• Vice-Rector for Quality Assurance, which is proposed by the Rector and ratified by the Board 
of Directors, and whose functions are to design and implement the activities aimed at promoting 
and facilitating the assurance of effectiveness and quality in general, in the institution; evaluate 
the requirements of accreditation bodies; direct and supervise the correct implementation of 
the accreditation processes for national and foreign agencies  for the institution and programs in 
undergraduate and graduate programs; propose policies and adaptations of academic management 
to required quality standards, which are increasingly comparable in the international market; provide 
guidelines and facilitate coordination of quality assurance tasks at all three locations; propose and 
supervise the agreements and contracts necessary for the fulfillment of the functions in the area.

• Economic Vice-Rector, who is proposed by the Rector and ratified by the Board of Directors, and 
whose mission is to plan, organize, execute and control the use of financial resources, according to 
the guidelines established by both the Rector and the Board of Directors, with special attention to 
the efficient satisfaction of the services demanded by the academy, administrative support areas and 
students.

• Vice-Rector for University Services and Student Affairs, who is proposed by the Rector and ratified 
by the Board of Directors, and whose mission is to plan, organize, implement, control and evaluate: the 
administration of the University admission process; the implementation and updating of advanced 
technological systems, the design, development, implementation and installation of the processes 
and procedures necessary for the better functioning of the Institution; the administration of the 
infrastructure development plan and the execution and supervision of the stages it comprises and; the 
administration and coordination of support services to the university community.

• Vice-Rector for Professional Development, who is proposed by the Rector and ratified by the Board 
of Directors, is in charge of professional development programs, is responsible for safeguarding their 
quality, in harmony with the functions that correspond to the schools and to the Academic Vice-Rector. 
It leads transversally, coordinates and generates synergies between the areas linked to these programs 
and is responsible for the overall coordination; supports and coordinates the initiatives and projects 
of continuing education and professional development that arise from the schools, ensuring growth, 
financial sustainability and accreditation of them when it is needed and in turn creates and manages 
consulting programs for public and private sector entities.

• Vice-Rector of branch location, who is proposed by the Rector and ratified by the Board of Directors, 
represents the Rector at Campus and before the local community and manages it in all aspects that are 
related to its progress, so that services are provided timely and efficiently; he is in charge of executing 
the policies that the central level of the University adopts, and therefore they must generate the 
appropriate conditions so that they can be fulfilled. The locations of Viña del Mar and Concepción have 
an organizational structure that allows the optimal development and implementation of the academic 
and administrative activities defined by the University.

• Deans, which are proposed by the Rector, after consulting with the Academic Vice  
Rector, and ratified by the Board of Directors, who depend hierarchically on the Rector and functionally 
on the Academic Vice Rector. The Directors of School, Department and other academic units, as well 
as their academic and administrative staff, depend on the schools. The Dean is responsible for the 
organization, coordination, administration and supervision of the correct execution and development 
of the activities that are carried out in the school, and to ensure the periodic performance of: programs 
councils, department councils.
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This structure also has an item of a matrix, with regard to the Vice-Rectories of branch locations, which 
is justified given its operation in three cities and multiple campuses, whith the following collegiate 
bodies chaired by the Vice Rectors of branch locations:

• Executive Committee, meets once a week, the Academic Director, Campus Director, Assistant 
Director of Human Resources, in addition to the permanent and / or exceptional participation of 
guests determined by the Vice Rector. Its functions include socializing, strategies and decisions of 
this Committee, planning strategic actions per location, coordinating short and intermediate term 
work plans, proposing solutions to the problems and requirements of the different areas, among 
others.

• Academic Council, in which School Directors participate, if any, Program Directors, Department 
Directors, Simulation Hospital Director, Director of Clinical, in addition to the permanent and/
or exceptional guests determined by the Vice Rector. Among its functions are to socialize the 
policies and strategies of senior management that correspond, obtain the opinion of the academic 
community according to their problems or difficulties, know the state of progress of the processes 
of institutional accreditation and programs, among others.

• Administrative Council or Campus Committee, meets once a month, the Campus Director, 
Admission Director, Director of Student Development, Assistant Director of Human Resources, 
Assistant Director of Planning and Curricular Registration, Head of Library, Coordinator Enrollment 
and Financing Management, Administrative Supervisor, in addition to the permanent and/or 
exceptional guests determined by the Vice Rector of branch locations. Among its functions is to 
socialize the corresponding senior management policies, raise problems or difficulties of operation 
of the branch locations, integrate the work of different areas to achieve synergies and efficiency, 
among others. 

On the other hand, in the organizational structure under the dependency of the Pro-Rector is the 
General Direction of Human Resources, which is oriented to the development of human capital, 
ensuring fair and equitable treatment among all administrative and academic officials, in order to 
facilitate the achievement of institutional objectives, aligned with both the mission and vision of UNAB, 
and with its Institutional Strategic Plan, framed within current labor legislation. Among the functions 
of this area are:
 
• Ensure the appropriate use of institutional resources, with various actions and projects that 

promote the efficiency and effectiveness of its organizational structure in different areas.
• Advise the high authorities of the University in matters of Human Resources management.
• Advise decisions in all academic and management areas, including issues related to recruitment, 

selection, training, performance evaluation, work environment, remuneration, retention actions, 
promotion, talent management, ethical behavior within the organization, organizational 
effectiveness

• Manage the compensation of full time staff, in order to achieve the goals of the Institutional 
Strategic Plan and the plans of areas and schools.

• Coordinate all Human Resources activities that involve benefits for staff.
• Develop the Strategic Training Plan for non-academic areas.
• Lead all relationships with entities that respond to Human Resources, such as unions and negotiating 

groups.
• Maintain constant communication with all workers regarding the needs that involve human 

resources subsystems, as well as the application of current benefits.

In order to carry out the aforementioned functions, the General Direction of Human Resources has 
a structure and a team to implement administrative processes, as well as meet the requirements of 
academic and administrative leaders, faculty and staff on all campuses.



To carry out the accountability processes, there are various instances defined for this:

• Annually, the Rector gives an account of the institutional management to the plenary of the university 
in the so-called Academic Council.

• Every six months, the Academic Vice-Rector reports the academic management to the university in the 
Academic Council.

• Every six months - or upon request - the General Direction of Institutional Planning and Analysis, reports 
on the status of implementation of the Institutional Strategic Plan to the Rector’s Executive Committee 
and Superior Council.

• Monthly, the different Vice-Rectors (depending on the agenda) report on their management to the 
working committees in the Board of Directors.

• Monthly, the Rector and Pro-Rector report on the institutional progress in the Board of Directors.

Criteria 2: A legally constituted governing body that:
a. Serves the public interest, ensures that the institution clearly states and fulfills its mission and 

goals, has fiduciary responsibility for the institution, and is ultimately accountable for the 
academic quality, planning, and fiscal well-being of the institution.

b. Has sufficient independence and expertise to ensure the integrity of the institution. Members 
must have primary responsibility to the accredited institution and not allow political, financial, 
or other influences to interfere with their governing responsibilities.

c. Ensures that neither the governing body nor its individual members interferes in the day-to-day 
operations of the institution.

d. Oversees at the policy level the quality of teaching and learning, the approval of degree 
programs and the awarding of degrees, the establishment of personnel policies and procedures, 
the approval of policies and by-laws, and the assurance of strong fiscal management.

e. Plays a basic policy-making role in financial affairs to ensure integrity and strong financial 
management. This may include a timely review of audited financial statements and/or other 
documents related to the fiscal viability of the institution.

f. Appoints and regularly evaluates the performance of the Chief Executive Officer.
g. Is informed in all its operations by principles of good practice in board governance.
h. Establishes and complies with a written conflict of interest policy designed to ensure the 

impartiality of the governing body by addressing matters such as payment for services, 
contractual relationships, employment, and family, financial or other interests that could pose 
or be perceived as conflicts of interest.

i. Supports the Chief Executive Officer in maintaining the autonomy of the institution.

The Institutional Government body is legally constituted as stated in the Statutes of the University (annex 
88. Statutes of the Institution). The governing body (understanding as such both collegiate and personal 
authorities), is not affiliated with any political, economic, educational, religious, etc., therefore, guides its act 
based on the institutional Mission and its Institutional Strategic Plan.

The Board of Directors, is the highest collegiate body and the highest authority of the University, its 
constitution is formalized by the Statute of the University and according to this the direction and orientation 
of the institution is part of its responsibilities. It is composed of the Rector and 13 members elected by the 
general assembly of associates. The Rector only has the right to speak and cannot participate in sessions 
that are related to his resignation or the appointment of a new Rector. The Board of Directors in accordance 
with the Bylaws elects a President, a Vice President and a Treasurer. The President is the authority of the 
Corporation and represents it judicially and extra judicially. The Vice President replaces the President in 
the event of his absence or impediment not being necessary to inform this to third parties. The Treasurer is 
responsible for overseeing the administration of the economic and financial resources of the Corporation. 
The Secretary General of the University acts as secretary of the minutes of the Board of Directors. Its 
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operation is established in the Internal Operating Regulations of the Board of Directors (annex 84. 
Internal regulations of the Board of Directors), and among its main functions are:

• Appoint the Rector, and at his proposal to the Secretary General, Pro-Rector, Vice-Rectors and 
Deans.

• Appoint a replacement in the event of a vacancy on the Board of Directors, who will remain in its 
functions until the end of the replacement period.

• Set the policies in academic matters, administration and finance of the Institution and development 
of its Institutional Strategic Plan and ensure compliance.

For the exercise of its functions, the Board of Directors, in addition to meeting in ordinary and 
extraordinary sessions, is organized and meets in Standing Committees. Currently, the Committees of 
the Board of Directors are:

• Academic Committee, which includes research and internationalization.
• Government Committee, which includes self-assessment and audit.
• Administration Committee, which includes finance, marketing and infrastructure.

These Committees have the essential function of supervising the progress and development of short, 
medium and long term plans in the areas of their respective competence. They operate as advisory and 
consultation bodies of the Board of Directors in these matters. They periodically evaluate the operation 
of the organization in their respective areas and make recommendations to the Board of Directors 
in these matters (Annex 89. Examples of Minutes of Board of Directors Committees). In addition, it is 
possible that Temporary Committees for the study, analysis and proposals in contingency matters will 
be established.

The governing body of the institution, headed by its Board of Directors and internal regulations, 
contributes to the public interest based on being the largest private University in the country, which 
stands out for its academic achievements, research, community outreach, internationalization and 
accreditation in different areas. These characteristics can be additionally reflected in graduates’ 
employability indicators, and in this the participation of graduates in the public sector, as well as in 
the development of applied research projects with direct contribution to the communities where they 
work.

Additionally, in order to achieve the aforementioned objectives and results, the governing body defines 
a series of policies, regulations and procedures for each of its areas (academic and administrative) that 
constitute quality assurance processes and procedures that safeguard against interference in academic 
activities and day to day operation of the university.

The governing body permanently supervises compliance with quality and teaching policies through the 
results of permanent feedback with graduates and employers based on compliance with the graduate 
profile and the employability rate of graduates. These instances of feedback are established by the 
academic units through Employers’ Councils, Graduate Councils, to promote employers’ and graduates’ 
participation in curricular innovation processes of the programs, which allow such information to be 
available. On the other hand, the approval or closing of the academic programs is carried out according 
to the established procedures and contemplates the analysis of different variables, including admission, 
employability, market share, among others. It also defines policies and procedures for the management 
of all areas of within institution.

All members of the Institutional Government assume the commitment and are governed by the UNAB 
Code of Ethics and Conduct (Annex 11. Code of Conduct and Ethics), signing an annual declaration of 



potential conflicts of interest.
Criteria 3: A Chief Executive Officer who:
a. Is appointed by, evaluated by, and reports to the governing body and shall not chair the governing 

body.
b. Has appropriate credentials and professional experience consistent with the mission of the 

organization.
c. Has the authority and autonomy required to fulfill the responsibilities of the position, including 

developing and implementing institutional plans, staffing the organization, identifying and 
allocating resources, and directing the institution toward attaining the goals and objectives set 
forth in its mission.

d. Has the assistance of qualified administrators, sufficient in number, to enable the Chief Executive 
Officer to discharge his/her duties effectively; and is responsible for establishing procedures for 
assessing the organization’s efficiency and effectiveness.

The election of the Rector is the prerogative of the Board of Directors, who in his role as the highest body of 
the government of the institution, makes the decision on the final selection. The nomination of the Rector 
is carried out according to a search and selection process that includes the following stages:

a. Determination of the position profile that should contain a brief description of the main functions 
and challenges of the position, which will determine the necessary experience and trajectory and 
competency requirements.

b. Search directly or through an external consultant.
c. Background evaluation and interviews by an Internal Committee or external company.
d. Selection and training of three candidates to be proposed to the Board. 
e. Decision of the Board of Directors.

The Rector is responsible for the leadership and executive responsibility of the University. It lasts four years 
in its functions, and can be reappointed for equal periods indefinitely.

The person selected to serve as Rector of the Institution meets the necessary and sufficient profile, in 
terms of academic and management credentials, to lead the institution to achieve the strategic objectives 
established in the Institutional Strategic Plan over a period of 4 years, on the basis of the mission, vision, 
values and institutional purposes. In the 30 years of history of the institution, the academics who have held 
the position of Rector are:

Table 33. UNAB Rectors
RECTOR STUDY BACKGROUND PERIOD

Mónica Madariaga Lawyer from the University of Chile. In 1977, she was appointed Minister of Justice and in 1983 she held 
the Education Portfolio. 

1988 to 1996

Joaquín Barceló Philosopher and humanist, and a person of great stature in Chilean intellectual life. He was an academic 
and Dean of the School of Humanities and Social Sciences before holding the position of Rector of this 
house of studies.

1996 to 2001

Juan Antonio Guzmán Civil Industrial Engineer / PhD Polytechnic of North London. 2001 to 2003
Manuel Krauskopf Roger Biochemist / Doctor of Science. Post doctorate at the Medical Center of the University of California in San 

Francisco and at the Roche Institute of Molecular Biology.
2003 to 2007

Rolando Kelly Jara Naval Engineer, Oceanographer of the Naval Polytechnic Academy and Master of Science of Oregon State 
University.

2007 to 2011

Pedro Uribe Jackson Surgeon at the University of Chile, he obtained his specialization in Cardiac and Vascular Surgery (CONA-
CEM=. He has a long career in university teaching.

2011 to 2015

José Rodriguez Electrical Civil Engineer and PhD in Engineering from the University of Erlangen, Germany. 2015 to 2019

In consideration of the end of the statutory period of Rector Rodríguez, the Board of Directors appointed as 
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new Rector the academic Julio Castro for the period 2019-2023. Julio Castro has a degree in Philosophy 
and a Master’s in Management and Public Policies from the University of Chile. Dr. Castro has a long 
academic and administrative career in higher education, was Pro-Rector and full-time professor of the 
University of Valparaíso as well as head of the Higher Education Division of the Ministry of Education 
2006-2008 (División de Educación Superior in Spanish).

The Rector directs the institution on the basis of the responsibilities and functions defined in the 
General Regulations, which he performs with full autonomy, reporting his management action to the 
Board of Directors periodically attending his sessions, without presiding over them. Among its main 
functions and responsibilities are:

• Promote institutional development in accordance with the Mission of the University and ensure its 
prestige and propose to the Board of Directors the policies, work plans and programs of activities 
of the University.

• Represent the University before any authority, private or public entity, whether national or foreign.
• Direct the University as a whole, assigning functions in academic and administrative management.
• Conduct the international relations of the University.
• Ensure institutional quality assurance.
• Decree the change of ascription or the restructuring of administrative or operational units of the 

University not contemplated in these General Regulations supported by the Rector’s Executive 
Committee.

• Execute all those administrative or other acts that require its directive management, especially 
everything stated in UNAB General Regulation.

• Provide subrogations of the authorities of the Higher Government of the University that are not 
established in the Regulations.

• To solve the discrepancies of competition that occur between higher authorities of the University.
• Preside the Superior Council of the University and the Rector’s Executive Committee.
• Summon up the university community, at least once a year, to an assembly, in which they will 

report about the progress of the University.

In addition, given the organizational structure defined in the General Regulations, the Rector has a 
management team; unipersonal authorities, highly qualified according to their areas of specialization 
and that make up the collegiate bodies of the institution (ref. Criterion 1). The main authorities of the 
University, who are appointed by the Board of Directors: Secretary General, Pro-Rector, Vice-Rectors and 
Deans, are appointed after a search and selection process similar to that described for the nomination 
of the Rector. This procedure ensures compliance with the profile required in each role. In the same way, 
the members of the teams of the aforementioned authorities participate in an internal and/or external 
recruitment and selection process based on the defined job profiles, in order to fulfill the functions and 
responsibilities of each position and support the institutional management led by the Rector.

The Rector, in order to comply with the Institutional Strategic Plan, defines the main procedures for 
evaluating efficiency and effectiveness in the fields of teaching, research, community outreach and 
management. Among them, we can mention: institutional assessment, performance evaluation, 
teacher evaluation, impact evaluation of community outreach activities, indexed publications and 
others that promote continuous improvement.



Criteria 4: An administration possessing or demonstrating:
a. An organizational structure that is clearly documented and that clearly defines reporting 

relationships
b. An appropriate size and with relevant experience to assist the Chief Executive Officer in fulfilling 

his/her roles and responsibilities
c. Members with credentials and professional experience consistent with the mission of the 

organization and their functional roles
d. Skills, time, assistance, technology, and information systems expertise required to perform their 

duties
e. Regular engagement with faculty and students in advancing the institution’s goals and objectives
f. Systematic procedures for evaluating administrative units and for using assessment data to 

enhance operations

The administration of the institution is based on an organizational structure that is defined in the General 
Regulations of the University. This structure includes unipersonal authorities (Rector, Pro-Rector, General 
Secretary, Vice-Rectors and Deans), the collegiate bodies (Rector´s Executive Committee, Superior Council 
and the Schools Councils) and each of the General Directions that hold a higher responsibility.

The organizational structure of the administration is articulated through the Institutional Strategic Plan. 
Therefore, the administration accounts for each of the strategic axes; academic management, generation 
of new knowledge, innovation and entrepreneurship, interaction with the social, economic, productive and 
cultural environment and sustainable management, thus conforming to the areas or units of specialization 
that facilitate the achievement of the expected results.

The higher administration authorities of the Institution that support the Rector’s management have the 
necessary credentials and professional experience to achieve the strategic objectives of the Institution, 
which can be seen in the following table:
 

Table 34. Authorities that make up UNAB Higher Administration
Position Name Professional Degree / Academic Degree

Pro-Rector Gonzalo Guzmán Commercial Engineer
General Secretary Fernando Azofeifa Master of Law
Academic Vice President Nicolás Bronfman Doctor of Engineering Sciences
Vice Rector for Doctoral Research Ariel Orellana Doctor of Biological Sciences, mention in Cellular and Molecular Biology
Economic Vice Rector Raúl Peralta San Martin Public Accountant and Auditor
Vice Rector for Quality Assurance Carmen Gloria Jimenez Master in Regional and Local development.
Vice Rector for Professional Development Emilio Escobar Stingl MBA in Finance
Vice Rector for University Services and Student Affairs Alejandro Zamorano MBA 
Vice Rector in Concepción Octavio Enríquez Surgeon / Specialization in General Surgery
Vice Rector in Viña del Mar Gerald Pugh Doctor of Educational Innovation
Dean for the School of Architecture, Art, Design and Communications Ricardo Abuauad Master in Urban Management
Dean for the School of Exact Sciences Pierre Paul Romagnoli Doctor in Mathematics
Dean for the School of Rehabilitation Sciences Christian Campos Doctor of Physical Activity and Sports Sciences
Dean for the School of Life Sciences Alfredo Molina Doctor of Science
Dean for the School of Law Carolina Schiele Doctor of Law
Dean for the School of Nursing Mónica Canales Doctor of Nursing
Dean for the School of Education and Social Sciences María Gabriela Huidobro Doctor of History
Dean for the School of Economics and Business Miguel Vargas Doctor of Economy
Dean for the School of Engineering Alejandro Caroca Doctor of Business Administration
Dean for the School of Medicine Claudia Morales Surgeon, specialist in Internal Medicine
Dean for the School of Dentistry Joyce Huberman Dental Surgeon / Master in University Teaching
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Each of the teams in this structure has the appropriate and sufficient professionals to carry out the 
responsibilities and functions of each area. For each of the positions, the institution defines job 
descriptors on which the selection, training, evaluation, development and compensation processes of 
the employees established in the Human Resources Policy are oriented. These job descriptors establish 
the training requirements, technical knowledge, required experience, as well as institutional and 
leadership competencies and the level of development that they must possess.

Among the main objectives of the administration are: coherently create a medium and long term plan 
that guarantees the sustainability of the Institution, have the necessary resources to comply with the 
various plans established throughout the year, and ensure quality academic development support 
services.

Additionally, the administration has developed and make available different systems that deliver 
relevant information in management and decision-making processes. These systems generate the 
necessary adjustments to achieve the objectives in a timely manner, based on evaluation processes 
and continuous improvement in the operations, through the monitoring of various indicators, such 
as: student satisfaction, student retention, course approval, degree/graduation rates, employability, 
budget tracking, career and program accreditation results, annual monitoring of the strategic plan, 
among others.
 
On the other hand, the administration through different instances of communication, participation 
and / or information gathering such as participation in collegiate bodies and application of surveys 
are constantly monitoring the needs, requirements or difficulties of teachers and students in order to 
address them in a timely manner, protecting the welfare of the university community. Some of these 
instances correspond to the School and Program Councils where full-time professors and student 
representatives participate, as well as the instances of participation of students, faculty and staff that 
arise from the General Direction of Student Affairs and the General Direction of Human Resources, 
respectively.
Finally, the units evaluate their effectiveness through assessment processes based on the fulfillment of 
their objectives, part of the Institutional Strategic Plan, and on the definition and implementation of 
improvement plans. An example of this are the certification processes of some units such as: Library 
System Management, Online Campus, Registration and Financing Management Direction, General 
Direction of Human Resources and Direction of Academic Planning and Curricular Register, among 
others. These processes also include effectiveness evaluation carried out by units such as: Direction 
of International Relations, Direction of General Education, Process Management Direction, General 
Direction of Institutional Planning and Analysis, among others.

Criteria 5: periodic assessment of the effectiveness of governance, leadership, and administration.

The organizational structure and institutional governance system are systematically evaluated. At the 
level of the Board of Directors, there is a self-assessment carried out by its members as part of the good 
practices of the board. This evaluation shows improvements associated with the decision-making 
processes and the way in which it operates. Among the improvements that this evaluation has caused, 
is the constitution of Working Committees to accelerate decision-making processes and to be able to 
deal with matters efficiently and effectively.

Each leader of the superior administration (Rector’s Executive Committee, Superior Council), is 
evaluated annually, in a formal process (performance evaluation), where the head or direct superior, in 
common agreement, sets performance objectives in accordance with the Strategic Institutional Plan 
and the priorities that the Board of Directors defines each year.
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The permanent evaluation of the governance system has generated a series of changes and 
improvements in the organizational structure, such as: in recent years there were the creation of the 
General Direction of Clinical Education and Simulation, the creation of the Professional Development 
Vice-Rectorate, a change from the Vice-Rectorate for Operations to the Vice-Rectorate of University 
Services and Student Affairs, a change of name and dependency of the General Direction of Institutional 
Planning and Analysis, elimination of the Direction of Institutional Relations, change in the name of 
the General Direction of Graduate and Continuing Education and, change in the denomination and 
dependence of the General Direction for Student Affairs.

Through the evaluation of institutional effectiveness, the University determines the level at which 
academic and administrative units, as well as academic programs, are reaching their goals and 
objectives and contributing to the achievement of the institutional Mission. The periodic institutional 
assessment evaluates the level of compliance with the Institutional Strategic Plan and, consequently, 
to the plans of each of the academic and administrative units, while at the same time safeguards the 
fulfillment of the allocation of economic resources associated with each of them (budget). On the 
other hand, it is important to mention that individually, each employee of the institution participates 
in the performance evaluation process, which constitutes an individual assessment process aimed at 
improving performance and achieving the objectives defined for the period.

Standard Conclusion

Universidad Andrés Bello is governed by its bylaws. It has a superior governing body that is the Board of 
Directors, which approves the higher regulations and policies of the University, appoints and evaluates 
the performance of the Rector.

For the development of its functions, the Rector has an organizational structure –of leadership and 
administration- composed of Vice Rectors and Deans who are responsible for leading the processes 
and proposing the regulations and processes for a good performance, in certain areas.

The governance and leadership structure of the University is duly formalized in its General Regulations, 
establishing the authorities and their functions and the collegiate bodies responsible for decision-
making processes at the institution.

The Rector and the rest of the higher authorities of the University have the academic credentials and 
proven professional experience that allows them to adequately perform their duties, becoming leaders 
in their units for which they have responsibility and command.

The institutional government is evaluated annually by the Board of Directors, based on the results 
obtained in the annual exercise of its functions, which becomes a process of self-regulation to measure 
institutional effectiveness.

Recommendations

• The effectiveness of the evaluation applied to institutional governance and its instances should be 
reviewed, and new instruments formalized.




